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[bookmark: _Toc143258864][bookmark: _Toc173757566]Unit overview and instructions for use
In this 5-week unit, students will analyse the mentor text Queenie in Seven Moves to deepen their understanding of the textual concepts of ‘narrative’ and ‘imagery, symbol and connotation’. They will learn how authors write engaging narratives through the use of figurative language and events that create tension. Students will identify and experiment with narrative conventions such as subverted plots. They will use their own personal lived experiences and innovate from the mentor text to create a narrative, song and multimedia presentation, applying their understanding from the unit.
Outcomes and content in this unit are organised into Component A and Component B. The components are connected, with learning in Component A complementing learning in Component B.
Note: the duration of this unit can be adapted to suit individual school contexts. For example, learning could occur across 5 days rather than 4.
The table below highlights the focus areas and preparation required for Component A and Component B.
	Teaching and learning
	Component A
	Component B

	Suggested duration
	60 minutes × 4 days/week or equivalent
	60 minutes × 4 days/week or equivalent

	Explicit teaching focus areas
	Component A addresses content from the focus areas:
Vocabulary
Reading comprehension
Creating written texts
Spelling
Handwriting and digital transcription
It centres on the development of foundational skills and knowledge through regular, systematic and repeated practice.
	Component B addresses content from the focus areas:
Oral language and communication
Vocabulary
Reading comprehension
Creating written texts
Understanding and responding to literature
It centres on the conceptual understandings of English and exemplifies the importance of learning about and enjoying literature through the study of quality texts.

	Preparing for teaching and learning
	Specific teaching and learning activities need to be developed by the teacher. When planning for these activities, please refer to the Component A outcomes and content, teaching guides and planning frameworks.
Plan and document how you will sequence teaching and learning in whole-class and targeted-groups across the 5-week cycle as required. This should be based on student needs identified through ongoing assessment data.
	· Familiarise yourself with the mentor and supporting texts and textual concepts, and the teaching and learning sequence.
· Determine how you will support students in whole-class and targeted-groups across the 5-week cycle as required. This should be based on student needs identified through ongoing assessment data.


English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.

[bookmark: _Teacher_notes][bookmark: _Toc143258865][bookmark: _Toc173757567]Teacher notes
Narrative can refer to a story itself or how we communicate and understand it. It can be a part of everyday communication to convey a message and to connect people to information, values and ideas. Through narrative we explore human actions, interactions, motivations and reactions.
Understanding of narrative can be supported through watching the department’s video: Narrative (3:51).
While ‘narrative’ is the mentor concept for the conceptual component of this unit, the supporting concept of ‘imagery, symbol and connotation’ will also be explored. Understanding the supporting concept ‘imagery, symbol and connotation’ can be supported by watching the department’s video: Understanding connotation, imagery and symbol (6:06).
Throughout the text, multiple songs from various artists are mentioned. Before teaching the unit, consider accessing the author-created playlist through Spotify Queenie In Seven Moves – playlist by Zanni Louise. Other songs are also noted throughout the unit that could be added to a teacher-created list. Please note that the songs for Queenie will be listened to in Lesson 14 and Lesson 15.
Homelessness in Australia will be discussed throughout the unit. Please be mindful that some students may be, or have been, homeless. The purpose of addressing the topic is to share a common understanding of an issue within Australian society. Students may require access to support services such as Family and Community Services, Homelessness Australia and Kids Helpline. Lesson 4 focuses on statistics and definitions of homelessness so that students develop a common understanding to create an informative paragraph.
Students will use a digital platform to present an original song. Consider what is available for use within your context. Examples of digital platforms include Apple GarageBand, Chrome Music Lab (song maker), Audacity, Adobe Express, and Canva. Teachers will need to produce a sample using the selected platform prior to Lesson 17.
In addition to the resources listed, students will require access to short passages of the mentor and/or supporting texts. Teachers can copy extracts from texts in reliance on the Statutory Text and Artistic Works Licence. Teachers need to attribute the extracts and include the following notice: ‘This material has been copied [and communicated to you] in accordance with the statutory licence in section 113P of the Copyright Act. Any further reproduction or communication of this material by you may be the subject of copyright protection under the Act. Do not remove this notice’.
This unit could enhance student learning towards the achievement of personal development, health and physical education syllabus outcomes, specifically related to building respectful relationships, strengthening personal identity and cultivating resilience.
Consider prior student knowledge of all-purpose words, anaphors, figurative language and imagery.
For information on all-purpose words and anaphors refer to the NESA Glossary.
Reflect on student learning and engagement in activities and record differentiation and adjustments within the unit to inform future teaching and learning. One way of doing this could be to add comments to the digital file.
In NSW classrooms there is a diverse range of students including Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect, high potential and gifted students and students with disability. Some students may identify with more than one of these groups, or possibly all of them. Refer to Curriculum planning for every student – advice for further information.
Content points are linked to the National Literacy Learning Progression (version 3). 
Levels and indicators sourced from National Literacy Learning Progression © Australian Curriculum, Assessment and Reporting Authority (ACARA), (accessed 26 June 2024) and was not modified. See references for more information.


[bookmark: _Toc143258866][bookmark: _Toc173757568]Outcomes and content
The table below outlines the outcomes and content for this unit. The letters ‘A’ and ‘B’ in the header refer to Components A and B. The numbers 1 to 5 refer to weeks. The use of ‘x’ in these columns indicates where the content points are intended to be addressed and in which week.
	Focus area and outcome, content points and National Literacy Learning Progression
	A
	B
	1
	2
	3
	4
	5

	Oral language and communication
EN3-OLC-01 communicates to wide audiences with social and cultural awareness, by interacting and presenting, and by analysing and evaluating for understanding
	
	
	
	
	
	
	

	Evaluate the role of gesture during social and learning interactions and describe its impact on the audience
	
	x
	x
	
	
	x
	x

	Apply active listening strategies by retelling or repeating what another person has expressed and by building on what has been said (InT5, InT6)
	
	x
	x
	x
	
	x
	

	Analyse how audio elements in texts integrate with linguistic, visual, gestural and spatial elements to create meaning and impact (SpK6)
	
	x
	
	
	
	x
	x

	Select and use a variety of sentence lengths to suit the purpose of planned spoken texts (SpK6)
	
	x
	
	
	
	x
	x

	Use expanded noun and verb groups to present planned, detailed descriptions (SpK6)
	
	x
	
	x
	
	x
	x

	Select multimedia components, visual displays or use gestural features to enhance and bring clarity to presentations (SpK6)
	
	x
	
	
	
	
	x

	Vocabulary
EN3-VOCAB-01 extends Tier 2 and Tier 3 vocabulary through interacting, wide reading and writing, morphological analysis and generating precise definitions for specific contexts
	
