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[bookmark: _Toc174447335]Unit overview and instructions for use
In this 5-week unit, students will gain a deeper understanding of the textual concepts of ‘theme’ and ‘argument and authority’. Through studying the texts Kicking Goals with Goodesy and Magic by Anita Heiss and Diary of an AFL Legend by Shamini Flint, students will explore themes and topics in literature. Students will describe the difference between authorship and authority and analyse how an author shows authority of and over a text. After considering the argument presented in a text, students will create 2 persuasive written texts which present a single perspective, as well as 2 short oral presentations.
Outcomes and content in this unit are organised into Component A and Component B. The components are connected, with learning in Component A complementing learning in Component B.
Note: the duration of this unit can be adapted to suit individual school contexts. For example, learning could occur across 5 days rather than 4.
The table below highlights the focus areas and preparation required for Component A and Component B.
	Teaching and learning
	Component A
	Component B

	Suggested duration
	60 minutes × 4 days/week or equivalent
	60 minutes × 4 days/week or equivalent

	Explicit teaching focus areas
	Component A addresses content from the focus areas:
Vocabulary
Reading fluency
Reading comprehension
Creating written texts
Spelling
Handwriting and digital transcription
It centres on the development of foundational skills and knowledge through regular, systematic and repeated practice.
	Component B addresses content from the focus areas:
Oral language and communication
Vocabulary
Reading comprehension
Creating written texts
Understanding and responding to literature
It centres on the conceptual understandings of English and exemplifies the importance of learning about and enjoying literature through the study of quality texts.

	Preparing for teaching and learning
	Specific teaching and learning activities need to be developed by the teacher. When planning for these activities, please refer to the Component A outcomes and content, teaching guides and planning frameworks.
Plan and document how you will sequence teaching and learning in whole-class and targeted-groups across the 5-week cycle as required. This should be based on student needs identified through ongoing assessment data.
	· Familiarise yourself with the mentor and supporting texts and textual concepts, and the teaching and learning sequence.
· Determine how you will support students in whole-class and targeted-groups across the 5-week cycle as required. This should be based on student needs identified through ongoing assessment data.


English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.


[bookmark: _Toc174447336]Teacher notes
Content in this unit, relating to Kicking Goals with Goodesy and Magic by Anita Heiss, requires sensitivity and awareness around the issue of racism and might be triggering for some students. Advice about anti-racism education is available on the Multicultural education webpage. Please consider the students in your school and class and determine the suitability of this text for your school context.
Theme is an overarching or recurring idea that describes attitudes or values that are perceived in a text. A theme may range from the understood ‘moral’ of a text to philosophical observations that the audience makes about the events, characters and experiences depicted in a text. A text may have more than one theme (NESA 2024).
Understanding of theme can be supported through watching the department’s video: Understanding theme (2:52).
While ‘theme’ is the mentor concept for the conceptual component of this unit, the supporting concept of ‘argument and authority’ is explored within the relevant sections of the mentor text Kicking Goals with Goodesy and Magic by Anita Heiss with Adam Goodes and Michael O’Loughlin and the supporting text, Diary of an AFL Legend by Shamini Flint.
For information on authorship, authority and argument, refer to the NESA Glossary.
In addition to the resources listed, students will require access to short passages of the mentor and/or supporting texts. Teachers can copy extracts from texts in reliance on the Statutory Text and Artistic Works Licence. Teachers need to attribute the extracts and include the following notice: ‘This material has been copied [and communicated to you] in accordance with the statutory licence in section 113P of the Copyright Act. Any further reproduction or communication of this material by you may be the subject of copyright protection under the Act. Do not remove this notice’.
Consider prior student knowledge of modality, tense, use of facts and opinions to reinforce a viewpoint.
Reflect on student learning and engagement in activities and record differentiation and adjustments within the unit to inform future teaching and learning. One way of doing this could be to add comments to the digital file.
In NSW classrooms there is a diverse range of students including Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect, high potential and gifted students, and students with disability. Some students may identify with more than one of these groups, or possibly all of them. Refer to Curriculum planning for every student – advice for further information.
Content points are linked to the National Literacy Learning Progression (version 3).
Levels and indicators sourced from National Literacy Learning Progression © Australian Curriculum, Assessment and Reporting Authority (ACARA), (accessed 13 May 2024) and was not modified. See references for more information.


[bookmark: _Toc174447337]Outcomes and content
The table below outlines the outcomes and content for this unit. The letters 'A' and 'B' in the header refer to Components A and B. The numbers 1 to 5 refer to weeks. The use of 'x' in these columns indicates where the content points are intended to be addressed and in which week.
	Focus area and outcome, content points and National Literacy Learning Progression
	A
	B
	1
	2
	3
	4
	5

	Oral language and communication
EN2-OLC-01 communicates with familiar audiences for social and learning purposes, by interacting, understanding and presenting
	
	
	
	
	
	
	

	Follow agreed-upon protocols and assigned roles for classroom interactions in person and through the use of technology (InT5)
	
	x
	x
	x
	x
	x
	x

	Pose and respond to open-ended questions about literature that contribute to own or others’ enjoyment (InT5)
	
	x
	x
	x
	x
	x
	x

	Identify the evidence a speaker provides to support a particular point of view
	
	x
	x
	
	x
	
	x

	Identify language features in spoken texts that contribute to own or others’ enjoyment and understanding
	
	x
	
	
	x
	
	x

	Plan and deliver spoken presentations using language and structure to suit purpose and audience (SpK5)
	
	x
	
	
	x
	
	x

	Use temporal connectives to sequence planned information in a presentation (SpK4, UnT7, GrA4)
	
	x
	
	
	x
	
	x

	Reflect on and monitor own presentations according to given criteria
	
	x
	
	
	x
	
	x

	Vocabulary
EN2-VOCAB-01 builds knowledge and use of Tier 1, Tier 2 and Tier 3 vocabulary through interacting, wide reading and writing, and by defining and analysing words
	
	
	
	
	
	
	

	Describe how modal words indicate degrees of probability, occurrence, obligation and inclination (UnT7)
	x
	x
	x
	x
	x
	
	

	Identify and use terminology associated with figurative language encountered in texts (UnT7)
	x
	x
	x
	
	
	x
	x

	Understand and use language associated with digital texts
	x
	
	
	
	x
	
	x

	Understand and use word play including puns and spoonerisms (CrT7)
	x
	x
	
	
	x
	x
	x

	Apply morphemic knowledge to change word meanings by adding different prefixes and suffixes to a base word or root (SpG9)
	x
	
	x
	x
	x
	x
	x

	Reading fluency
EN2-REFLU-01 sustains independent reading with accuracy, automaticity, rate and prosody suited to purpose, audience and meaning
	
	
	
	
	
	
	

	Explain how effortless and accurate word reading, at a pace appropriate for text and purpose, can support reading fluency and comprehension
	x
	
	x
	
	x
	
	

	Maintain stamina when reading extended texts
	x
	
	x
	x
	x
	
	

	Demonstrate use of navigation pathways to support fluency when engaging with print, visual and multimodal texts (UnT7)
	x
	
	x
	x
	x
	x
	x

	Adjust voice, tone, volume and pitch reflected by the punctuation in a text, to enhance reading fluency and support comprehension (FlY5)
	x
	
	x
	x
	x
	
	

	Apply appropriate tone to represent characters' emotions when reading text with dialogue (FlY5)
	x
	
	
	
	
	x
	x

	Recognise that there are different purposes and audiences for reading and adjust reading rate to suit a text’s purpose (FlY5)
	x
	
	x
	
	
	x
	

	Reflect on and compare differences between own oral reading fluency and silent reading fluency
	x
	
	x
	x
	x
	
	

	Reading comprehension
EN2-RECOM-01 reads and comprehends texts for wide purposes using knowledge of text structures and language, and by monitoring comprehension
	
	
	
	
	
	
	

	Select and read texts of personal interest and to gather information for learning (UnT7)
	x
	x
	x
	x
	x
	x
	x

	Build topic knowledge, including key vocabulary, and activate background knowledge prior to and during reading (UnT7)
	x
	x
	x
	x
	x
	x
	

	Identify different structures and features of persuasive, informative and imaginative texts
	x
	x
	x
	x
	x
	x
	x

	Understand that dialogue is a common feature of imaginative texts, signalled by quotation marks or speech bubbles to indicate interactions between characters
	x
	x
	
	
	
	x
	x

	Adjust own mental model as reading presents new words and understanding
	x
	x
	x
	x
	
	x
	x

	Identify different types of verbs that control meaning
	x
	x
	
	x
	
	x
	

	Understand that word contractions are a feature of informal language and that apostrophes of contraction are used to signal missing letters
	x
	
	
	
	
	x
	x

	Identify different types of connectives used by the author that support inference
	x
	x
	x
	x
	
	x
	

	Understand past, present and future tense and their impact on text meaning (GrA4)
	x
	x
	
	x
	x
	
	x

	Identify and use strategies to repair reading when meaning breaks down (UnT6)
	x
	
	x
	
	x
	x
	

	Reflect on reading experiences and identify texts of personal significance and pleasure
	x
	
	
	x
	
	x
	

	Creating written texts
EN2-CWT-01 plans, creates and revises written texts for imaginative purposes, using text features, sentence-level grammar, punctuation and word-level language for a target audience
EN2-CWT-02 plans, creates and revises written texts for informative purposes, using text features, sentence-level grammar, punctuation and word-level language for a target audience
EN2-CWT-03 plans, creates and revises written texts for persuasive purposes, using text features, sentence-level grammar, punctuation and word-level language for a target audience
	
	
	
	
	
	
	

	Use a structure that includes a statement of position, has sequenced paragraphs and a conclusion (CrT8)
	
	x
	
	
	x
	
	

	Experiment with modality to modulate an argument for persuasive effect (CrT8)
	
	x
	
	x
	x
	
	

	Use facts or opinions to reinforce a viewpoint (CrT8)
	
	x
	
	x
	x
	x
	

	Maintain appropriate, consistent past, present or future tense across a text (CrT8, GrA4)
	x
	x
	x
	x
	x
	
	x

	Use coordinating conjunctions in compound sentences to compare and contrast, or for addition (GrA4)
	x
	x
	x
	x
	x
	x
	

	Use subordinating conjunctions in complex sentences to signal sequence, reason or cause and effect (GrA6)
	x
	x
	x
	x
	x
	x
	

	Create cause-and-effect statements (CrT7)
	x
	x
	
	
	x
	x
	x

	Use exclamatory sentences to emphasise a point or express a strong emotion
	x
	x
	
	
	x
	x
	x

	Use interrogative sentences to ask a direct question, or for rhetorical effect to engage the reader with a viewpoint
	x
	x
	x
	x
	x
	
	

	Use capital letters to indicate the beginning of a sentence, proper nouns, headings and subheadings, to indicate the beginning of a poetry line, for emphasis, and when using acronyms (PuN5)
	x
	x
	x
	
	x
	x
	

	Use apostrophes for contractions, and to show singular and plural possession (PuN4, PuN5, SpG9)
	x
	x
	
	
	
	x
	x

	Plan structures and language to suit the purpose of a text (CrT7)
	
	x
	
	
	x
	
	x

	Create texts using digital technologies (HwK7)
	
	x
	
	
	
	
	x

	Spelling
EN2-SPELL-01 selects, applies and describes appropriate phonological, orthographic and morphological generalisations and strategies when spelling in a range of contexts
	
	
	
	
	
	
	

	Explain how to segment multisyllabic words into syllables and phonemes, and apply this knowledge when spelling
	x
	
	x
	
	x
	
	x

	Recognise stressed and unstressed syllables in multisyllabic words and apply this knowledge when spelling
	x
	
	
	x
	
	x
	x

	Understand that the schwa occurs in an unstressed syllable and apply this knowledge when spelling
	x
	
	
	x
	
	x
	x

	Apply knowledge of taught vowel graphemes when spelling (SpG9)
	x
	
	x
	x
	x
	x
	x

	Proofread, identify and correct misspellings when creating written texts (SpG9)
	x
	
	
	x
	
	
	x

	Use spelling reference tools where required and recognise that spellcheck accuracy may depend on understanding the word (SpG9)
	x
	
	
	
	x
	
	x

	Identify inflected suffixes, explaining when and how to treat base words when they are affixed, and apply this knowledge when spelling (SpG9)
	x
	
	
	x
	
	x
	x

	Identify derivational suffixes such as -able, -ness, -ian and -ment, explaining when and how to treat base words when they are affixed, and apply this knowledge when spelling (SpG9)
	x
	
	x
	
	x
	
	x

	Handwriting and digital transcription
EN2-HANDW-01 forms legible joined letters to develop handwriting fluency
EN2-HANDW-02 uses digital technologies to create texts
	
	
	
	
	
	
	