	
	
	
	
	
	

	Identify newly encountered words from interactions and wide reading, and use them in writing, discussions and presentations
	x
	x
	
	x
	
	x
	

	Extend knowledge of literal and non-literal word meanings through idiom or metaphor (UnT9, CrT9)
	
	x
	x
	x
	
	x
	

	Apply knowledge of taught Tier 3 subject-specific morphemes and their meanings (UnT9, CrT8)
	x
	
	x
	x
	
	
	x

	Evaluate the effectiveness of modal words used in texts to intensify or soften emotional responses (CrT9)
	
	x
	
	x
	
	x
	

	Analyse morphemic structures of Tier 2 and Tier 3 words to determine their meaning (SpG10, SpG11)
	x
	
	x
	x
	
	
	x

	Reading comprehension
EN3-RECOM-01 fluently reads and comprehends texts for wide purposes, analysing text structures and language, and by monitoring comprehension
	
	
	
	
	
	
	

	Adjust reading rate to suit the purpose for reading and the complexity of the text
	x
	
	x
	x
	x
	x
	x

	Select, compare and reflect on texts read for personal interest
	x
	
	x
	
	x
	x
	

	Use knowledge of text structure to navigate the text to locate specific information (UnT8)
	
	x
	x
	
	
	
	

	Recognise that anaphors, such as pronouns and verb phrases, take their meanings from other parts of a text to support inference
	x
	x
	
	
	x
	x
	

	Understand that sentence openers signal what the sentence will be about, and that the rest of the sentence can provide new information
	x
	x
	x
	x
	
	
	

	Recognise that personal narratives contain more subjective language, but factual accounts of events contain more objective language
	
	x
	x
	
	
	
	

	Recognise that a sequence of clauses may use different tenses but remains connected throughout a topic or section of text (GrA5)
	
	x
	x
	
	x
	
	

	Analyse how language, background and vocabulary knowledge, and inferencing are used together to effectively build and adjust a mental model prior to and during reading
	
	x
	x
	x
	x
	x
	

	Creating written texts
EN3-CWT-01 plans, creates and revises written texts for multiple purposes and audiences through selection of text features, sentence-level grammar, punctuation and word-level language
	
	
	
	
	
	
	

	Choose literary forms with appropriate text structures, features and language to engage target audiences (CrT9)
	
	x
	
	
	x
	x
	

	Experiment with characterisation (CrT9)
	
	x
	
	x
	x
	
	

	Choose text formats with appropriate text structures, features and language to inform target audiences (CrT9)
	
	x
	x
	
	
	
	

	Develop informative texts that include headings, ideas grouped into paragraphs that include a topic sentence, and a paragraph with concluding information (CrT9)
	
	x
	x
	
	
	
	

	Describe and/or explain ideas through logically sequenced paragraphs (CrT9)
	
	x
	x
	
	
	x
	

	Compare and contrast or discuss cause and effect through sequenced paragraphs (CrT9)
	
	x
	x
	
	
	x
	

	Create factual and historical accounts that incorporate broader contextual information
	
	x
	x
	
	
	
	

	Control tense across a text according to purpose, shifting between past, present and future tense if required (GrA6, CrT9)
	x
	x
	
	x
	x
	x
	

	Substitute specific nouns with all-purpose words as a cohesive device to replace verb groups, noun groups or whole clauses (CrT9)
	x
	x
	
	x
	x
	x
	x

	Make choices about verbs and verb groups to achieve precision and add detail (GrA6)
	x
	x
	
	
	x
	x
	x

	Use quotation marks consistently across a text to distinguish words that are spoken by characters in dialogue or words authored by others (PuN5, PuN7)
	x
	x
	x
	x
	x
	
	

	Control modality related to probability, occurrence, obligation or inclination for precision
	x
	x
	
	x
	
	x
	x

	Spelling
EN3-SPELL-01 automatically applies taught phonological, orthographic and morphological generalisations and strategies when spelling in a range of contexts, and justifies spelling strategies used to spell unfamiliar words
	
	
	
	
	
	
	

	Segment unfamiliar multisyllabic words into syllables and phonemes as a strategy when spelling
	x
	
	x
	x
	x
	x
	x

	Apply and explain graphemes identified by their etymology (SpG11)
	x
	
	x
	x
	x
	x
	x

	Explain and use spelling conventions for assimilated prefixes such as in-, ad-, com- (SpG10)
	x
	
	
	
	x
	x
	x

	Explain the etymology of taught roots and apply this knowledge when creating written texts (SpG10)
	x
	
	x
	x
	
	
	x

	Handwriting and digital transcription
EN3-HANDW-01 sustains a legible, fluent and automatic handwriting style
EN3-HANDW-02 selects digital technologies to suit audience and purpose to create texts
	
	
	
	
	
	
	

	Sustain writing with a legible, fluent and personal handwriting style across a text (HwK8)
	x
	
	
	x
	
	
	

	Adjust handwriting style to suit writing purpose (HwK8)
	x
	
	
	
	x
	
	x

	Evaluate and select applications and tools to create text to suit audience and purpose
	x
	
	x
	
	
	x
	

	Understanding and responding to literature
EN3-UARL-01 analyses representations of ideas in literature through narrative, character, imagery, symbol and connotation, and adapts these representations when creating texts
	
	
	
	
	
	
	

	Describe how narrative conventions engage the reader through models of behaviour, and apply narrative conventions when creating texts
	
	x
	x
	x
	x
	x
	

	Recognise that narratives reflect both personal and common lived experiences and offer models of behaviour, which may be rejected or accepted
	
	x
	x
	x
	x
	
	

	Describe how patterns in narratives set up expectations and notice when those patterns are subverted
	
	x
	
	
	x
	x
	

	Analyse how figurative language in literature can enhance meaning and affect the audience (UnT9, CrT9)
	
	x
	x
	x
	
	x
	

	Recognise recurring and universal symbols and imagery in literature, describe their meanings and experiment with symbol and imagery when creating texts
	
	x
	
	x
	x
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[bookmark: _Toc143258867][bookmark: _Toc173757569]Resources
The resources in the table below are referred to in this unit. Letters ‘A’ and ‘B’ in the header refer to Component A and B respectively, and the numbers 1 to 5 indicate weeks. The use of ‘x’ in these columns indicates whether the resources are required in Component A, B or both, and in which week.
	Resource
	A
	B
	1
	2
	3
	4
	5

	Louise Z (2023) Queenie in Seven Moves, Walker Books Australia, Australia. ISBN13: 9781760655662
	x
	x
	x
	x
	x
	x
	x

	Queenie In Seven Moves – playlist by Zanni Louise (suggested for staff with access to Spotify)
	
	x
	x
	
	x
	x
	

	Chart paper
	
	x
	x
	x
	
	
	

	Queenie in Seven Moves Teacher's Notes
	
	x
	x
	
	
	
	

	Guitar solo from YouTube or another streaming service
	
	x
	x
	
	
	
	

	Resource 1 – statistics and information
	
	x
	x
	
	
	
	

	Article: Frank’s Story
	
	x
	x
	
	
	
	

	Resource 2 – conversation cube
	
	x
	x
	
	
	
	

	Resource 3 – rising tension graph
	
	x
	
	x
	
	
	

	Resource 4 – rising tension graph exemplar
	
	x
	
	x
	
	
	

	Resource 5 – brainstorming template
	
	x
	
	x
	
	
	

	Resource 6 – brainstorming template exemplar
	
	x
	
	x
	
	
	

	Excerpt of Chapter 14 of Queenie in Seven Moves (one copy for each pair of students)
	
	x
	
	x
	
	
	

	Resource 7 – character head template
	
	x
	
	x
	
	
	

	Resource 8 – writing process
	
	x
	
	
	x
	
	

	Resource 9 – narrative planning scaffold
	
	x
	
	
	x
	
	

	Resource 10 – narrative exemplar
	
	x
	
	
	x
	x
	

	Resource 11 – rising and falling tension graph
	
	x
	
	
	x
	
	

	Resource 12 – rising and falling tension graph teacher exemplar
	
	x
	
	
	x
	
	

	Website: Beethoven’s Für Elise (2:39)
	
	x
	
	
	
	x
	

	Resource 13 – song planning template (enlarged copy for teacher and individual copies for students)
	
	x
	
	
	
	x
	

	Resource 14 – song exemplar
	
	x
	
	
	
	x
	x

	Audio file: exemplar audio file
	
	x
	
	
	
	
	x




[bookmark: _Toc143258868][bookmark: _Toc173757570]Week 1
[bookmark: _Toc143258869][bookmark: _Toc173757571]Component A teaching and learning
Component A focuses on the development of foundational skills and knowledge through regular, systematic and repeated practice. The mentor and supporting texts used in Component B of this unit will support the effective implementation of Component A teaching and learning.
[bookmark: _Toc173757572]Planning framework
[bookmark: _Toc143258870]To plan and document Component A teaching and learning, a planning scaffold (DOCX 228 KB) is provided. To support you in your planning, a link to a detailed example of a one-week teaching and learning cycle is included in the scaffold. Additional resources to support teaching and learning in each focus area can be found at Lesson advice guides.
[bookmark: _Toc173757573]Component B teaching and learning
The following teaching and learning sequence has been designed to address Component B outcomes and content and develops conceptual understandings of English through the study of quality texts. Adapt the sequence as required to best meet the needs of your students.
[bookmark: _Toc173757574]Learning intentions and success criteria
Learning intentions and success criteria are best co-constructed with students.
Learning intention
Students are learning to choose appropriate text structures, features and language to engage or inform target audiences.
Success criteria
Students can:
identify and use examples of figurative language to enhance imagery
develop an informative text that includes broader contextual information
write informative paragraphs that include a topic sentence and concluding statement
revise and edit paragraphs to create a text that informs an audience.
[bookmark: _Lesson_1_–_1][bookmark: _Lesson_1_–][bookmark: _Toc143258871][bookmark: _Toc173757575]Lesson 1 – text introduction and figurative language
Note: prior to the lesson, prepare a YouTube or Spotify playlist so that students can listen to ‘Moonlight Sonata’ by Beethoven. The author-created song list can be accessed via Spotify Queenie In Seven Moves – playlist by Zanni Louise.
1. Play ‘Moonlight Sonata’ as the students prepare for the lesson. Discuss emotional responses to the music. For example: How did the music make you feel? Why? What stood out to you? Explain that the text will reference a wide variety of music and that understanding the emotional connection to music will deepen understanding.
Introduce the front and back cover of Queenie in Seven Moves by Zanni Louise. Provide students time to observe the key features. Students record words about what they notice. For example, a girl carrying a guitar, a variety of houses.
1. Read and display the blurb on the back of the text. Provide students with additional time to think about what they observed on the cover of the text. Draw attention to specific features such as the various types of houses. Students add new words, further details and any wonderings to their recorded words from activity 2. For example, are the houses on the front the places the girl moves to? Is Queenie learning to play the guitar? Discuss details and wonderings using guiding questions. For example:
What further details did you add? Why?
Why is it important to notice and think carefully about the details?
What type of text might this be and how do you know?
What might the purpose of the text be? Why do you think that?
1. Explain to students that throughout the text, Queenie in Seven Moves, the author will engage readers through the use of figurative language. Remind students that idioms and metaphors are examples of figurative language used to create imagery. Revise the meaning and purpose of idioms, metaphors and imagery to create a class definition.