	Join letters using consistent size and spacing to develop fluency (HwK6) 
	x
	
	x
	x
	
	x
	x

	Use knowledge of the keyboard layout and functions to type texts (HwK7) 
	x
	
	
	
	x
	
	x

	Select and insert visual, print and audio elements into texts 
	x
	
	x
	
	
	x
	x

	Understanding and responding to literature
EN2-UARL-01 identifies and describes how ideas are represented in literature and strategically uses similar representations when creating texts
	
	
	
	
	
	
	

	Describe the difference between themes and topics in literature
	
	x
	x
	x
	x
	x
	x

	Recognise that an argument is not a dispute but can be a single perspective that is presented or defended (UnT7)
	
	x
	
	x
	x
	x
	x

	Describe the difference between authorship and authority
	
	x
	x
	x
	x
	x
	x
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[bookmark: _Toc174447338]Resources
The resources in the table below are referred to in this unit. Letters 'A' and 'B' in the header refer to Component A and B respectively, and the numbers 1 to 5 indicate weeks. The use of 'x' in these columns indicates whether the resources are required in Component A, B or both, and in which week.
	Resource
	A
	B
	1
	2
	3
	4
	5

	Heiss A, Goodes A and O’Loughlin M (2016) Kicking Goals with Goodesy and Magic, Black Inc, Collingwood. ISBN13: 9781863958530
	x
	x
	x
	x
	x
	
	

	Flint S (2017) Diary of an AFL Legend (S Heinrich illus), Allen & Unwin Children, Crows Nest. ISBN13: 9781760295141
	x
	x
	
	
	
	x
	x

	Video: Richmond v Sydney Swans Highlights | Round 3, 2024 | AFL (6:21)
	
	x
	x
	
	
	
	

	Resource 1 – question matrix
	x
	x
	x
	
	
	
	

	Individual whiteboards
	
	x
	x
	x
	
	x
	x

	Sticky notes
	
	x
	x
	x
	
	
	x

	Resource 2 – kicking goals exemplar (optional: enlarged and cut up)
	
	x
	
	x
	
	
	

	Resource 3 – facts and opinions
	
	x
	
	x
	
	
	

	Resource 4 – role model research template (enlarged copy and individual copies for each student)
	
	x
	
	
	x
	
	

	Resource 5 – role model research exemplar
	x
	x
	
	
	x
	
	

	Resource 6 – persuasive text exemplar
	x
	x
	
	
	x
	
	x

	Website: Allen & Unwin – Diary of an AFL Legend
	
	x
	
	
	
	x
	

	Resource 7 – conversation exemplar
	
	x
	
	
	
	x
	

	Resource 8 – word play
	
	x
	
	
	
	x
	

	Resource 9 – comic exemplar
	x
	x
	
	
	
	
	x

	Resource 10 – comic planning template
	
	x
	
	
	
	
	x

	Resource 11 – persuasive speech reflection
	
	x
	
	
	
	
	x




[bookmark: _Toc174447339]Week 1
[bookmark: _Toc174447340]Component A teaching and learning
Component A focuses on the development of foundational skills and knowledge through regular, systematic and repeated practice. The mentor and supporting texts used in Component B of this unit will support the effective implementation of Component A teaching and learning.
[bookmark: _Toc174447341]Planning framework
To plan and document Component A teaching and learning, a planning scaffold (DOCX 228 KB) is provided. To support you in your planning, a link to a detailed example of a one-week teaching and learning cycle is included in the scaffold. Additional resources to support teaching and learning in each focus area can be found at Lesson advice guides.
[bookmark: _Toc174447342]Component B teaching and learning
The following teaching and learning sequence has been designed to address Component B outcomes and content and develops conceptual understandings of English through the study of quality texts. Adapt the sequence as required to best meet the needs of your students.
[bookmark: _Toc174447343]Learning intentions and success criteria
Learning intentions and success criteria are best co-constructed with students.
Learning intention
Students are learning to identify themes in literature and understand authorship and authority.
Success criteria
Students can:
draw on background knowledge and begin building topic knowledge to support understanding of a text
determine authorship and authority of a text
identify structure and language choices that show an author’s authority over a text
identify and explore themes in a text
use coordinating conjunctions and conjunctive adverbs in compound sentences to compare and contrast.
[bookmark: _Lesson_1_–][bookmark: _Toc174447344]Lesson 1 – understanding authorship and authority of a text
1. Watch GO Foundation Scholarship Program 2023 (2:32). Build students’ topic knowledge of the GO Foundation and its co-founders, Adam Goodes and Michael O’Loughlin. Ask:
Who does the GO Foundation support? What support does it provide?
According to the founders Michael O’Loughlin and Adam Goodes, what is the purpose of the GO Foundation?
Display the front cover of the text, Kicking Goals with Goodesy and Magic by Anita Heiss. Ask:
What do you notice about the front cover of the text? For example, one main author and 2 supporting authors, the ball in the title is an AFL ball, money from each copy sold is donated to the GO Foundation.
What do you know about the 2 people on the front cover? What do you think the text might be about and its purpose?
Students Think-Pair-Share about the meaning of the book title. Ask:
What do you think the title ‘Kicking Goals’ might mean?
Could the title have more than one meaning? For example, the action of scoring a goal in sport (literal meaning), achieving success and reaching your goals (metaphorical meaning).
Explain that authors use figurative language in texts to express an idea in a non-literal way for a particular effect. Discuss that the title could be an example of figurative language (metaphor) or have a dual meaning. The title’s meaning might become clearer once the text is being read.
Provide students with a copy of the blurb on the back cover. In pairs, students highlight the information presented about Adam Goodes and Michael O’Loughlin. For example: they are AFL legends, blood brothers, great mates, Sydney Swan footballers, played over 650 games, kicked over 900 goals. Based on this information, students discuss how their mental model of Adam Goodes and Michael O’Loughlin might have developed since activity 1.
Introduce the author of the text, Anita Heiss, as the writer and creator of this book. Ask:
Why might Anita Heiss have written this book about Adam Goodes and Michael O’Loughlin? 
What message or lesson might she want us to learn?
How could Adam Goodes and Michael O’Loughlin have contributed to the creation of this book?
Revise the term ‘authorship’ as the act of creating and composing texts. Explain that an author uses their own ideas and creativity to create texts and have ownership of the content. Authorship can also include others who have contributed to a story.
Read the introduction by Anita Heiss (pp 1–4). Revisit the question from activity 6 and ask students why Anita Heiss might have written this book about Adam Goodes and Michael O’Loughlin. For example, she wants to share the story of 2 ‘AFL legends’ who are admired and respected, she is impressed by their support of Indigenous students through the GO Foundation, she wants to share the story of their friendship and how it has helped them to achieve their goals.
Revise the concept of authority. Explain that authority of a text means how trustworthy and authentic an audience may find the ideas, experiences, perspectives and arguments within a text. As a reader, it is important to ask questions such as whether the text is written by an expert, contains reliable information or if the text is published by a reputable source.
Reflect on Anita Heiss’s authority of the text, by discussing how she gathered information for the text. For example, she gathered information by interviewing Adam and Michael separately; she asked Adam and Michael the same questions; she used the responses from the interviews to create the text. Highlight that Adam and Michael’s contributions give authority to the text as they provide first-hand information about their lived experiences.
Display Resource 1 – question matrix and model constructing a range of interrogative questions that Anita Heiss could have asked Adam and Michael when she interviewed them. Make connections between the types of questions asked and the types of responses they would elicit. For example, 'What is’ questions often elicit a one-word response whereas ‘How might’ questions could elicit an extended response. Explain that by asking higher order and open-ended questions, the responses are often more extended and detailed.
In small groups, students use Resource 1 – question matrix to compose a range of interrogative questions Anita Heiss might have asked Adam and Michael as part of their interviews.
Too hard? Provide students with a list of topics to ask questions about.
As a class, students share their responses and consider how different questions could be answered. Discuss why the use of open-ended questions is most effective when conducting an interview.
[bookmark: _Lesson_2_–][bookmark: _Lesson_3_–][bookmark: _Toc174447345]Lesson 2 – identifying authority over a text
Note: this lesson will build background knowledge and context required when reading the text, Kicking Goals with Goodesy and Magic by Anita Heiss. This lesson requires sensitivity and awareness around the issue of racism and might be triggering for some students. Advice about anti-racism education is available on the Multicultural education webpage.
1. Revise the definition of authorship from Lesson 1 and review authority of a text.
Read Anita Heiss’ biography on pages 87 and 88 of Kicking Goals with Goodesy and Magic. Discuss the information that contributes to the reader’s understanding of why Anita Heiss might have written this book. For example, she is an ambassador for the Indigenous Literacy Foundation and understands the importance of reading; she is an Aboriginal author and wants to share and celebrate Aboriginal and Torres Strait Islander peoples who have achieved great things.
Display the words ‘AFL legends’ and remind students that this is a description given to Adam and Michael by Anita Heiss in the introduction. Ask:
What is a legend? For example, a legend is well-known and often admired for their achievements and/or actions and the motivation for these actions, like being great at sports or speaking out on issues that matter.
What other words could be used instead of legend? For example, role model, hero.
Record students’ ideas.
Read Adam Goodes’ and Michael O'Loughlin's biographies on pages 89 to 92. Ask:
What do you learn about Adam and Michael?
How does the information in Adam’s and Michael’s biographies support the claim that they are ‘AFL legends’? Prompt students to use evidence from the text related to Adam and Michael’s personal characteristics, qualities and achievements.
Are these facts (can be proven) or opinions (personal viewpoint)? How do you know?
Revise authority over a text. Explain that this term refers to how the meaning of the text is controlled or constructed by its creator(s) and by its audience. Authors can control the impact and effect a text has on its audience by making intentional choices about language, form and structure. Understanding authority over a text is important because it helps the reader to determine why authors construct texts in particular ways.
Note: authority over a text is ‘the varying degrees to which the meaning of a text is controlled or constructed by its creator(s) and by its audience’ (NESA 2024).
Display pages 5 and 6 and ask students what they notice about the structural and language features. For example:
the chapter title is a question
the author narrates the first paragraph
the following paragraphs alternate between Adam’s and Michael’s responses
the change of font indicates who is responding
responses are written in first person. 
Discuss why Anita Heiss might have constructed the text in this way. 
Read Chapter 1 of Kicking Goals with Goodesy and Magic, stopping at ‘... we loved each other’ (p 15). Display the sentences from ‘What Adam went through when ...’ to ‘... we loved each other’. Invite students to share their background knowledge about what Adam ‘went through when people booed at games’.
Provide students with information about the racial abuse Adam Goodes experienced while playing football. Key points to highlight might include: 
Adam Goodes was an Aboriginal AFL player who took a strong stand against racism after someone shouted racist insults at him during a 2013 game. 
Between 2013–2015, Adam experienced regular racial abuse at matches. 
He retired from AFL at the end of 2015. In 2019, the AFL officially apologised to Adam for not supporting him during this period.


Note: the following articles can be used by the teacher to further support understanding of the racial abuse experienced by Adam Goodes while playing football.
· Australian Football League apologises to Adam Goodes 
· AFL apology to Adam Goodes 
· The Australian Dream: Resilience and reconciliation.
Further reading might support the teacher in factually responding to student questions.
Facilitate a yarning circle for students to reflect on the significance of the ‘booing’ experienced by Adam Goodes (p 13). Create a safe space for students to respectfully share their thoughts and feelings. Model the guiding principles of a Yarning circle. For example:
apply active listening
share honestly, give genuine responses and engage with the Yarn.
Note: it is important to plan a yarn and allow time for open and honest sharing. Some guiding questions to facilitate students’ reflection might include:
· Why is understanding Adam’s experience important? What can we learn from this experience?
· How do you feel when you hear about Adam’s experience as an Aboriginal footballer?
· When have you or someone you know shared a similar experience to Adam?
Discuss why Adam and Michael might be seen as legends or role models. For example, Adam campaigns against racism. When Adam experienced booing at games, Michael supported him by being there for him and telling Adam that he loved him.
In small groups, students draw a representation of a role model and label with key attributes to explain their reasoning.
Students select a group representative to share their role model representation with the class. Highlight and discuss the similarities and differences between each group's representations.
Co-construct a class definition of a role model. Encourage students to refer to their ideas of what a legend/role model is from activity 3. For example, a role model is a person who motivates and inspires us to achieve our personal best. They may be admired for their achievements, actions and/or personal characteristics.
[bookmark: _Lesson_3_–_2][bookmark: _Lesson_3_–_1][bookmark: _Toc174447346]Lesson 3 – understanding theme
1. Display and revise pages 5 and 6 of Kicking Goals with Goodesy and Magic. Review the structure of the text, as explored in Lesson 2. Interrogate the author’s authority over the text by asking:
Does Anita Heiss state all or some of the interview questions she asked? What makes you think that?
Why has Anita Heiss not included all the questions she asked? For example, the reader can infer the question. It is a structural choice the author decided to make. By removing the questions and including narration, she makes the text feel more conversational.
Looking at the first responses from Adam and Michael, what might the question have been? What makes you think that? For example, the question might have been ‘What would you need if you were stranded on a desert island with Michael/Adam?’ I think this because Michael and Adam’s responses both begin with ‘If I was stranded on a desert island’.
Highlight how Anita Heiss incorporates different types of connectives to support inferencing when reading. For example, ‘If I was stranded on a desert island ...’ (p 5) uses the conditional connective ‘if’ to describe the condition that needs to be met for something to happen. Connectives provide ‘signposts’ for the reader, showing how the text is developing and what might come next (Winch 2022).
Read the remaining pages of Chapter 1, beginning from ‘Adam: My first memory ...’ (p 15). Pause after each section of text where both Adam and Michael respond to an interview question. On individual whiteboards, students record the question they believe Anita Heiss has asked.
Students share responses at the end of each section using supporting evidence from the text. Encourage students to identify the different types of connectives used to support inferencing. For example, if (conditional), over the years (temporal), so (causal).
Display pages 30 and 31, from ‘If Michael and I were ever going to ...’ to ‘... we had a great time.’ Discuss how Anita Heiss constructs or controls meaning within the text (authority over a text). Ask: 
Do you think Anita Heiss has written exactly what Adam and Michael said? What makes you think that? For example, no because there are no ‘ah’s and ‘um’s; they speak in full sentences; she might have edited out some things they said otherwise the text would be too long.
How does Anita Heiss organise the information in the text? How does the organisation of information impact the meaning? For example, the questions are restated as part of Adam and Michael’s responses to enhance reader understanding. Although Anita Heiss interviewed Adam and Michael separately, she rearranged their answers so their responses to the same questions are grouped together for greater text cohesion. The use of illustrations helps to build the mental model of Adam’s funniest moment with Michael and the friendship that they share.
Note: a mental model is ‘a mental representation of the information in a real or an imaginary world. A student develops a mental model as the text progresses. It may include information derived from inferences and from background knowledge as well as from what is explicitly stated in the text itself.’ (2024)
Revise authority over a text as being how the meaning of the text is controlled or constructed by its creator(s). On an individual whiteboard, students record one way Anita Heiss controls the meaning of the text.
As a class, retell the experiences and stories told by Adam and Michael so far. Ask students what repeated ideas and messages (themes) connect these experiences and stories. Students record their ideas on sticky notes. For example, friends can become our family; friendships change over time; friendships form for different reasons; friendships are an important part of our lives.
Note: sticky notes will be used in Lesson 4 and Lesson 5.
Share student ideas and co-construct a definition for ‘theme’. For example, theme is a repeated idea or message that is shared throughout a text. It makes the reader think about their values and beliefs. A text may have more than one theme.
Note: theme refers to ‘an overarching or recurring idea that describes attitudes or values that are perceived in a text. A theme may range from the understood ‘moral’ of a text to philosophical observations that the audience makes about the events, characters and experiences depicted in a text. A text may have more than one theme.’ (NESA 2024)
Introduce the Claim, Support, Question routine and the relevant protocols. As a class, conduct the routine to support understanding a theme from the text. Students identify the evidence a speaker provides to support a particular point of view. For example:
Claim: What is the theme being examined? For example, friendships are an important part of our lives.
Support: What evidence is there to support the theme? For example, Adam and Michael’s responses show how involved they are in each other’s lives; they have supported each other during difficult times; they helped each other when family was not around; Adam is the godfather to Michael’s children.
Question: What questions do you still have? What is missing? For example, has their friendship ever been tested?
Students reflect on the theme discussed in activity 10. Students write a paragraph to explain what this idea means to them.
[bookmark: _Lesson_4_–_1][bookmark: _Lesson_4_–][bookmark: _Toc174447347]Lesson 4 – gathering information to compare and contrast
1. Referring to students’ sticky notes from Lesson 3, choose one of the themes from Chapter 1. For example, friends can become our family; friendships change over time; friendships form for different reasons. In small groups, students discuss how this theme is evident in the text. Students share a time when this theme was evident in their own lives. Repeat with other themes as needed.
Read Chapter 2 of Kicking Goals with Goodesy and Magic. Ask questions to activate background knowledge and build topic knowledge about Adam and Michael’s childhood, including key vocabulary such as community, mob, shack and dams. For example:
Adam ‘grew up in a lot of different places’ (p 33). How might this have shaped his childhood?
What does being ‘back on community’ with mob (p 37) mean for Michael?
What were the similarities between their childhoods?
Display an enlarged Venn diagram titled ‘Adam’s and Michael’s childhood’. Model locating and adding one similarity and one difference between Adam’s and Michael’s childhood from Chapter 2 of the text. For example, they were always playing sport after school (similarity); Adam grew up in many different places, whereas Michael grew up in Salisbury North, Adelaide (difference).
In small groups, provide students with a copy of Chapter 2 to identify the similarities and differences between Adam’s and Michael’s childhood. Students share their ideas, adding to the enlarged copy of the Venn diagram.
Revise the use of coordinating conjunctions and conjunctive adverbs in compound sentences from Component A. Remind students that conjunctive adverbs connect 2 main clauses of equal importance. Like coordinating conjunctions, they are used to compare and contrast (equally, similarly, likewise) and establish links within texts (subsequently, furthermore). 
Using the Venn diagram from activity 3, model creating compound sentences using coordinating conjunctions and conjunctive adverbs to compare and contrast Adam’s and Michael’s childhood. For example:
Adam grew up in many different places in Victoria, but Michael grew up in one place.
Adam grew up playing various sports including AFL; similarly, Michael spent his childhood engaging in outdoor activities and sports.
Note: model the correct use of punctuation when writing exemplar sentences. When using a coordinating conjunction, a comma separates the independent clauses. When using a conjunctive adverb, a semicolon separates the independent clauses and a comma is placed after the adverb.
Demonstrate the use of capital letters to indicate the beginning of a sentence and for proper nouns. Capital letters are also used for abbreviations, including acronyms (such as NASA, PIN) and initialisms (such as AFL, NSW).
Students create compound sentences using conjunctive adverbs and coordinating conjunctions to compare and contrast Adam’s and Michael’s childhoods, referring to the Venn diagram from activity 3. Students highlight the coordinating conjunctions, conjunctive adverbs and punctuation used.
Too hard? Provide students with a word bank of coordinating conjunctions and conjunctive adverbs.
Students read their sentences to a partner and discuss the impact of using conjunctive adverbs and coordinating conjunctions to join independent clauses.
As discussed in Lesson 3, review the themes present in the text. For example, friends can become our family; friendships change over time; friendships form for different reasons; friendships are an important part of our lives. Ask students to provide evidence of these themes in Chapter 2 and discuss any new themes that have emerged.
Students complete an exit ticket to reflect on the themes present in Chapter 2. Ask students to identify what repeated ideas or messages about friendship are shared in the text so far.