Idiom: a commonly used phrase or expression, usually figurative or non-literal, that has an understood meaning specific to a language or dialect. For example, over the moon, half asleep, pull your socks up (NESA 2024).
Metaphor: linguistic – a figure of speech used for effect that implies one thing by referring to another. Literary – an object, entity or situation that can be regarded as representing something else (NESA 2024).
Imagery: use of figurative language to represent objects, characters, actions or ideas in such a way that they appeal to the senses of the reader or viewer (NESA 2024).
Explain that while reading Chapter 1 of Queenie in Seven Moves, students will identify and record examples of idioms or metaphors used by the author. Read Chapter 1. Record examples of idioms and metaphors on a figurative language anchor chart. Discuss the literal and non-literal meanings of idioms and metaphors.
idioms: ‘Knock’em dead’ (p 2), ‘I’ll chicken out’ (p 2)
metaphors: ‘...Mr Grey’s guilt. It’s a weighty object’ (p 3), ‘The first verse wraps around me, holding me hostage.’ (p 5), ‘I’m not even a palate cleanser’ (p 5).
Note: the anchor chart will be referred to again in Lesson 15 and Lesson 16. Additional words can be included on the chart throughout the unit.
Read Chapters 2 to 3. Record additional examples of idioms and metaphors on the anchor chart. Ask students to explain how the author’s use of idioms or metaphors impacts the pictures they create in their mind or their sensory experience. For example, ‘Dread stretches – a cold wintery beast, reaching every internal organ’ (p 9), evokes the feeling of being scared or worried and the person’s whole body being attacked. The author’s use of figurative language to create imagery enhances the reader’s connection to Queenie and her emotions.
Ask guiding questions to support students’ comprehension and engagement. For example:
What information has the author revealed about the setting and characters?
When Queenie leaves the concert (end of Chapter 1), what does this reveal about her character?
What complications do you think might arise? Use examples from the text to support your answers.
What examples of idioms or metaphors are most memorable? Do they elicit a positive, negative or neutral connotation? Why?
Display the quote, ‘My beloved peach-walled beauty. Home. Solace.’ (p 7). Provide thinking time for students to consider what ‘home’ means to Queenie. Use students’ ideas to co-create a words and images brainstorm recording ideas, idioms, metaphors or other forms of figurative language to show what home means to Queenie.
Use ideas to complete a quick write about what ‘home’ means to Queenie. Include idioms and metaphors to enhance imagery.
Students independently complete a words and images brainstorm about what home means to them. Select students to share ideas about what home means to them and explicitly model how to build on ideas.
Note: consider the students’ context. Some students may be experiencing homelessness, and the task may need to be adjusted.
In pairs, students discuss what ‘home’ means to them and practise building on each other’s ideas and thinking. Students independently complete a quick write to explain what home means to them. Encourage students to add idioms and metaphors to create imagery for readers.
To reflect on learning, display the words ‘idiom’ and ‘metaphor’. Students use sticky notes to record key words, questions, phrases or new learnings about idioms and metaphors and place them around the displayed words. For example, imagery, connection to characters.
[bookmark: _Lesson_2_–_1][bookmark: _Toc143258872][bookmark: _Lesson_2_–][bookmark: _Toc173757576]Lesson 2 – developing an informative text
1. Play ‘Ocean Eyes’ by Billie Eilish. For example, find it in Queenie In Seven Moves – playlist by Zanni Louise or source a version from YouTube. Note: YouTube has different versions of the song, including a guitar instrumental, that could be listened to in place of the song. Ask:
Why do you think Queenie likes this type of music?
Why do you think the author included this song?
Display Queenie in Seven Moves Teacher's Notes. Students identify text structures that are used to navigate a text and locate information. For example, headings, images.
Explain that over the next 3 lessons, students will create a poster using the same text structure and features as Queenie in Seven Moves Teacher's Notes. For example:
Section 1 – inform readers about the author
Section 2 – inform readers about how the author was inspired to create Queenie
Section 3 – include facts about homelessness in Australia.
Read ‘Meet the author’ from . Highlight that reading broader contextual information about the author provides readers with insights into the author’s lived experiences. After reading ‘Meet the author’, co-construct a list of key words to use to write an informative paragraph about Zanni Louise. For example, 35 books, awards, Byron Bay.
Model writing an informative paragraph about the author. Use think-alouds to remind students that a topic sentence usually occurs at the start of a paragraph and outlines the main idea of that paragraph (NESA 2024). Use the key words from activity 4 to construct the paragraph. For example:
Zanni Louise is a talented author who has been writing stories since she was young. She has written over 35 books for children, including picture books and novels. Queenie in Seven Moves was her first book for middle grade students. Her writing has received several awards in Australia. Zanni Louise inspires young writers through her teaching.
Informative text: texts whose primary purpose is to provide information through explanation, description, argument, analysis, ordering and presentation of evidence and procedures (NESA 2024).
Explain that during reading, students will identify where the author drew inspiration from and record ideas using key words. Read the ‘Inspiration behind the story’ section from Queenie in Seven Moves Teacher's Notes while students record key words. For example, moved seven times, rentals, living from suitcases.
Select students to share recorded ideas. Discuss how the author reflects her lived experiences in the text. When authors use personal experiences to write a narrative, they often use subjective language. Explain that subjective language is based on opinions, feelings and personal biases (NESA 2024).
Read the Acknowledgements section in the back of Queenie in Seven Moves, stopping at ‘Thank you for your endless warmth and support’ (p 230). Ask students to add additional words to the list created in activity 6 to support writing an informative paragraph about the author’s inspiration behind the text.
Display the question: What influenced the author to write the text? In pairs, students share recorded key words from activity 6 and activity 8. Students practise building on each other’s ideas to orally create a succinct response to the displayed question.
Students use recorded words from activity 6 and activity 8 to draft an informative paragraph about what inspired the author to write Queenie in Seven Moves. Remind students that the paragraph needs to include a topic sentence to outline the main idea of the paragraph.
Work with small groups of students to provide feedback on topic sentences. Students apply teacher feedback to their paragraphs.
Too hard? Co-construct a paragraph to include contextual information about the author.
In pairs, students proofread and edit their work. Students will publish their writing in Lesson 3.
Review Chapters 1 to 3 from the text. Support students to analyse how language, background, vocabulary knowledge and inferencing are used to build and adjust a mental model. For example:
How does background knowledge about the author help you understand why the author wrote the text?
What clues from the author’s background might help predict what happens next in the text?
Provide an example about how your understanding of the text is adjusted during reading. For example, readers learn more about the friendship between Queenie and other characters, which builds a deeper understanding of Queenie.