[bookmark: _Toc174447348]Week 2
[bookmark: _Toc174447349]Component A teaching and learning
Component A focuses on the development of foundational skills and knowledge through regular, systematic and repeated practice. The mentor and supporting texts used in Component B of this unit will support the effective implementation of Component A teaching and learning.
[bookmark: _Toc174447350]Planning framework
To plan and document Component A teaching and learning, a planning scaffold (DOCX 228 KB) is provided. To support you in your planning, a link to a detailed example of a one-week teaching and learning cycle is included in the scaffold. Additional resources to support teaching and learning in each focus area can be found at Lesson advice guides.
[bookmark: _Toc174447351]Component B teaching and learning
The following teaching and learning sequence has been designed to address Component B outcomes and content and develops conceptual understandings of English through the study of quality texts. Adapt the sequence as required to best meet the needs of your students.
[bookmark: _Toc174447352]Learning intentions and success criteria
Learning intentions and success criteria are best co-constructed with students.
Learning intention
Students are learning to understand the difference between topic and theme, and to create written texts about a topic.
Success criteria
Students can:
understand the difference between topic and theme
create a text using a given topic
create texts using language features such as connectives, modal words, and subordinating and coordinating conjunctions
describe an author’s authority over a text
identify how authors use facts and opinions to support an argument.
[bookmark: _Lesson_5_–_1][bookmark: _Lesson_5_–][bookmark: _Toc174447353]Lesson 5 – understanding the difference between topic and theme
1. Display individual pictures of Adam Goodes and Michael O’Loughlin. Read aloud a series of clues from Introduction, Chapter 1 and Chapter 2 of Kicking Goals with Goodesy and Magic. Students decide who is being described and move to stand by the displayed picture. For example:
Who wore the number 19 jersey?
Who won the Brownlow medal in 2003 and 2006?
Display page 41 of Chapter 3. Review the text structure and features of Kicking Goals with Goodesy and Magic explored in Lesson 2. For example:
the author narrates in the opening paragraph and asks a question
the paragraphs alternate between Adam’s and Michael’s responses
the font changes to indicate who is responding
responses are written in first person. 
Remind students that the text structure and language features are authorial choices made by Anita Heiss to control or construct the meaning of the text (authority over a text).
Read the title of Chapter 3 and opening paragraph narrated by the author. Ask students to identify the purpose of the opening paragraph. For example, it sets the scene and informs the reader that the chapter will be about Adam’s and Michael’s experiences at school.
Revise interrogative sentences as introduced in Component A. Identify the interrogative sentences used in the opening paragraph. For example, are they telling the truth? Ask students if the sentences ask a direct question or if they are used for rhetorical effect to engage the reader.
Note: a rhetorical question is ‘a question that is asked to provoke thought rather than require an answer’ (NESA 2024); it is an authorial choice to engage the audience. 
Continue reading Chapter 3. Discuss the following questions:
Adam does not tell his principal who put the hole in the wall. What personal characteristics does this reveal?
What might Michael mean when he said ‘sport was big for me because I was half-decent at it’? (p 48)
Do you think Adam and Michael were well behaved at school? What evidence in the text supports your thinking?
Display a 2-column affinity diagram with the headings ‘Topic’ and ‘Theme’.
Using sticky notes, students write words, phrases or sentences to define what a topic is. Organise student thinking into categories in the ‘Topic’ column on the chart. Categories might include definitions, example topics and ideas from the book.
As a class, create a definition for ‘topic’. For example, a topic is the content or subject of a text, or what the text will be about.
In pairs or small groups, ask students to generate a list of topics that have been presented in the text so far. For example, playing AFL, Adam Goodes, Michael O’Loughlin, how they became friends, childhood, school life. Students share their topics with the class to be added to the affinity diagram.
Reflect on the co-constructed definition of theme from Lesson 3, adding the information to the affinity diagram. Place the sticky notes, outlining themes from the text, from Lesson 3 onto the diagram as well.
Using student ideas on the chart, discuss the difference between topic and theme.
Reflecting on Chapter 3, ask:
What was this chapter about (topic)? For example, reasons Adam and Michael like school, friendships, getting into mischief at school.
What new information in this chapter reinforces existing themes? For example, Adam and Michael describe the friendships they made through sport which reinforces the theme that friendships form for different reasons.
Are there any new themes? For example, friends are loyal to each other.
Continue to add topics and themes explored in the text to the affinity diagram. 
Note: this diagram will be added to in Lesson 6, Lesson 7 and Lesson 8. 
Re-read the beginning of Adam’s response in Chapter 3, from ‘I was called ...’ to ‘... it’s good to take responsibility for your actions’ (pp 41–43). As introduced in Component A, identify the use of coordinating conjunctions in compound sentences to compare or add information, subordinating conjunctions in complex sentences to signal sequence, reason or cause-and-effect, and the use of verbs to control meaning. For example: 
Coordinating conjunctions in compound sentences
‘I knew who did it, but I didn’t want my friend to get in trouble’ (pp 41–42)
‘Then one boy got thrown into the wall, and that’s how the hole happened’ (p 42)
Note: as introduced in Component A, conjunctive adverbs can also be used to join clauses in a compound sentence. Conjunctive adverbs are not used in this section of the text.
Subordinating conjunctions in complex sentences
‘I’d been friends with these guys for a couple of years since I moved high schools’ (p 42) 
‘I knew that we were probably all in the wrong because we’d been wrestling each other in the hallway’ (p 42) 
Verbs: use of past tense verbs to reflect on a past event
‘I was called to the principal’s office’ (p 41)
‘I knew that we were all probably in the wrong ...’ (p 42)
‘... I wanted the friend who caused the hole to put his hand up ...’ (p 43).
Select a topic from Chapter 3, such as getting into mischief. Model writing sentences about an imagined time that you got into mischief with friends at school. Demonstrate using coordinating conjunctions and conjunctive adverbs in compound sentences, subordinating conjunctions in complex sentences and past tense. For example:
My friends and I once snuck into the classroom before school started so we could put a fake toy spider on our teacher’s chair. We knew that it was risky; however, it was worth it to see her jump! We got caught because another kid in the class told on us. We didn’t get into much trouble from our teacher, but my parents made me do extra chores around the house for two whole weeks.
As a class, identify the use of coordinating conjunctions, conjunctive adverbs, subordinating conjunctions, and verbs that indicate tense.
Students write sentences imagining a time they got up to mischief using coordinating conjunctions and conjunctive adverbs in compound sentences, subordinating conjunctions in complex sentences and past tense. 
Too hard? Provide students with sentence stems to support their writing. 
In pairs, students review their partner’s writing to identify coordinating conjunctions, conjunctive adverbs, subordinating conjunctions and verbs indicating tense.
[bookmark: _Lesson_6_–_1][bookmark: _Lesson_6_–][bookmark: _Toc174447354]Lesson 6 – creating a written text about a topic
1. Play a game of ‘Heads or Tails’. Ask students to determine if words or phrases are topics or themes by placing their hands on their head for ‘topic’ or their waist for 'theme’. For example, dinosaurs (topic); showing empathy to others is a form of kindness (theme); taking chances can lead to positive outcomes (theme); family (topic); all about me (topic); believe in yourself (theme).
Display the affinity diagram comparing topic and theme created in Lesson 5. Revise the difference between topic and theme and consider what new topics or themes might be presented in Chapter 4 based on the chapter title. 
Read Chapter 4 of Kicking Goals with Goodesy and Magic. Pause after each section of text where both Adam and Michael have responded to an interview question. Prompt students to record the question they believe Anita Heiss has asked on an individual whiteboard. Highlight how Anita Heiss incorporates different types of connectives to support inferencing when reading. For example, ‘When I was a kid ...’ (p 51) uses the temporal connective ‘when’ to describe the timing of an action or event. 
After reading Chapter 4, ask:
What did Adam and Michael want to be when they were younger? Why do you think they had the same dream?
When Adam says he could have been ‘Australia’s Lionel Messi’ (p 53), what can we infer?
What does Michael believe contributed to him becoming a professional football player?
What were the topic(s) of this chapter? For example, career goals, how they got into AFL.
What themes were present in this chapter? For example, working hard can help you to achieve your dreams. 
Add student ideas to the affinity diagram from Lesson 5.
As a class, re-read and analyse Adam’s responses on pages 51 to 53. As introduced in Component A, identify specific language features used including modal words, connectives and verbs that indicate tense. For example:
modal words showing
inclination: ‘When I was a kid, I wanted to be Michael Jordan, the basketball player’ (p 51); ‘I liked how he did a slam-dunk, and I wanted to be just like him’ (p 52)
probability: ‘If I’d stuck with soccer, though, I reckon I could have been Australia’s Lionel Messi!’ (p 53).
connectives to support inference
temporal: ‘When I was a kid...’ (p 51), ‘I played soccer until I was thirteen or fourteen years old ...’; ‘When we got there, there were no junior teams ...’ (p 52)
causal: ‘I was a young kid and my mum didn’t want me to get involved in that. It so happened that there was a game of AFL being played on another oval nearby, and I walked over and asked what it was about’ (pp 52–53).
verbs to control meaning (showing past tense)
sensing verbs: ‘I liked how he did a slam-dunk ...’ (p 52); ‘... and the game we were watching was very aggressive ...’ (p 52)
saying verbs: ‘... I walked over and asked what it was about’ (p 53)
relating verbs: ‘I had posters of him all over one wall (p 52); ‘I was a young kid ...’ (p 52).
Discuss the author’s use of modality and what it reveals about Adam. For example, he showed a preference for wanting to play basketball by using the words ‘liked’ and ‘wanted’. Discuss how the author could strengthen her use of modality. For example, by changing the modal words to ‘loved’ and ‘was desperate’, his inclination to play basketball becomes much stronger.
Pose the question to students, ‘What do you want to be when you grow up?’ Explain that students will write their own response to the topic of career goals using modal words of probability or inclination, connectives to support inference, and verbs to control tense.
Model writing a response to the topic, using future tense. For example:
When I grow up, I need to be a teacher. My parents say that teachers will always be important, and I will be a teacher that makes learning interesting and enjoyable. First, I need to go to university to get my degree. Then I would love to teach Kindergarten, because I love the hilarious things small children say. I am going to work very hard to become the best teacher in Australia! One day I will change the lives of many children through education.
Students write their own response to the topic of career goals using modal words, connectives and verbs to control tense.
Too hard? Provide students with a list of modal words and connectives to include in their writing.
In pairs, students identify the modal words, connectives and future tense verbs within their writing. Students discuss the degree of probability, occurrence, inclination and obligation shown by the modal words used.
[bookmark: _Lesson_7_–_1][bookmark: _Lesson_7_–][bookmark: _Toc174447355]Lesson 7 – demonstrating authority over a text
1. Display the title of Chapter 5, ‘Kicking Goals’ (p 63). Ask students what they notice about the title ‘Kicking Goals’ and what they visualise when they hear this phrase. For example, the chapter title is the same as the book title; I imagine an AFL player lining up to kick a goal through the posts. Students share their responses with the class. 
Read the first responses from Adam and Michael (pp 63–65). Discuss the meaning of ‘kicking goals’ from their responses. For example, kicking a goal in their first junior or professional AFL game (literal meaning); achieving a goal or experiencing success (non-literal/metaphorical meaning). Remind students that authors use figurative language in texts to express an idea in a non-literal way for a particular effect.
Read the remainder of Chapter 5. Ask:
What do Adam and Michael appreciate most about being part of an AFL team?
What might Michael mean when he says, ‘you can’t be a hog?’ (p 67)
How has the information presented in Chapter 5 further developed your mental model of Adam or Michael?
As a class, decide on the topics and themes presented in the chapter, adding ideas to the class affinity diagram from Lesson 5. For example, topics: achieving a goal, success; themes: team members work together, team members rely on each other.
Discuss Anita Heiss’s authority over the text’s structure as she alternates between Adam’s and Michael’s responses. Ask students why she might have structured the book in this way. For example, it creates cohesion in grouping ideas together, adds a conversational feel, allows for the comparison of different perspectives, increases audience engagement.
As discussed in Lesson 3, revise how Anita Heiss might have controlled meaning in each of their responses. For example, she might not have written exactly what they said, she might have added connectives to support meaning, she might have removed filler words such as ‘um’ and ‘ah’, she might have shortened or omitted parts of their responses.
Remind students that authority of a text means how trustworthy and authentic the text is. Explain that by using direct quotes and words, this gives authority to the text, as it is trustworthy and accurate. 
Explain that students will write about a time they have succeeded, using the topic ‘Kicking goals’. As a class, create a list of questions for students to answer about a time they have ‘kicked a goal’. For example:
When have you ‘kicked a goal’?
What contributed to your success?
How did it make you feel and why?
Who was there to support you?
In pairs, students participate in a hot seat activity to answer the questions from activity 8.
Students write their own responses to the questions from activity 8 to describe a time they have succeeded (see Resource 2 – kicking goals exemplar for sample student exemplars). Encourage students to use connectives, coordinating conjunctions and/or conjunctive adverbs in compound sentences, subordinating conjunctions in complex sentences, and appropriate verbs to show tense (past, present or future).
Select 2 student responses from activity 10. As a class, act as Anita Heiss to combine the responses and create a cohesive text. In the joint construction, the class might alternate between the 2 responses, create an introductory paragraph, and decide whether to include the questions in the introduction. The class might need to rewrite some sentences so that the questions are included within the body of the text.
Optional: use an enlarged, cut-up copy of Resource 2 – kicking goals exemplar as an alternative to student work samples.
As the class demonstrates authority over the text, discuss how the placement of the responses impacts on the overall meaning. Reflect on the authority that Anita Heiss has over her text in the way that she has controlled and constructed the meaning.
Students complete an exit ticket to reflect on the choices an author can make to demonstrate authority over a text.
[bookmark: _Lesson_8_–_1][bookmark: _Lesson_8_–][bookmark: _Toc174447356]Lesson 8 – identifying facts and opinions that support an author’s argument
1. Label 2 sides of the classroom as ‘Fact’ and ‘Opinion’. Ask students to decide if statements related to the text, Kicking Goals with Goodesy and Magic are facts or opinions. Students move to the side of the room they believe the statement fits. For example:
Adam Goodes and Michael O’Loughlin started a foundation together. (fact)
Magic is better at AFL than Goodesy. (opinion)
Goodesy should have played for the Brisbane Lions. (opinion)
Adam and Michael kicked over 900 goals for the Swans. (fact)
Read Chapter 6. Ask:
How do Adam and Michael define being a good leader?
Why did Michael see his uncle and his grandparents as role models?
What might Adam mean when he says he is ‘more inspired by people who have overcome adversity’? (p 76)
Students share what topic and themes are presented in the chapter, adding ideas to the class affinity diagram from Lesson 5. For example, topic: leadership, setting goals, themes: a good leader leads by example, everyone can be a leader, working hard can help you to achieve your goals.
Ask students to think about their mental model of the 2 players, based on their background knowledge, the information presented in the text and their inferences. Students complete a quick write to describe the mental model they have formed about Adam Goodes or Michael O’Loughlin. Students should include how their mental model of Adam or Michael has changed since the beginning of the text.
Ask students if they agree or disagree with Anita Heiss’s argument/position that Adam Goodes and Michael O’Loughlin are ‘AFL legends’. Explain that when authors present an argument, it is not a dispute but can be a single perspective that is presented or defended. 
Note: an argument is ‘a stated position about an idea. The way in which varies dimensions of a text (such as theme, perspective and style) can be understood to represent a particular position on an issue.’ (NESA 2024)
Co-construct a definition for ‘argument’ and display in the classroom. For example, an argument is a stated position about an idea.
Display Resource 3 – facts and opinions. In pairs, students decide if the quotes from Kicking Goals with Goodesy and Magic are facts (can be proven) or opinions (personal viewpoint). Discuss how Anita Heiss has used both facts and opinions to support her argument that Adam and Michael are ‘AFL legends’.
Review the class definition of a role model created in Lesson 2. Add new ideas to the definition using knowledge gained from topics or themes presented in the text. For example, achievements, contributions, personal characteristics or dispositions.
As a class, ask students to brainstorm people they believe to be role models. For example, Sam Kerr, Julia Gillard, Patty Mills, Dylan Alcott, Anh Do, Ash Barty, Cathy Freeman, Steve Irwin, Curtis McGrath, Molly Steer, Christopher ‘Burra’ Hughes. 
Discuss the qualities that make these people role models, such as being inspirational, fair, influential, standing up for what they believe in, helping others. Organise student ideas into a sentence to describe why the brainstormed list of people are considered role models. For example, a good role model will motivate us to achieve our goals and aspire to be the best version of ourselves. 
Explain that, over the next 3 lessons, students will select a role model and write a persuasive text that states why their chosen person is a role model. Students will research their chosen person to find supporting information to present their argument.
Too hard? Students select Michael O’Loughlin as their role model using information from Kicking Goals with Goodesy and Magic to support their research. 
Co-construct a list of interrogative questions that could guide the research into their chosen role model. For example:
Biographical information: name, age, occupation, place of birth
What are their professional achievements?
What are their personal characteristics? How have they demonstrated these?
Who or what inspires them? 
How and why do they help others or contribute to the community?
How do they motivate you to achieve your goals and/or inspire you to be the best version of yourself?
Too easy? Students generate their own questions to guide their research. 
Students select their role model to research and share reasons to explain their choice in pairs or small groups.
Assessment task 1 – observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
EN2-OLC-01 – communicates with familiar audiences for social and learning purposes, by interacting, understanding and presenting
· pose and respond to open-ended questions about literature that contribute to own or others’ enjoyment.
EN2-RECOM-01 – reads and comprehends texts for wide purposes using knowledge of text structures and language, and by monitoring comprehension 
· adjust own mental model as reading presents new words and understanding.