What readers remember of a text is not the wording (the ‘linguistic form’) but the meaning. A good reader derives an overall representation of the meaning of the text. This is sometimes called a ‘mental model’ (Johnson-Laird 1983) or a ‘situation model’ (Kintsch 1998) in which the readers’ mental representation of the text goes beyond the literal version. It is embellished by their background knowledge and their imaginations (Oakhill, Cain and Elbro 2014). 
[bookmark: _Lesson_3_–_1][bookmark: _Toc143258873][bookmark: _Lesson_3_–][bookmark: _Toc173757577]Lesson 3 – incorporating contextual information into paragraphs
1. Play Frank Sinatra’s ‘The Way You Look Tonight’ from Queenie In Seven Moves – playlist by Zanni Louise or source a version from YouTube. Ask students about the music, discussing how and why music has changed over generations. Ask students to share their ‘taste in music’ by discussing their favourite artists, songs and music genres.
Read Chapters 4 to 6 of Queenie in Seven Moves. During reading, pause at sections to support students to recognise that a sequence of clauses may use different tenses but remain connected throughout a topic or section of text. For example, ‘I am eating recess alone ... it wasn’t very nice’ (pp 25–26).
Present – ‘I am eating recess alone’ (p 25), ‘but then they sit a few benches away’ (p 25).
Past – ‘We did everything together’ (p 25), ‘her mum was so nice to us’ (p 26).
Ask guiding questions to support students’ comprehension and engagement. For example:
What are your thoughts about Queenie taking Garfield? What do you think Garfield could represent for Queenie?
How do you think Sparrow Hawkins’ character will be portrayed in the text? Why?
How does Queenie reflect experiences or situations you have personally encountered or heard about?
[bookmark: _Hlk170991446]Revise Lesson 2 to recall learning about the author’s background and inspiration for writing the text. Review the Queenie in Seven Moves Teacher's Notes to remind students that they will continue to create a poster using the same structure and features. Navigate to the headings and highlight how the author used a different font style and size to clearly identify the content of the paragraphs. Explain that the next part of the poster will include a section about how the author created the character, Queenie.
Read the first part of the sentence, ‘Special thanks to my daughters ...’ (p 230). In pairs, students consider what the remainder of the sentence will be about. Select students to share responses. Revise learning about sentence openers from Component A to reinforce that sentence openers signal what the sentence will be about, and that the rest of the sentence can provide new information.
Explain that during reading, students should recall where the author drew inspiration from for the character, Queenie, to understand contextual information about the author. Read the paragraph starting with ‘Special thanks to my daughters ...’ (p 230) and co-construct a list of key words to recall the main ideas. For example, daughters, inspired, taste in music, happiness.
Ask students to consider Eve and Elka’s (Zanni Louise’s daughters) ‘taste in music’ and why this was important in the development of Queenie’s character. Highlight that authors draw inspiration from their context to create narratives reflecting personal and lived experiences.
Students discuss and record examples showing how Zanni Louise may have drawn inspiration from her daughters as she developed Queenie’s character. For example, quotes such as ‘She’s singing Ocean Eyes. My Favourite song’ (p 5) and ‘I plug Billie Eilish into my ears, and let her sound wash over me’ (p 7), show how the author used her daughters’ taste in music to inspire Queenie’s taste in music.
Model using key words from activity 6 to write a topic sentence for an informative paragraph about how the author was inspired to create Queenie. For example:
The author, Zanni Louse, was inspired by her daughters to create the character Queenie.
Model how to group ideas and include evidence from the text to develop a paragraph. For example:
Throughout the text, Queenie has a particular taste in music, she is a fan of Billie Eilish. On page 230 the author acknowledges that her daughters’ taste in music informed Queenie’s music choice. Queenie is kind and inspires Audrey to perform, which brings her happiness. Zanni Louise stated that her daughters inspire her and bring her happiness.
Note: the concluding statement will be added in activity 15.
Highlight how the first sentence refers to Queenie’s taste in music and notes the artist she likes. The second sentence includes broader information to inform readers about who inspired the author. The ideas about music are grouped together. Repeat the process for the third and fourth sentences to show that the ideas of kindness and happiness are grouped together.
Students draft a paragraph about how the author was inspired to develop Queenie, using key words and evidence from the text. Work with small groups of students to provide feedback on topic sentences and the grouping of ideas.
Too easy? Include a range of sentence structures (simple, compound and complex) and types to suit text purpose. For example, declarative for the topic sentence and complex sentences to elaborate on ideas.
Use think-alouds to reinforce the purpose of a concluding sentence. For example, the purpose of a concluding sentence is to restate and reinforce significant information presented in the paragraph. It’s important to re-read what’s written and determine the main points, such as the author’s daughters loved music and they brought her a lot of happiness.
Select a student’s writing, or use the exemplar from  to model writing a concluding statement. For example:
Queenie shows how Zanni Louise’s daughters’ love for music and the happiness they bring inspired the story, making the character even more special.
Students work in pairs to share their writing and construct a concluding sentence for their paragraphs. Provide time for students to finalise and edit their paragraph.
Too hard? Work with small groups to co-construct concluding sentences.
Students collate their edited paragraphs from Lesson 2 and Lesson 3 to create a poster in the same style as explained in activity 4. Students add headings to support reader navigation. A final paragraph will be added in Lesson 4. Optional: students add the teacher-modelled paragraph from Lesson 2 to the poster under the heading ‘About the Author’.
[bookmark: _Lesson_4_–_1][bookmark: _Toc143258874][bookmark: _Lesson_4_–]Students reflect on their learning using the discussion question: What did we learn today? Select one student to answer, then add a phrase or conjunction to encourage student elaboration. For example, ‘We learned that the author drew inspiration from her daughters (student), and it is important because (teacher) it helps readers connect with a character (student) and (teacher) understand the author (student)’. Continue to reflect on learning and building on ideas by selecting different students to answer the question.

[bookmark: _Toc173757578]Lesson 4 – creating a text to inform an audience
Note: this lesson will explore homelessness in Australia so that students can add to their informative poster created in Lesson 2 and Lesson 3. Please be mindful that some students may be, or have been, homeless. The purpose of addressing the topic is to share a common understanding of an issue within Australian society and to build background knowledge for students so they are supported to adjust their mental model. The Teacher notes include support services that can be accessed.
1. Play a guitar solo from YouTube or another streaming service. Do not show the images; allow students to listen. Select one of the artists mentioned in the book. For example, the Rolling Stones, the Beatles, Led Zepplin, Dolly Parton (Chapter 27). Ask students to share their thoughts about the music and consider why this music might appeal to Queenie. For example, Queenie likes music by Dolly Parton as she is a famous guitar player. Dolly’s music covers a variety of genres.
Read Chapters 7 to 9. Ask guiding questions to support students’ comprehension and engagement. For example:
What do readers learn about Audrey’s character? Why do you think this will be important for Queenie?
At the end of Chapter 8 Queenie starts writing her song. What do the lyrics reveal about what she is thinking and feeling?
What evidence from the text tells readers how Queenie feels about not having a permanent home yet?
Review the Queenie in Seven Moves Teacher's Notes to remind students that they will be creating a poster using the same structure and features. Explain that the next part of the poster will include a section about homelessness in Australia.
Display and read Resource 1 – statistics and information. Draw attention to the support services available. Ask students to consider new information and how Queenie’s story is reflective of many Australian families. Explain that even though the resource informs readers about an emotive issue, factual and objective language has been used. Objective language ensures that the information presented is clear and accurate.
[bookmark: _Hlk170992475]Read the first 4 paragraphs of Frank’s Story. Pause throughout the text for students to identify sentence openers that signal what the sentence will be about, and where new information is provided. For example, ‘My story begins’ indicates that Frank will tell readers where his experience of homelessness began. Note: if selecting a different personal narrative about homelessness to share, please read the contents carefully before sharing with students to determine the appropriateness. The purpose is to focus on subjective language.
Identify subjective language in Frank’s story and ask students to explain its impact. For example, subjective words such as ragged, incredible kindness and unsettling situation help readers create an emotional connection to Frank’s story.
Students use The 3 Whys thinking strategy and Resource 1 – statistics and information to discuss homelessness. Students work in small groups to answer the questions:
Why does homelessness matter to me?
Why might it matter to people around me (family, friends, hometown)?
Why might it matter to the world?
As a class, evaluate the type of language used during The 3 whys discussion. Ask students when and where they used objective or subjective language. For example, objective language is used when statistics are quoted. Subjective language is used to express concern or share a personal narrative.
Explain that students will write an informative paragraph discussing the cause and effect of homelessness. Use Resource 1 – statistics and information to co-construct a topic sentence for an informative paragraph about homelessness. For example, ‘Many people in Australia experience different types of homelessness’.
In pairs, students use Resource 1 – statistics and information, Frank’s Story and points from activity 7 to plan ideas for an informative paragraph about the cause and effect of homelessness.
Students independently draft an informative paragraph using the topic sentence from activity 9 or one independently created. Remind students to include a concluding sentence.
Too hard? Students work independently or in small groups to construct informative sentences.
Work with groups of students to provide feedback on concluding statements. Students revise, edit and apply feedback to their writing.
Students collate their edited paragraphs from Lesson 2 and Lesson 3 and add the paragraph about homelessness in Australia. Remind students to add headings to support reader navigation.
Use Resource 2 – conversation cube to facilitate a lesson reflection. In small groups, students sit in a circle and take turns rolling the cube then answer a question. Remind students that using gestures when answering a question can have a positive impact on listeners. Listeners can be engaged through gestures such as eye contact, nodding, smiling and facial expressions.
Assessment task 1 – observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
EN3-RECOM-01 – fluently reads and comprehends texts for wide purposes, analysing text structures and language, and by monitoring comprehension
· use knowledge of text structure to navigate the text to locate specific information
· understand that sentence openers signal what the sentence will be about, and that the rest of the sentence can provide new information
· recognise that personal narratives contain more subjective language, but factual accounts of events contain more objective language.
EN3-CWT-01 – plans, creates and revises written texts for multiple purposes and audiences through selection of text features, sentence-level grammar, punctuation and word-level language
· choose text formats with appropriate text structures, features and language to inform target audiences
· develop informative texts that include headings, ideas grouped into paragraphs that include a topic sentence, and a paragraph with concluding information
· create factual and historical accounts that incorporate broader contextual information.
[bookmark: _Toc143258875]

[bookmark: _Toc173757579]Week 2
[bookmark: _Toc143258876][bookmark: _Toc173757580]Component A teaching and learning
Component A focuses on the development of foundational skills and knowledge through regular, systematic and repeated practice. The mentor and supporting texts used in Component B of this unit will support the effective implementation of Component A teaching and learning.
[bookmark: _Toc173757581]Planning framework
[bookmark: _Toc143258877]To plan and document Component A teaching and learning, a planning scaffold (DOCX 228 KB) is provided. To support you in your planning, a link to a detailed example of a one-week teaching and learning cycle is included in the scaffold. Additional resources to support teaching and learning in each focus area can be found at Lesson advice guides.
[bookmark: _Toc173757582]Component B teaching and learning
The following teaching and learning sequence has been designed to address Component B outcomes and content and develops conceptual understandings of English through the study of quality texts. Adapt the sequence as required to best meet the needs of your students.
[bookmark: _Toc173757583]Learning intentions and success criteria
Learning intentions and success criteria are best co-constructed with students.
Learning intention
Students are learning to describe and experiment with narrative conventions, recurring symbols and imagery to engage a reader.
Success criteria
Students can:
identify how imagery is used to enhance events in a narrative
analyse how narrative conventions such as characterisation engage a reader
create a character and develop traits using figurative language and dialogue
understand and use symbols in narrative writing.
[bookmark: _Lesson_5_–_1][bookmark: _Toc143258878][bookmark: _Lesson_5_–][bookmark: _Toc173757584]Lesson 5 – identifying how imagery is used to enhance a narrative
1. Display and read an example of figurative language that relates to the text Queenie in Seven Moves. For example, ‘I would be over the moon if we got the house’. Students Think-Pair-Share to describe the pictures they created in their minds when they listened to the sentence read aloud. Discuss the literal and non-literal meaning of the displayed quote. For example:
literal meaning: implies that you would physically be above the moon
non-literal meaning: it is an idiom that means you would be extremely happy that you got the house.
Revise the definition of imagery.
Imagery is a literary device that uses vivid figurative language to represent objects, characters, actions or ideas in ways that appeal to the senses (NESA 2024). Imagery enriches a text by creating mental pictures and sensory experiences for the reader, enhancing understanding and emotional connection to the text (McDonald 2023).
Explain that authors use different types of figurative language to create imagery and enhance the readers’ understanding. Figurative language is also used to express or evoke emotions, engage the reader, create humour and for emphasis.
Ask students to identify the use of figurative language and how it creates imagery as the next few chapters are read aloud. Read Chapters 10 to 12 of Queenie in Seven Moves.
Ask guiding questions to support students’ comprehension and engagement. For example:
How does the author use imagery to create rising tension in Chapter 10? For example, ‘I feel like we are jelly beans trying to squeeze into a jar.’ (p 47) adds to the scene’s tension by creating a feeling of being squashed and trapped during the house inspection.
Queenie thinks, ‘But I’d be happy for the soil to take me whole.’ (p 53) What does this mean? How does this create imagery and engage the reader? How does the implied meaning of the words convey a certain feeling or connotation (negative, neutral, positive)?
Queenie thinks, ‘My depth of dislike for Sparrow knows no limitations.’ (p 54) How does this convey Queenie’s feelings about Sparrow? Why did the author include this?
How has your mental model changed with the new developments in this chapter?
How does the use of imagery and connotation help a reader make connections to the characters?
Locate descriptive Tier 2 vocabulary from Chapters 10 to 12 and discuss the meaning. For example, bickering (p 47), fascinating (p 53), summon (p 54), schlepping (p 56), grimace (p 56), exhibition (p 56), serenade (p 57). List the words on an anchor chart to support student writing. Note: The chart can be added to throughout the unit to support learning and will be used again in Lesson 16.
As a class, revisit and identify events from Chapters 10 and 11 that add to the rising tension. List these on an enlarged copy of Resource 3 – rising tension graph. See Resource 4 – rising tension graph exemplar for teacher support.
Model using Five senses to record what Queenie is experiencing at the house inspection in Chapter 10. Use think-alouds to draw from the text, and background knowledge to add additional ideas. Add examples of figurative language to enhance the rising tension and create imagery.
Students complete Five senses using examples from the text and background knowledge to record what Queenie experiences when she sees Sparrow in Chapter 11. Remind students to add examples of figurative language and imagery to enhance the rising tension.
Model using Resource 3 – rising tension graph to write a paragraph describing the events from Chapter 10. Use think-alouds to model the inclusion of figurative language to create imagery to engage the reader. For example, ‘Zanni Louise wrote, “I feel like we are jelly beans trying to squeeze into a jar.” (p 47), I am going to use “My heart pounds like a drum.”’ This will create a vivid mental picture and intensify the feeling of a rapidly beating heart, evoking a sense of strong emotion. For example:
Mum and I stand still, two anxious figures in a sea of potential renters. The air is thick with heat and anticipation. Mum fidgets, her fingers dance a nervous ballet as sweat beads on her forehead. Conversations buzz around us, and the hum of rental stress is a relentless drumbeat in my ears. I hear Dimitri tell Mum, “Houses don’t stay vacant long.” My heart pounds like a drum. The reality of our situation settles over me, heavy like a suffocating blanket.
Students write a paragraph describing the scene between Queenie and Sparrow from Chapter 11, using figurative language to create imagery and rising tension.
Too hard? Students write sentences to describe the events with rising tension from Chapter 11.
Students reflect on their understanding of figurative language, imagery and connotation and how it creates rising tension, using traffic light reflection. For example:
Red: I am still unsure about ...
Orange: I am working on my understanding of ...
Green: I have learned that ... examples in my writing are ...
[bookmark: _Lesson_6_–_1][bookmark: _Toc143258879][bookmark: _Lesson_6_–][bookmark: _Toc173757585]Lesson 6 – characterisation as a narrative convention
1. Model using metalanguage to discuss the conventions of an engaging narrative. For example, setting, plot development, challenges or conflict, characterisation, dialogue and point of view. Explain that narrative conventions support authors to craft and structure stories effectively so that readers are engaged.