[bookmark: _Toc174447357]Week 3
[bookmark: _Toc174447358]Component A teaching and learning
Component A focuses on the development of foundational skills and knowledge through regular, systematic and repeated practice. The mentor and supporting texts used in Component B of this unit will support the effective implementation of Component A teaching and learning.
[bookmark: _Toc174447359]Planning framework
To plan and document Component A teaching and learning, a planning scaffold (DOCX 228 KB) is provided. To support you in your planning, a link to a detailed example of a one-week teaching and learning cycle is included in the scaffold. Additional resources to support teaching and learning in each focus area can be found at Lesson advice guides.
[bookmark: _Toc174447360]Component B teaching and learning
The following teaching and learning sequence has been designed to address Component B outcomes and content and develops conceptual understandings of English through the study of quality texts. Adapt the sequence as required to best meet the needs of your students.
[bookmark: _Toc174447361]Learning intentions and success criteria
Learning intentions and success criteria are best co-constructed with students.
Learning intention
Students are learning to present an argument, in both written and oral formats, using facts and opinions.
Success criteria
Students can:
gather information for learning from a variety of digital texts
draft a written persuasive text which uses a structure to suit the purpose 
plan and deliver a spoken presentation which uses language and structure to suit the purpose
strengthen an argument using facts or opinions and modal words.
[bookmark: _Lesson_9_–_1][bookmark: _Lesson_9_–][bookmark: _Toc174447362]Lesson 9 – researching a role model to create a persuasive text
1. Play a game of ‘Thumbs Up, Thumbs Down’. Ask students to decide if a person or character would be considered a role model or not. Students give a thumbs up if they agree that the person/character is a role model, or thumbs down if they disagree. For example, Anna from Disney’s Frozen, Voldemort from Harry Potter, Mr Fox from Fantastic Mr Fox and Bindi Irwin. Ask students to provide reasons for or against, justifying their opinion. 
As introduced in Lesson 8, remind students that they will write a persuasive text explaining why their chosen person is a role model. Students will research their role model to find information that supports their argument.
Model researching Adam Goodes, using Resource 4 – role model research template and the list of questions created in Lesson 8. Demonstrate how students can use key words from the questions to conduct their research online. 
Note: refer to Resource 5 – role model research exemplar about Adam Goodes. This is an exemplar for teachers to support research and fact gathering. This resource will be shown to students in Lesson 9.
Model viewing and navigating both credible and untrustworthy sources of information. Discuss the authority of different websites to decide if the websites are trustworthy or reputable. For example, looking at the URL, determining the author of the information and viewing the 'site last updated’ information.
Use the information gained from research to model taking notes in sections 1, 2, 3 and 4. Record notes on the enlarged copy of Resource 4 – role model research template.
As a class, discuss if the information sourced answers the questions. Determine whether the information is factual (can be proven) or is opinion-based (personal viewpoint).
Allow time for students to conduct research online into their chosen role model. Students complete an individual copy of Resource 4 – role model research template, gathering information for sections 1, 2, 3 and 4.
Too hard? Group students with the same role model and have them complete the template together. Provide students with a list of websites to use in their research.
Explain that authors can make judgements when researching to infer the personal characteristics of a person based on their actions and achievements. Brainstorm some personal characteristics that could be used to describe Adam Goodes. For example, loyal, responsible, resilient and dedicated. Use this information to model completing section 5 of Resource 4 – role model research template.
Display Resource 4 – role model research template, and draw students’ attention to section 5. Explain that authors can make judgements when researching to infer the personal characteristics of a person based on their actions and achievements. Brainstorm some personal characteristics that could be used to describe Adam Goodes. For example, loyal, responsible, resilient and dedicated. Use this information to model completing section 5 of Resource 4 – role model research template. 
Draw students’ attention to section 6 of Resource 4 – role model research template. Use think-alouds to review Sections 1, 2, 3 and 4, and answer the question ‘How do they inspire you?’
Students complete sections 5 and 6 of Resource 4 – role model research template.
In pairs, students share their research and determine if they have gathered information that answers each research question. Students identify the recorded facts or opinions. 
Assessment task 2 – observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcome and content point: 
EN2-RECOM-01 – reads and comprehends texts for wide purposes using knowledge of text structures and language, and by monitoring comprehension 
· select and read texts of personal interest and to gather information for learning.
[bookmark: _Lesson_10_–_1][bookmark: _Lesson_10_–][bookmark: _Toc174447363]Lesson 10 – drafting a persuasive text
1. Display and read Resource 6 – persuasive text exemplar.
As a class, deconstruct the exemplar text, focusing on its overall structure. For example, the text begins with a statement of position, followed by sequenced paragraphs that provide supporting reasons, and finishes with a conclusion which restates the author’s position.
Re-read the statement of position and the first paragraph in Resource 6 – persuasive text exemplar to identify the key language features and paragraph structure. Highlight and label these features on the exemplar resource. For example: 
Statement of position: What makes somebody a role model? (rhetorical question) Adam Goodes is an outstanding role model. (statement of position) His inspirational sporting achievements, selfless contributions to the community and loyal, resilient character certainly (modal word) make him a positive role model. (opinion) The 44-year-old retired professional Australian Football League (AFL) player inspires others to be the best version of themselves. (opinion)
First argument point: Adam Goodes must (modal word) be admired for his professional achievements. (opinion) He played 372 games and scored 464 goals over his 18-year career with the Sydney Swans. (fact) He holds the record for the most games played for the Swans and has been named ‘Best and Fairest’ player 3 times! (fact) Impressively, he won the Brownlow medal, not once but twice! (fact)
Display Resource 5 – role model research exemplar. Highlight how the information from this research has been used to write Resource 6 – persuasive text exemplar.
Using the exemplar, co-construct the success criteria for writing. For example: 
use of persuasive text structure: statement of position, sequenced paragraphs, conclusion
experiment with modal words
use facts and opinions to reinforce a viewpoint
maintain appropriate tense
use coordinating conjunctions and/or conjunctive adverbs in compound sentences
use subordinating conjunctions in complex sentences
use interrogative sentences for rhetorical effect
use capital letters to start a sentence, for proper nouns and when using acronyms (for example, QANTAS, NASA) or initialisms (for example AFL, NSW, USA).
Students begin drafting their statement of position and their first argument referring to their completed Resource 4 – role model research template and co-constructed success criteria to support their writing.
Too hard? Provide students with sentence starters as a scaffold for their writing. 
In pairs, students share their writing so far. Students will continue drafting and composing their text in Lesson 11.
[bookmark: _Lesson_11_–_1][bookmark: _Lesson_11_–][bookmark: _Toc174447364]Lesson 11 – drafting and revising a persuasive text
1. In pairs, students write statements on folded cards that highlight the main events, topics and themes encountered when reading the text Kicking Goals with Goodesy and Magic. Students decide if each listed statement is a fact or an opinion and write this on the inside of the card. For example:
Adam and Michael were always going to play sport. (opinion)
Friendship is a major part of both Adam’s and Michael’s lives. (opinion)
Adam kicked his first goal for the Sydney Swans in 1999. (fact)
Students form a small group with another pair and swap statement cards. Students decide if the statements presented are facts or opinions. Students check their thinking by showing the answer on the inside of the card. 
Review the purpose for writing from Lesson 8.
Using Resource 6 – persuasive text exemplar, continue to deconstruct the text with a focus on paragraphs 3 and 4 and the conclusion. Students identify the key language features and structure of a persuasive text, referring to the co-constructed success criteria for writing from Lesson 10.
Students continue drafting their persuasive text. 
In pairs, students share their persuasive texts and provide peer feedback, based on the success criteria. Students discuss the persuasive features in their writing. For example, modal words which indicate probability, occurrence, obligation and inclination.
Provide time for students to apply feedback and edit their writing.
As a class, explore ways to enhance student writing that supports the text’s purpose. Ask questions to help students think about their authority over the text they have written. For example:
Who is your audience? Would they find this text engaging and why?
What do you want your readers to learn or feel after reading the text? 
What is the main argument of your writing? What are some examples that support your perspective?
In pairs, students revise their writing to identify evidence of their authority over their text. For example, clear statement of position, organised structure, use of evidence and examples, use of facts, consistency and clarity, revision of writing to remove grammatical errors.
Students complete an exit ticket using the question: What structures and features have I used to make my text persuasive?
Assessment task 3 – observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
EN2-VOCAB-01 – builds knowledge and use of Tier 1, Tier 2 and Tier 3 vocabulary through interacting, wide reading and writing, and by defining and analysing words
· describe how modal words indicate degrees of probability, occurrence, obligation and inclination.
EN2-RECOM-01 – reads and comprehends texts for wide purposes using knowledge of text structures and language, and by monitoring comprehension
· identify different structures and features of persuasive, informative and imaginative texts
· identify different types of verbs that control meaning.
EN2-CWT-03 – plans, creates and revises written texts for persuasive purposes, using text features, sentence-level grammar, punctuation and word-level language for a target audience
· use a structure that includes a statement of position, has sequenced paragraphs and a conclusion
· experiment with modality to modulate an argument for persuasive effect 
· use coordinating conjunctions in compound sentences to compare and contrast, or for addition 
· use subordinating conjunctions in complex sentences to signal sequence, reason or cause and effect
· plan structures and language to suit the purpose of a text.
EN2-UARL-01 – identifies and describes how ideas are represented in literature and strategically uses similar representations when creating texts
· recognise that an argument is not a dispute but can be a single perspective that is presented or defended.
[bookmark: _Lesson_12_–][bookmark: _Toc174447365]Lesson 12 – plan and deliver a persuasive presentation
1. Revise the difference between topic and theme. Review that the topic is the content, or what the text is about. For example, in Chapter 2 of the text, the topic is childhood. Revise that the theme is the message of the text that makes the reader think about their values and beliefs. For example, one main theme of the text is that friendships are an important part of our lives. 
In small groups, provide students with cards that state the various themes and topics from the text Kicking Goals with Goodesy and Magic. For example:
themes: friends support each other, overcoming challenges makes us stronger, teamwork helps us to achieve our goals
topics: AFL, childhood, school, training, sport.
Students sort their cards into 2 categories, ‘Topic’ and ‘Theme’. Students select a card from each category and take turns to share their thinking on why their card is either a topic or a theme.
Explain that students will present a brief persuasive speech promoting their chosen role model as, ‘The Ultimate Role Model’. Students will draw their information from their written text from Lesson 11 to construct a one-minute speech.
Model constructing and presenting a persuasive speech promoting Adam Goodes as ‘The Ultimate Role Model’ using Resource 6 – persuasive text exemplar. Demonstrate selecting key points from the written text and adding temporal connectives to sequence planned information in an oral presentation. For example:
Purpose for speaking (outline argument): Adam Goodes is the ultimate role model. His inspirational sporting achievements, selfless contributions to the community and loyal, resilient character undoubtedly make him the greatest role model.
Professional achievements: First of all, he is the ultimate role model and player as he played AFL with the Sydney Swans for 18 years, scoring over 464 goals. Adam Goodes won many awards and co-captained the Swans for 4 years.
Contributions to community: Secondly, Adam Goodes was awarded Australian of the Year in 2014 for his work with Indigenous youth. He has empowered Indigenous youth through education and his involvement in the GO Foundation and the Australian Literacy and Numeracy Foundation.
Personal characteristics: Finally, Adam has displayed loyalty playing for the Sydney Swans, leadership as captain of his team, resilience as he played and won during tough times and continued to display integrity through campaigns against racism.
Persuasive statement/summary: Adam Goodes is undoubtedly the ultimate role model and works extremely hard to support his community through education. 
Co-construct success criteria for presenting a persuasive speech. For example:
include evidence to support a point of view (arguments/authority)
use of facts and opinions 
use of temporal connectives – first, next, finally
incorporate modal words – definitely, undoubtedly, certainly, surely, always, should
ensure timing of speech is no longer than one minute.
Students plan a persuasive speech promoting their role model as ‘The Ultimate Role Model’. Encourage students to refer to the co-constructed success criteria for presenting, and their persuasive writing completed in Lesson 11.
Too hard? Provide a scaffold for constructing an oral presentation. Display a word bank of temporal connectives for students to use.
In pairs, students practise presenting their speech. Students take turns identifying the evidence a speaker provides to support a particular point of view and the language features that contribute to enjoyment and understanding. For example, temporal connectives, modal words, facts and opinions.
Provide time for students to reflect on and apply partner feedback to their speech.
Students present their persuasive speech promoting their role model as ‘The Ultimate Role Model’. 
Students complete an exit ticket to reflect on their persuasive speech according to the co-constructed success criteria for presenting:
What facts did I use? How did these strengthen my arguments?
How did I incorporate temporal connectives to structure my speech clearly and logically?
How did the use of modal words enhance the persuasiveness of my speech?


[bookmark: _Toc174447366]Week 4
[bookmark: _Toc174447367]Component A teaching and learning
Component A focuses on the development of foundational skills and knowledge through regular, systematic and repeated practice. The mentor and supporting texts used in Component B of this unit will support the effective implementation of Component A teaching and learning.
[bookmark: _Toc174447368]Planning framework
To plan and document Component A teaching and learning, a planning scaffold (DOCX 228 KB) is provided. To support you in your planning, a link to a detailed example of a one-week teaching and learning cycle is included in the scaffold. Additional resources to support teaching and learning in each focus area can be found at Lesson advice guides.
[bookmark: _Toc174447369]Component B teaching and learning
The following teaching and learning sequence has been designed to address Component B outcomes and content and develops conceptual understandings of English through the study of quality texts. Adapt the sequence as required to best meet the needs of your students.
[bookmark: _Toc174447370]Learning intentions and success criteria
Learning intentions and success criteria are best co-constructed with students.
Learning intention
Students are learning to identify text structure and language features used by authors when writing about a topic or theme.
Success criteria
Students can:
identify the structure and features of an imaginative text
signal dialogue using speech bubbles
understand word play within a text, and use puns or spoonerisms in their writing
create cause-and-effect statements.
[bookmark: _Lesson_13_–][bookmark: _Toc174447371]Lesson 13 – structure and features of Diary of an AFL Legend
Note: the supporting text, Diary of an AFL Legend is the tenth novel in a book series written by Shamini Flint. The opening pages of the first chapter imply that the reader might be familiar with the main character from his previous stories. 
1. Introduce the text, Diary of an AFL Legend by Shamini Flint, by looking at the front cover. Make text-to-text connections to Kicking Goals with Goodesy and Magic. For example, both books are about the same topic of AFL, both texts refer to the word ‘legend’.
Introduce Marcus as the main character in the text. Ask students if they think Marcus will be an AFL legend and to justify their opinion.
Begin reading ‘My AFL Diary’ from Diary of an AFL Legend starting from ‘I know. You must be wondering ...’ to ‘... Heh, heh!’ (pp 1–7). Pause and clarify that:
AFL is an initialism for Australian Football League
the book is the tenth in a novel series (Note: a list of the other book titles is shown at the end of the text)
Marcus has attempted to play many sports before AFL.
Display and read the publisher’s blurb for the book, Allen & Unwin – Diary of an AFL Legend. Discuss the new information learned about Marcus and what the book might be about. 
Display and read pages 8 and 9. While reading, pause and discuss the structure of the text. For example, the text alternates between illustration and narration, speech bubbles need to be read as part of the main story to gain the full meaning of the text. Ask students why Shamini Flint might have made these authorial choices. For example, to make the text more engaging for a younger audience. 
Discuss students’ mental model of Marcus so far. For example, he likes to try new things, he uses humour in his narration of the story. Ask students if Marcus is being serious or being sarcastic about his love of playing AFL and to justify their opinion.
Revise that an argument is a stated position about an idea. It is not a dispute but can be a single perspective that is presented or defended. Read the remainder of 'My AFL Diary’ (pp 10–21). Ask:
What is Spencer’s argument or perspective? For example, he wants to play AFL with Marcus.
How does he try to persuade Marcus to play AFL? For example, he provides emotive reasons such as he feels lonely with his parents away, he has no siblings to play with, he wants to do something important with Marcus.
What other facts or opinions could Spencer have used to be more persuasive?
Display ‘My AFL Diary’ from pages 17–19. Draw students' attention to the use of speech bubbles. Explain that dialogue is a common feature of imaginative texts and that speech bubbles can be used to indicate interactions between characters. The use of speech bubbles eliminates the need to use speech marks around dialogue.
Model writing a conversation, using speech bubbles, where Spencer is convincing Marcus to play AFL, using facts and opinions. Explain the importance of using a capital letter at the beginning of each speaker’s words or when using an acronym or initialism. For example:
Spencer: Please, Marcus, you have to join my team. AFL is the best sport on the planet!
Marcus: No. Why would I want to make a fool of myself in front of a crowd?
Spencer: AFL is all about teamwork, there's 18 players on the field. Everyone works together.
Marcus: But I don't understand the rules, how will I know what to do?
Spencer: Our coach will teach you the rules, no one knows the game better than he does.
Marcus: What if I get hurt? I always seem to get an injury when I play sports.
Spencer: You're my best friend and friends look out for each other. I will help you learn the rules and it’s important to work together to score goals!
As a class, identify the facts and opinions used within the teacher model. For example:
Facts: AFL is all about teamwork, there's 18 players on the field; It’s important to work together to score goals!
Opinions: AFL is the best sport on the planet; no one knows the game better than he (coach) does.
Brainstorm additional facts and opinions that might convince Marcus to play AFL.
In pairs, students write a conversation where Spencer is convincing Marcus to play AFL, using facts and opinions from activity 10.
Too hard? Students continue the conversation following on from the teacher model developed in activity 8. 
Too easy? Students include a third character in the conversation. 
Students combine with another pair to share their conversations. Students identify the facts and opinions used by Spencer in convincing Marcus to play AFL.
[bookmark: _Lesson_14_–_1][bookmark: _Lesson_14_–][bookmark: _Toc174447372]Lesson 14 – use of speech bubbles to indicate dialogue
1. Revise the different types of connectives to support inference, as introduced in Component A. Display 4 sentences for students to organise into the correct order, based on the temporal connective used. For example: 
Finally, we had won the grand final! (fourth)
A few weeks later, the team was working together well, and we had won a few games. (third)
Suddenly, my name was called and I had made it into the team! (first)
Meanwhile, I knew I wasn't very good at playing football, but I was determined to improve. (second)
Read ‘AFL Lesson No. 1’ and ‘AFL Lesson No. 2’ (pp 22–32). Encourage students to identify the different types of connectives used to support inferencing. For example, before, first, eventually (temporal); so (causal).
In pairs, students create a T–chart with the headings ‘Facts’ and ‘Opinions’. Students recall information present in the text about AFL and record in each column. 
Discuss facts and opinions recorded, and ask:
Has this new information changed your mental model of AFL? 
How has it contributed to existing knowledge gained from Kicking Goals with Goodesy and Magic?
Note: students will add to their T-chart in Lesson 15.
Revise that authority of a text is ‘how trustworthy, authentic or valid an audience may find the representation of ideas, experiences, perspectives and arguments in a text’ (NESA 2024). Ask students if the information presented about AFL is reliable, accurate and valid. Consider Shamini Flint’s authorship and her authority of the text. Discuss where her information might have come from. For example, Shamini Flint might enjoy watching and playing AFL, so she would know the rules of the game; Shamini Flint might have researched the sport before writing the book. 
Display page 24 and review the structure of the text, including the use of narration and speech bubbles to tell the story. Analyse the layout of the speech bubbles and the reading pathway required to gain meaning. For example, begin reading from the upper most speech bubble, reading from left to right, then continue reading from the next highest speech bubble until the end of the conversation.
As introduced in Component A, ask students to identify the use of interrogative and exclamatory sentence forms within the speech bubbles on page 24. For example:
interrogative sentences: ‘What do you mean, young man?’; ‘What do you MEAN, young man?’; ‘So?’
exclamatory sentences: ‘That’s a good joke!’; ‘...it isn’t round!’; ‘And the field – it isn’t a rectangle!’
Discuss why the author might use these 2 sentence forms consistently in this section of text. For example, exclamatory sentences emphasise Marcus’s amusement with the rules of AFL, interrogative sentences show the coach’s attempt to work out why Marcus is so amused.
As introduced in Component A, ask students to identify the use of contractions in the speech bubble conversations on pages 24 and 25. For example, that’s, isn’t, you’re. 
Brainstorm why the author uses contractions as part of her authority over the text. For example, contractions are a type of informal language, contractions are mostly used in conversations, using contractions more accurately reflects the language choices a 9-year-old (like Marcus) might use. As a class, create a word bank of known contractions to be referred to in Lesson 18. 
Re-read ‘AFL Lesson No. 2’ (pp 28–32). Discuss the ending of the chapter. Ask students whether they think Marcus is having fun or not and why. Encourage students to refer to the text and illustrations to support their opinions. 
Explain that students will innovate from the text to finish the conversation between Marcus and Spencer on page 32. 
Using the learning from Lesson 13 and Lesson 14, co-construct success criteria for the conversation. For example:
use speech bubbles to create a reading pathway
use a capital letter at the beginning of each new speech bubble
use interrogative sentences
use exclamatory sentences
use facts and opinions
use contractions to show informal speech. 
Model writing a conversation between Marcus and Spencer, innovating from the text on page 32. Refer to Resource 7 – conversation exemplar for an example conversation.
Students innovate from the text to finish the conversation between Marcus and Spencer, referring to the success criteria. Encourage students to use the word bank of contractions created in activity 10. 
Too hard? Students work in pairs, with each partner taking on the role of Marcus or Spencer, to write the conversation. 
Too easy? Students write sentences of narration from Marcus’s point of view to support the speech bubble conversation. 
Students swap their work with a partner to determine if the reading pathway was successful. Allow time for students to adjust their work as necessary. 
Assessment task 4 – observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
EN2-RECOM-01 – reads and comprehends texts for wide purposes using knowledge of text structures and language, and by monitoring comprehension
· build topic knowledge, including key vocabulary, and activate background knowledge prior to and during reading
· identify different types of connectives used by the author that support inference.
EN2-CWT-03 – plans, creates and revises written texts for persuasive purposes, using text features, sentence-level grammar, punctuation and word-level language for a target audience
· use facts or opinions to reinforce a viewpoint
· use interrogative sentences to ask a direct question, or for rhetorical effect to engage the reader with a viewpoint 
· use capital letters to indicate the beginning of a sentence, proper nouns, headings and subheadings, to indicate the beginning of a poetry line, for emphasis, and when using acronyms.
[bookmark: _Lesson_15_–][bookmark: _Toc174447373]Lesson 15 – understanding and using word play
1. Revise the textual concept of theme. In small groups, students brainstorm the possible themes (it is important to try new things, mistakes can help us learn, friendship involves compromise) and topics (AFL, trying new things) explored in the text so far.
Students share their ideas and describe the difference between the themes and topics.
Read ‘AFL Lesson No. 3, 4 and 5’ (pp 33–42) of Diary of an AFL Legend, finishing at ‘...Stupid rules.’
Students recall information presented in the chapters just read. Using their T-charts from Lesson 14, students sort the information into ‘facts’ and ‘opinions’. For example:
Fact: six points for a goal (p 33)
Opinion: AFL has stupid rules (p 35)
Display page 33 and 34 of ‘AFL Lesson No. 3’. Ask:
What do you find humorous on these pages?
What do the words ‘behind’ and ‘point’ mean to Marcus and Coach?
Explain that this is an example of figurative language, known as word play. Word play refers to ‘experimenting with and manipulating language’ for effect (NESA 2024). The use of the word ‘behind’ in the text is an example of word play, known as a pun. Introduce puns as ‘figures of speech where there is a play on words, usually created using a homonym or homophone. Puns rely on more than one meaning of a word to emphasise the point.’ (NESA 2024).
As a class, review pages 33–42 and identify the puns used in these chapters. For example, behind, point, mark, shepherding.
In small groups, students use Resource 8 – word play to define the double-meaning of the words identified in the previous activity. Students create a sentence to describe Marcus’s interpretation of the word versus the AFL meaning of the word. Students share their definitions and sentences with the class.
Introduce spoonerisms as another type of word play. A spoonerism is ‘a language device, sometimes a slip of the tongue, by which corresponding phonemes or morphemes are switched between 2 words or within a word.’ (NESA 2024).
Model selecting words and phrases from the text to create spoonerisms. For example: 
pass the ball – bass the pall
kick a behind – bick a kehind
In small groups, students choose words and phrases from the text to create spoonerisms and discuss the possible reasons an author would use this figurative language technique. For example, scoring points – poring scoints, hits the post – pits the host, call a mark – mall a cark. This could be used to highlight the humour of scoring a point for your team even though you hit the post.
Ask:
Why would authors use this technique? For example, to engage the reader; add humour to a text.
If Shamini Flint had used this, what could it show about Marcus? For example, he is so confused about AFL that he cannot even say the words correctly.
Students complete an exit ticket where they create a quick dialogue (2 speech bubbles) incorporating a spoonerism and/or pun on an individual whiteboard.
[bookmark: _Lesson_16_–][bookmark: _Toc174447374]Lesson 16 – exploring cause-and-effect statements relating to a theme
1. Students Think-Pair-Share one thing that they believe would make Marcus happy. Encourage students to use evidence from the text to support their thinking.
Read the remainder of ‘AFL Lesson No. 5’ from ‘Dad’s book is called BE HAPPY!’ (pp 43–47). Students confirm or reject their predictions of the things that make Marcus happy.
Review the co-constructed definition of theme from Lesson 3. 
Revise the protocols of the Claim, Support, Question routine, as introduced in Lesson 3. In small groups, students participate in the Claim, Support, Question routine to support the identification and understanding of key themes revealed in the text. For example: 
Claim: What is the theme being examined? For example, the importance of doing what makes you happy.
Support: What evidence is there to support the theme? For example, Marcus states the things that make him happy (p 43), Marcus asks his friends and family what makes them happy.
Question: What questions do you still have? What is missing? For example, why doesn’t Marcus do the activities that make him happy?
Students share their discussions, making a class list of the questions they still have. Refer to these in each lesson to answer student wonderings.
Discuss the recurring theme in the text of the importance of doing what makes you happy. Ask students what makes them happy. Display student responses on the board.
As introduced in Component A, revise that a cause-and-effect statement explains the relationship between a cause (event) and effect (what happens because of the event). Cause-and-effect statements can occur within or between sentences using a range of conjunctions and connectives, including:
coordinating conjunctions (compound sentences): for, so
subordinating conjunctions (complex sentences): because, since, as, so that, therefore, due to, when.
Model writing a cause-and-effect statement about the importance of doing what makes you happy. For example:
a compound sentence using coordinating conjunctions: Doing maths puzzles make me happy (effect), for it challenges my brain (cause).
a complex sentence using subordinating conjunctions: When I spend time playing with my friends (cause), I feel happy (effect).
Students create cause-and-effect statements about what makes them happy using coordinating conjunctions in a compound sentence and subordinating conjunctions in complex sentences. 
In pairs, students share their cause-and-effect statements, identifying the cause, effect and subordinating or coordinating conjunctions used.
Note: these statements will be used in Lesson 20.
Too hard? Provide students with a list of sentence starters. For example, ‘I feel happy when...’, ‘Since I get to play with my friends ...’.
Too easy? Students experiment with the placement of the subordinating conjunctions in their cause-and-effect statements.
Read ‘AFL Lesson No. 6’ and ‘Practice Match’, stopping at ‘...Whatever’ (pp 48–59). Ask:
What figurative language is used to describe the ‘ideal AFL player’? (p 51)
What is the cause of Marcus misinterpreting the rules? 
What is the effect of Marcus misinterpreting the rules?
How do the illustrations extend the meaning of the story?
Review word play from Lesson 15 and identify the puns within the chapters read. For example, ladder, wooden spoon.
Using Resource 8 – word play from Lesson 15, students define the double-meaning of the words identified in the previous activity. Students create a sentence to describe Marcus’s interpretation of the word versus the AFL meaning of the word. Students share their definitions and sentences with the class.
Explain that students will write a short paragraph to describe their role model. Model writing sentences to describe an AFL player using figurative language such as word play (for example, puns and spoonerisms) to describe. For example:
An AFL player is as quick as lightning on the field. He chases the ball and tackles at every opportunity. When he boots the ball, it soars through the air like a rocket! He can kick such amazing goals that it leaves everyone in awe. Talk about being a goal-digger! He's got a real knack for dodging players, or should I say podging dlayers? Some people think he’s the best player ever, and I totally agree.
Students write a short paragraph to describe their role model, incorporating figurative language.
Too easy? Students include cause-and-effect statements, facts and opinions in their writing.
In pairs, students share their writing with a partner and discuss figurative language used.
Assessment task 5 – observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
EN2-OLC-01 – communicates with familiar audiences for social and learning purposes, by interacting, understanding and presenting
· follow agreed-upon protocols and assigned roles for classroom interactions in person and through the use of technology 
EN2-VOCAB-01 – builds knowledge and use of Tier 1, Tier 2 and Tier 3 vocabulary through interacting, wide reading and writing, and by defining and analysing words
· identify and use terminology associated with figurative language encountered in texts
· understand and use word play including puns and spoonerisms.


[bookmark: _Toc174447375]Week 5
[bookmark: _Toc174447376]Component A teaching and learning
Component A focuses on the development of foundational skills and knowledge through regular, systematic and repeated practice. The mentor and supporting texts used in Component B of this unit will support the effective implementation of Component A teaching and learning.
[bookmark: _Toc174447377]Planning framework
To plan and document Component A teaching and learning, a planning scaffold (DOCX 228 KB) is provided. To support you in your planning, a link to a detailed example of a one-week teaching and learning cycle is included in the scaffold. Additional resources to support teaching and learning in each focus area can be found at Lesson advice guides.
[bookmark: _Toc174447378]Component B teaching and learning
The following teaching and learning sequence has been designed to address Component B outcomes and content and develops conceptual understandings of English through the study of quality texts. Adapt the sequence as required to best meet the needs of your students.
[bookmark: _Toc174447379]Learning intentions and success criteria
Learning intentions and success criteria are best co-constructed with students.
Learning intention
Students are learning to apply their knowledge of authority, argument and theme to draft, compose and publish a digital comic. 
Success criteria
Students can:
plan a comic based on a theme
draft a comic that incorporates dialogue, exclamatory sentences and interrogative sentences
use digital technologies to publish and present a comic
plan and deliver a persuasive presentation. 
[bookmark: _Lesson_17_–][bookmark: _Lesson_17_–_1][bookmark: _Toc174447380]Lesson 17 – planning a comic
1. As a class, discuss and list the major events from the text. For example:
Spencer comes to stay with Marcus and his family
Spencer is lonely and convinces Marcus to play AFL
Marcus is reluctant to play and does not like the rules of AFL
Marcus struggles to learn the rules and his teammates get angry with him.
Students Think-Pair-Share to identify how these events link to the theme of the importance of doing what makes you happy. Discuss which character(s) are experiencing happiness.
Read ‘Practice Match’ of Diary of an AFL Legend, from ‘The match began...’ to ‘...which led to goals for the other team’ (pp 60–67). Ask:
What are some of Marcus’s actions on pages 60 to 67? What are the outcomes of these actions?
How does Shamini Flint use illustrations and speech bubbles to support the interpretation of the rules and to add humour?
Display pages 64 to 66. Revise cause-and-effect statements from Lesson 16 to identify these in the text. For example:
I gave away thirty-one free kicks (effect) for entering the protected space. (cause) (p 64)
I also dropped the ball (cause) which led to goals for the other team. (effect) (p 66)
On individual whiteboards, students create cause-and-effect statements based on events in the text so far. Encourage students to refer to the major events listed from activity 1. For example, Marcus is confused (effect), because the coach does not explain the rules of AFL (cause).
Explain that students will create a digital comic, writing a conversation between themselves (as the main character) and their chosen role model from Lesson 8 which relates to of the theme of the importance of doing what makes you happy. 
Display Resource 6 – persuasive text exemplar and re-read the persuasive text. Using the exemplar and research from Lesson 9, use think-alouds to model inferring what makes Adam Goodes happy. Explain that this information will support the planning of the comic. For example:
Adam enjoyed being part of a team
Adam enjoyed leading the Sydney Swans to victory
Adam enjoys working with Aboriginal and Torres Strait Islander youth.
Explain that students will refer to their completed persuasive writing from Lesson 11 and their research from Lesson 9 to write a conversation between themselves and their chosen role model to express what makes them happy.
Students highlight information to include in the plan of their comic.
Too hard? Students work in pairs or small groups to highlight information to include in their comic. 
Students share their plan with a partner, providing feedback to each other on the inclusion of relevant information using TAG feedback, and asking questions to clarify thinking.
Students apply feedback and reflections to their plan.
Read the remainder of ‘Practice Match’ from ‘However, by the end, none of this mattered ...’ to ‘... EEEEEWWWWW’ (pp 68–77) and revise the theme of the importance of doing what makes you happy. Ask:
Why is Marcus continuing to play AFL if it makes him unhappy? Is Marcus doing the right thing? Why or why not? 
Is Marcus trying to find his happiness? How do you know?
[bookmark: _Lesson_18_–][bookmark: _Toc174447381]Lesson 18 – drafting and revising
1. Revisit Resource 6 – persuasive text exemplar and research as discussed in Lesson 17. Revise that this information will be used as the plan for writing the comic. The comic will be a conversation between themselves and their chosen role model to express what makes them happy.
Display Resource 9 – comic exemplar. Analyse the structure of the text. For example, some of the features include:
an introduction narrated by the main character which sets the scene
a series of 4 questions between the main character and the role model
dialogue inside speech bubbles to indicate who is speaking
a concluding statement narrated by the main character which explains what makes them happy.
Co-construct success criteria for writing using Resource 9 – comic exemplar. For example:
use the structure of a comic, alternating between narration and dialogue
include dialogue in speech bubbles
use apostrophes for contractions
use interrogative sentences
use exclamatory sentences
use appropriate verbs to maintain tense
include cause-and-effect statements
use digital technologies to create the comic.
Brainstorm questions students could ask their role model. For example, What makes you happy? Who is your role model and why? Did you always want to be a __? What did you want to be when you grew up? What are the best things about being a __? What do you believe is the secret to happiness?
Students draft a conversation between themselves and their chosen role model to express what makes them happy using Resource 10 – comic planning template. Encourage students to refer to the highlighted information on their persuasive writing from Lesson 17 and their research to assist the drafting process.
In pairs, students begin revising by choosing 1 to 2 success criteria as a focus. For example, use of cause-and-effect statements, use of exclamatory sentences. Students read their draft to their partner, identifying how they have met the criteria, and discussing improvements that could be made. 
Students apply feedback to their draft.
Read ‘AFL Lesson No. 7 (pp 78–81)’. Ask:
What do you think ‘AFL Lesson No. 7’ is? Explain your thinking using evidence from the text.
Why do you think ‘Spencer looked out of sorts’ (p 78) and ‘off his game’? (p 79)
In small groups, students predict how the text might end, writing their ideas on sticky notes. Encourage students to interpret the illustrations and the emotions the characters are experiencing. Note: student predictions will be referred to in Lesson 20.
[bookmark: _Toc174447382]Lesson 19 – publishing and presenting
1. Review the co-constructed success criteria from Lesson 18. In pairs, students continue to revise and edit their comic draft by choosing 1 to 2 success criteria to focus on at a time. For example, use of appropriate verbs to maintain tense, use of apostrophes for contractions.
Explain that students will use their completed comic planning template and draft to create a digital text. Students will use a digital application to create their comic. For example, Book Creator, Canva for Education, Google Slides, Microsoft PowerPoint.
Model how to navigate and use the creation tools in the chosen digital application. For example, how to insert speech bubbles for dialogue, how to insert a text box, shape or image, how to change the size and colour of font.
Provide time for students to publish their comics using a digital application. Students should refer to their completed Resource 10 – comic planning template.
In small groups, students present their published comic. 
Students reflect on their comic and identify the features that contributed to the other students’ enjoyment of the text, using peer feedback.
Assessment task 6 – observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
EN2-RECOM-01 – reads and comprehends texts for wide purposes using knowledge of text structures and language, and by monitoring comprehension
· understand that dialogue is a common feature of imaginative texts, signalled by quotation marks or speech bubbles to indicate interactions between characters 
· understand past, present and future tense and their impact on text meaning.
EN2-CWT-03 – plans, creates and revises written texts for persuasive purposes, using text features, sentence-level grammar, punctuation and word-level language for a target audience
· maintain appropriate, consistent past, present or future tense across a text
· create cause-and-effect statements
· use exclamatory sentences to emphasise a point or express a strong emotion
· use apostrophes for contractions, and to show singular and plural possession
· create texts using digital technologies.
[bookmark: _Lesson_20_–][bookmark: _Toc174447383]Lesson 20 – planning and delivering an oral presentation
1. Revise student predictions about the ending of Diary of an AFL Legend from Lesson 18. 
Read ‘Last Match of the Season’ (pp 82–107) and discuss if student predictions were accurate. Ask:
Was it surprising that Spencer and Dad locked Marcus in the bathroom at home? Why or why not?
Why did Marcus change his mind and declare that AFL has ‘Brilliant rules!!!’? (p 105)
Throughout the text, what does the reader learn about the theme of the importance of doing what makes you happy?
Explain that students will create a short, persuasive speech about the topic, ‘What makes me happy’. Model creating a list of things that bring happiness. For example, hanging out with friends, taking a dog to the park, going to the movies, babysitting a nephew, having coffee with a relative.
Allow time for students to create a list of things that make them happy.
Co-construct a list of success criteria for presenting a short, persuasive speech. For example:
facts and opinions to support a point of view
cause-and-effect statements
temporal connectives – first, next, finally
timing – up to one minute in length.
Students use their list of things that make them happy from activity 3 to plan a persuasive speech about the topic, ‘What makes me happy’. Encourage students to refer to the list of success criteria created in activity 5 and the cause-and-effect statements created in Lesson 16.
Display Resource 11 – persuasive speech reflection. Explain that students will reflect on their own and a peer’s persuasive speech using the resource. As a class, explore and discuss the questions in the table. Allow time for students to edit their speech plan to ensure it can be evaluated using the questions on the resource.
Students practise their speech. Remind students that their presentation should not exceed one minute in length.
In small groups, students present their speech about the topic, ‘What makes me happy’.
Students evaluate their own and a peer’s presentation using Resource 11 – persuasive speech reflection. 
Display the following questions regarding the texts, Kicking Goals with Goodesy and Magic and Diary of an AFL Legend.
What were the topics and themes of the 2 texts?
How were the authorship and authority over and of the texts similar or different?
Have students record their ideas on individual whiteboards and then share their responses.
Assessment task 7 – observations from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
EN2-OLC-01 – communicates with familiar audiences for social and learning purposes, by interacting, understanding and presenting
· identify the evidence a speaker provides to support a particular point of view
· identify language features in spoken texts that contribute to own or others’ enjoyment and understanding
· plan and deliver spoken presentations using language and structure to suit purpose and audience
· use temporal connectives to sequence planned information in a presentation
· reflect on and monitor own presentations according to given criteria.
EN2-UARL-01 – identifies and describes how ideas are represented in literature and strategically uses similar representations when creating texts
· describe the difference between themes and topics in literature
· describe the difference between authorship and authority.


[bookmark: _Resource_X_–][bookmark: _Resource_1_–][bookmark: _Toc174447384]Resource 1 – question matrix
A grid that builds layers of complexity in questions as students move from crafting simple to higher-order questions.
	Question
	is/was
	did/does
	can/could
	will/would
	might

	What
	
	What sport did you play?
	
	
	

	When
	
	
	
	
	

	Where
	Where was your team based?
	
	
	
	

	Which
	
	
	
	
	

	Who
	
	
	
	
	

	Why
	
	
	
	Why would playing sport be beneficial for all young people?
	

	How
	
	
	
	
	




[bookmark: _Resource_2_–][bookmark: _Toc174447385]Resource 2 – kicking goals exemplar
	Student 1
	Response

	When have you ‘kicked a goal’?
	I really ‘kicked a goal’ when I entered the local billycart competition. It was my first time entering the competition, and I had to design and build a billycart to race down the main street of our town. There were some challenges along the way. Parts of my design didn’t work when I built it! I persisted and was willing to try different solutions. On the day, I raced my billycart down the hill and reached the finish line.

	What contributed to your success?
	My persistence and willingness to take risks with my ideas. My mum helped me find the materials I needed and troubleshoot when I was building the billycart. I asked for help along the way and was open to the advice of other people.

	How did it make you feel and why?
	At the top of the hill, I was terrified! I wondered if my billycart would make it. When it did, it felt amazing! I had really ‘kicked a goal’. I was incredibly proud of myself because even when things didn’t work out, I stuck with it. It showed me that hard work pays off.

	Who was there to support you?
	My mum was my biggest helper. She gave me feedback on my designs and helped me to find the resources that I needed. I didn’t know that she knew so much about building! Some of my friends turned up at the competition to support me and cheer me on. It felt great knowing that they were there.




	Student 2
	Response

	When have you ‘kicked a goal’?
	I kicked a goal when I finally dropped in on the half pipe at the skate park! I had been practising on the mini ramp for months, but I hadn’t felt brave enough to tackle the half-pipe. One day, I decided that I was going to do it and I actually did. I stood on the edge with my foot on the board. I took a deep breath and counted 1, 2, 3. Go! It was wild!

	What contributed to your success?
	Lots of practice on the mini ramp to build my confidence contributed to my success. I used positive self-talk to tell myself that I had trained for this and I was ready. I watched some of the older kids on the half pipe and talked to them about the techniques they use. I was surrounded by other kids who believed in me. This also helped me to ‘kick this goal’.

	How did it make you feel and why?
	I felt on top of the world flying down that half pipe! I could hear the others cheering for me which made me feel brave. It gave me the confidence to drop in. I was so proud of myself for facing this challenge head on.

	Who was there to support you?
	All the kids at the skate park had my back. They practised with me and urged me to do it! They told me I had the skills, and I just needed to believe in myself.




[bookmark: _Resource_3_–][bookmark: _Toc174447386]Resource 3 – facts or opinions
	Quotes from Kicking Goals with Goodesy and Magic
	Fact or opinion?

	‘Adam Goodes and Michael O’Loughlin are AFL legends, admired and respected around Australia not only because they can kick a football, but also because they are just really great fellas’ (Anita, p 1)
	

	‘Adam won the Brownlow Medal – not once, but twice (in 2003 and 2006)!’ (Anita, p 3)
	

	‘And Michael was inducted in the AFL Hall of Fame in 2015 ...’ (Anita, p 3)
	

	‘One of Adam’s really great strengths is that he invests time in his relationships with people.’ (Michael, p 13)
	

	‘So to know that I’d have a male in Sydney (Michael) to look after me, who’d have my back, that was good to know’ (Adam, p 17)
	

	‘His (Michael’s) support and encouragement helped me become the person I am. He always has my back: he is my family.’ (Adam, p 23)
	

	‘I liked challenging myself and learning something new – that was always how I felt about it.’ (Adam, p 54)
	

	‘So without realising it, I was doing what most sporting organisations today say you need to do if you want to be an elite athlete: you have to have done a good 10,000 of sport. Now I teach the young kids at the football club that it’s what you do away from training that matters.’ (Michael, p 55)
	

	‘I knew my mum and my two brothers were in the crowd watching. It was a really enjoyable moment and I remember thinking I was glad I could share it with them.’ (Adam, pp 63–64)
	

	‘For me, I think the best thing about being on a team is that everybody in the team relies on you, and you rely on them.’ (Adam, p 66)
	

	‘You can’t win a game of football by yourself. You have to involve the rest of the team.’ (Michael, p 67)
	

	'A good leader leads by example. They sacrifice their own personal agenda, their own ego, for what’s best for the group.’ (Adam, p 71)
	

	‘But when you don’t hit your goals it’s about readjusting. It’s about preserving and persisting with the roadblocks and the hurdles you encounter, so you can achieve your goals.’ (Michael, p 79)
	

	‘I believe in having a dream and setting goals to achieve it. If you really want to be the best at anything, then you have to have the knowledge to do that.’ (Adam, p 82)
	




[bookmark: _Resource_4_–_1][bookmark: _Resource_4_–][bookmark: _Toc174447387]Resource 4 – role model research template
	1. Biographical information
Name: 
Age: 
Occupation: 
Place of birth: 
	1. Who or what inspires them?

	What are their professional achievements?
	How and why do they help others or contribute to the community?

	What are their personal characteristics? How have they demonstrated these?
	How do they inspire you?


[bookmark: _Resource_5_–_1][bookmark: _Resource_X_–_2][bookmark: _Resource_5_–][bookmark: _Toc174447388]Resource 5 – role model research exemplar
	1. Biographical information
Name: Adam Roy Goodes
Age: 44
Occupation: Retired professional AFL player
Place of birth: Wallaroo, South Australia
	Who or what inspires them?
People who have overcome adversity
Coaches who challenged and supported him to improve
His Aboriginal culture and heritage
As a child, he was inspired by Michael Jordan’s sporting talent

	What are their professional achievements?
Played AFL with the Sydney Swans for 18 years
2003 and 2006: won the Brownlow medal
Named Sydney Swans’ Best and Fairest player 3 times
2012: became Sydney Swans’ game record holder (after playing 304 AFL games)
Played 372 games in total, scored 464 goals
Co-captain of the Sydney Swans for 4 years
	How and why do they help others or contribute to the community?
2009: launched the GO Foundation with Michael O’Loughlin to empower Indigenous youth through education, strength in culture and showcasing Aboriginal excellence.
Adam uses his platform to draw attention to racism in sport and society. He was an ambassador for the ‘Racism: It stops with me’ campaign. He believes that education will help to stop racism.
He supports the Australian Literacy and Numeracy Foundation (ALNF) programs for youth education and health. He is an ambassador and board member the ALNF.
2014: awarded Australian of the Year.

	What are their personal characteristics? How have they demonstrated these?
Loyal – played for the Sydney Swans for 18 years, he was loyal to the team and its’ players, he values working together to achieve team goals and values the strengths each person brings to a team.
Responsible – he was the co-captain of the Sydney Swans and was a leader in the wider community, he believes a leader leads by example and helps and teaches others, he believes a leader stands up for other people.
Resilient– he continued to play AFL through years of racist treatment by crowds.
Dedicated– after he quit AFL he continued to campaign against racism, said that education was the key to moving away from racism and past wrongdoings.
	How do they inspire you?
Adam’s commitment to stand up and speak out about racism inspires me to be more courageous and to also speak up about issues that matter.
Adam is always striving to be the best person that he could be. He inspires me to set goals and strive to achieve my personal best.
Adam’s work with the GO Foundation and the ALNF motivates me to think about others and causes that I could support.


[bookmark: _Resource_6_–_1][bookmark: _Resource_6_–][bookmark: _Toc174447389]Resource 6 – persuasive text exemplar
What makes somebody a role model? Adam Goodes is an outstanding role model. His inspirational sporting achievements, selfless contributions to the community and loyal, resilient character certainly make him a role model. The 44-year-old retired professional Australian Football League (AFL) player inspires others to be the best version of themselves.
Adam Goodes must be admired for his professional achievements and teamwork. He played 372 games and scored 464 goals over his 18-year career with the Sydney Swans. He holds the record for the most games played for the Swans and has been named ‘Best and Fairest’ player 3 times! Impressively, he won the Brownlow medal, not once but twice!
Adam Goodes has made valuable contributions to the community. In fact, he was awarded Australian of the Year in 2014 for his work with Indigenous youth. Due to his work with the Goodes O’Loughlin (GO) Foundation and the Australian Literacy and Numeracy Foundation (ALNF), he has empowered Indigenous youth through education and strength in culture. Adam spoke out about racism in sport and society. He was an ambassador for the ‘Racism: It stops with me’ campaign.
Adam’s personal characteristics are absolutely inspiring. Adam has shown loyalty through his commitment to the Sydney Swans and his teammates. As the co-captain of the Sydney Swans, he demonstrated great leadership skills. He led by example, helped others and stood up for what was right. Adam experienced racist treatment by crowds, but he continued to play AFL and demonstrated resilience.
Adam’s commitment to stand up and speak out about racism encourages us to be more courageous about issues that matter. His community work motivates us to think about others and causes we can support. Adam Goodes’s professional achievements, personal qualities and contributions to society prove that he is an outstanding role model that must be admired by all.
[bookmark: _Resource_7_–][bookmark: _Toc174447390]Resource 7 – conversation exemplar 
[image: A conversation exemplar in speech bubbles. The text reads:
Person 1: I know you really like AFL, but I don't!
Person 2: What do you mean? It's so much fun!
Person 1: The ball and field are a weird shape and I can't even hand pass the ball properly.
Person 2: AFL is great for exercise and making new friends!
Person 1: I'm worried I'll get hurt, but I will keep going to training so we can play together.]

[bookmark: _Resource_8_–][bookmark: _Toc174447391]Resource 8 – word play
Define the double-meaning of the words and use in a sentence to show your understanding of the word play used in the text. 
	Word
	Definition 1 – Marcus
	Definition 2 – AFL
	Marcus’s interpretation
	AFL meaning

	behind
	At or towards the back of somebody or something, and often hidden by it or them
	To kick the ball between the shorter goal posts, beside the main goal posts
	Standing behind trees, players or park benches is part of the game of AFL
	I kicked the ball towards the main goal, but I scored a behind.

	point
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	




[bookmark: _Resource_9_–][bookmark: _Toc174447392]Resource 9 – comic exemplar
[image: Comic exemplar. Text reads:
My name is Olive and I'm 9 years old. I am good at baking cookies and gymnastics. Today I met my role model, Adam Goodes.
Olive: Goodesy! Is that really you? You are someone I have always admired. Who was your role model when you were a kid?
Goodesy: My role model was Michael Jordan because of the impressive way he could slam-dunk the ball!
Olive: Did you always want to play AFL? And if you weren't an AFL player, what would you have been?
Goodesy: I loved sport growing up. As a kid, I played cricket, volleyball and tennis with my brothers. I played soccer until I was 13 or 14, but then I found AFL. If I had stayed with soccer, I could have been as good as Lionel Messi.]
[image: Continuation of comic exemplar.
Olive: What's the best thing about playing sport?
Goodesy: Challenging myself so I can learn new things. I enjoy being part of a team, the camaraderie and sharing life experiences with each other.
Olive: My last question is a big one! What do you believe is the secret to happiness?
Goodesy: Happiness is being part of a community who believe in you, who support you and who always have your back. Catching a giant fish and sharing it with a good mate for dinner makes me feel happy as well.
Final statement from Olive is: While I don't like fish, I can see why that would make Goodesy happy. My secret to happiness is extra choc chips in freshly-baked cookies, and cuddling my dog Bear.]


[bookmark: _Resource_10_–][bookmark: _Toc174447393]Resource 10 – comic planning template
[image: Comic planning template.]

[image: Comic planning template.]


[bookmark: _Resource_11_–][bookmark: _Toc174447394]Resource 11 – persuasive speech reflection
	Criteria/area to reflect on
	My persuasive speech
	A peer’s persuasive speech

	What facts and opinions were used to support the topic, ‘What makes me happy’?
	
	

	What language features were in the pitch? For example, cause-and-effect statements, temporal connectives. 
	
	

	Was the pitch convincing? What parts of the argument were the strongest and why?
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