Play the ‘Final Word’ game to activate prior knowledge and revise student understanding of narrative conventions. Students are given 2 minutes to list any key words or phrases about narrative conventions. In small groups, students take turns to share one key word or phrase from their list. If another student has that word on their list, they put a tick beside it. If they do not have the word, they add it to their list. Students continue to share an unticked word until they have finished their list. The last student to share an unticked word is the winner.
Characterisation: the technical construction and representation of any personality or person-like figure in text, including features such as their appearance, actions, words or thoughts (NESA 2024).
Explain that as the next few chapters are read, students are to identify how authors use character behaviour to engage the reader. Read Chapters 13 to 15 of Queenie in Seven Moves.
Ask guiding questions to support students’ comprehension and engagement. For example:
In Chapter 13, Queenie decides to perform at the Christmas concert. How has her behaviour changed in this part of the story? For example, Queenie is inspired by Audrey’s bravery and decides to be brave and believe in herself. She is starting to overcome the self-doubt that she had at the beginning of the text and is becoming more resilient.
In Chapter 14, Audrey is nervous and unable to sing her song, so Queenie helps her. What does this behaviour reveal about them? For example, Audrey overcomes her fears and sings the song to Walter. Queenie is becoming more confident because she helps Audrey by singing with her and performing in front of everyone.
In Chapter 14, Queenie leaves when she hears Sparrow singing the same song she has prepared. What does this tell us about Queenie? For example, Queenie’s behaviour shows she still feels insecure about her abilities compared to Sparrow.
How has Sparrow’s behaviour changed in this part of the story? For example, Throughout the story, Sparrow is portrayed as mean and selfish, however her behaviour in Chapter 14 shows that she can be kind because she does a great job decorating the rotunda for the concert.
Would the narrative be interesting if all characters behaved the same way, and their behaviour did not change throughout the text? Provide reasons for your answer.
Explain that students will write a narrative innovating on the text. The author, Zanni Louise, uses her personal and lived experiences to create the story of Queenie. Queenie moves to 7 different places and the narrative is about what happens, who she meets, what she learns and how she changes. Students will write about their own personal and lived experiences. For example, Mackenzie and the 3 Adventures.
In small groups, students discuss ideas and possible titles for their narratives, drawing inspiration from their personal and lived experiences. Share these with the class.
Display Resource 5 – brainstorming template. Explain that students will think of 3 experiences and 3 key ideas for their narrative. Model completing the template with ideas for a teacher-modelled narrative, ‘Mackenzie and the 3 Adventures’. Use think-alouds to consider and include experiences and key ideas about character behaviour and events that create tension. Use Resource 6 – brainstorming template exemplar as a guide. Note: the teacher-modelled brainstorm will be used in later lessons to write a narrative.
Students brainstorm ideas for their narrative and complete a copy of Resource 5 – brainstorming template. Remind students to think about models of behaviour and events that create tension. This will be used again in Lesson 9.
Too hard? Guide small groups to jointly brainstorm ideas.
In small groups, students expand on their ideas from the brainstorm using detailed descriptions with expanded noun and verb groups. If needed revise explicit teaching from Component A. For example: An agile tiger roams inside its enclosure and the gentle sway of the elephants enchants me as I wander through the lush pathways.
After each presentation, group members provide feedback by retelling aspects of the presentation and suggesting improvements or alternative ideas. Students reflect on their brainstorm and revise it using feedback from their peers.
Ask students to identify something they learned and explain how they could apply it to future learning. For example, I learned that a character’s behaviour can change throughout a text, which can create tension. I can use this as I start to plan my narrative.
[bookmark: _Lesson_7_–_1][bookmark: _Toc143258880][bookmark: _Lesson_7_–][bookmark: _Toc173757586]Lesson 7 – experiment with characterisation
1. Display quotes from the different characters in Queenie in Seven Moves. Do not reveal which character they are from. For example:
“Sorry you bombed out at the Christmas concert, Queenie,” (p 90)
“Well ... It’s not really something I typically share with other people,” (p 94)
“Of course. I’m planning to be national champion.” (p 96)
“Queenie pants, listen. We’ll find a place. We just have to be patient ...” (p 97).
In pairs, students analyse the quotes and match them with a character from the text providing reasons to support their choice. For example, the quote, “Sorry you bombed out at the Christmas concert, Queenie,” sounds like Sparrow because she always seems to tease or be mean to Queenie. As a class, determine which character said each quote and analyse how these quotes reveal personalities and character behaviours.
Revise teaching from Component A about modal words. Remind students modal words (to indicate probability, occurrence, obligation or inclination) can intensify or soften emotional responses and add precision to writing. As a class brainstorm and record examples of modal words for emotional responses and modality for precision.
Provide students with an excerpt of Chapter 14. In the same pairs from activity 2, students identify modal words for emotional response and modality for precision to consider the effect on the reader and the meaning of the text. For example:
‘I would never tell her, but Sparrow has done a pretty amazing job’ (p 63). For example, the author uses the high modality word ‘never’ so that readers understand the probability of Queenie telling Sparrow she thought something was good. If the author chose to use a low modality word, such as ‘I might tell Sparrow she has done a pretty amazing job’, the emotional impact would be different. The choice of modality helps readers understand Queenie’s feelings towards Sparrow.
“Today, I will be singing ‘Silent Night’, my absolute favourite Christmas carol of all time.” (p 66) For example, the author uses high modality words such as ‘will’ and ‘absolute’ said by Sparrow to intensify the situation and convey Sparrow’s certainty and confidence in delivering the song.
Explain that this lesson will focus on how authors use characterisation to drive the plot and make narratives more engaging. Revise students’ understanding of characterisation from class discussions in Lesson 6.
Ask students to share how good writers show characterisation. For example, the use of dialogue (shown in quotation marks), action, appearance and thoughts. If required, revise learning about quotation marks from Component A.
Read Chapters 16 to 23, asking students to consider examples of characterisation and their impact on the narrative.
Ask guiding questions to support students’ comprehension, engagement and understanding of characterisation. For example:
In Chapter 16, Queenie and Clare move in with the Elliots. How does Queenie feel about this?
What does Queenie mean when she states, ‘A web of dread drapes across my internal organs.’? (p 75)
What do readers learn about Dory and Queenie’s characters from their conversations and interactions in Chapter 17?
In Chapter 19, Maggie talks about Queenie’s interest in song writing and entering the Wilsons Head Summer Song contest. How does Clare react to this new information and what does her behaviour show us about her character? For example, Clare is surprised but is very supportive and encouraging about Queenie’s love of song writing. She gets excited about the song contest and immediately puts it into her calendar as an event not to be missed.
In small groups, provide students with chart paper and allocate each group a different character from the text. For example, Queenie, Clare, Sparrow, Audrey, Dory, Dimitri, Daisy. Explain that students have 3 minutes to draw a picture and record everything they have learned about their allocated character. Students then swap their character chart paper with another group who have 2 minutes to add any new ideas. Repeat this until students have had the opportunity to contribute to all the characters allocated.
Display an enlarged copy of Resource 7 – character head template. Explain that students will create a main character for their narrative and record the character’s traits on the resource. Brainstorm and list possible characters that could be included in the narrative. Consider the type of character, for example, adult or child and discuss how their character traits may differ.
Model using Resource 5 – brainstorming template from Lesson 6 to create a character and complete the template.
Students consider their brainstorming template from Lesson 6 and decide on a main character for their narrative. Students complete their own copy of Resource 7 – character head template.
Too hard? Students use basic figurative language such as similes in short phrases on Resource 7 – character head template.
Too easy? Students write sentences on Resource 7 – character head template that includes more complex figurative language to highlight what their character likes and dislikes.
Model using quotation marks to show dialogue and imagery for the teacher-modelled character’s traits. The dialogue used shows that Mackenzie is brave and helpful. For example:
At the wheel’s peak, the ride abruptly halts. My cart swings wildly. Without warning, we are suspended high above the ground. My heart pounds loudly in my chest and my palms grow clammy as I clutch the safety bar. “You’ve got this, Mackenzie,” I reassure myself, as I grip my grandmother’s necklace tightly.
Students write sentences using quotation marks to show dialogue and imagery to portray their character’s traits.
Note: the character head will be used in later lessons.
In small groups, students reflect and record 3 things they learned about characterisation and share their reflections.
[bookmark: _Lesson_8_–_1][bookmark: _Toc143258881][bookmark: _Lesson_8_–][bookmark: _Toc173757587]Lesson 8 – selecting and using a symbol in a narrative
1. Display images from the front cover. Ask students how readers know if these are symbols or illustrations to support the text. Students discuss each image and justify why they classify each image as a symbol or illustration. Record student ideas for use in activity 5.
Read Chapters 24 to 26 of Queenie in Seven Moves.
Revisit that writers use symbols to represent a larger idea, action or feeling and deepen understanding of characters and the plot. Symbols are used in both fiction and non-fiction texts.
Symbol: an object, character or entity that can be understood to represent a larger idea, action or feeling. Depending on context, audience and purpose, symbols can have commonly agreed or reinforced associations, or they can be dynamic. Symbols can operate within texts, or they can serve as meaning-making devices of language in the real world (NESA 2024).
Highlight how images or symbols carry meaning and can be used to represent ideas. For example, a pleasant memory of eating chocolate ice-cream on a hot summer’s day. Explain that connotations can be positive, negative or neutral.
Using ideas from activity 1, students work in small groups to select one image from the cover. Students answer the following questions to help build on ideas and explain why the selected image is a symbol or illustration. For example:
Does the selected image appear throughout the text? What evidence supports your answer?
Is the symbol significant or is it depicting a minor detail in the text? Why do you say that?
What connotation, or feelings connected to the symbol do you have and how is this influenced by your personal experiences and context?
Students share ideas with the class.
The symbols recurring throughout the text include Garfield the gnome, Queenie’s dad’s guitar and different houses. Discuss why Zanni Louise uses recurring symbols and the impact of these on the audience. For example, when Garfield the gnome reappears it shows Queenie’s connection to their first home and her childhood neighbour, Betsy. Readers know Queenie is reminded that ‘home’ is not always one place. Garfield provides a homely and safe feeling to the places they move to.
Explain that students will select a symbol to represent a larger idea, action or feeling for their narrative.
Use think-alouds to model selecting a symbol that represents a larger idea, action or feeling for ‘Mackenzie and the 3 Adventures’. Use an example from Resource 7 – character head template to generate ideas. For example, I know that Mackenzie loved her grandmother. I think that a gift from her grandmother such as a necklace could be a symbol of strength for Mackenzie whenever she needs it.
Students revisit their copy of Resource 7 – character head template to generate symbols that could represent a larger idea, action or feeling. Students select a symbol and record figurative language, words and phrases on their character head template. Remind students that this will deepen their understanding of their selected character.
Use figurative language and the symbol selected for Mackenzie in activity 8 to model writing sentences representing a larger idea, action or feeling. For example, ‘The silver necklace echoed the courage within her heart’ and ‘The necklace sparkled as brightly as a warrior’s shield.’ These examples indicate that the necklace symbolises bravery and courage for Mackenzie.
Too hard? Group students and select one symbol that could be used for their character. Students share ideas to co-construct sentences.
Students write sentences to explain their character’s symbol. Students should include why they chose the symbol and how it will allow readers to gain a deeper understanding of a larger idea, action or feeling. Prompt students to consider how the symbol will be represented in the different stages of their narrative. For example, the symbol is introduced in the orientation to reveal something about the character such as an emotional response. The symbol reappears throughout the narrative when the character has a certain thought or feeling.
Students share their writing and provide peer feedback on the symbol’s explanation. Feedback should also focus on whether the symbol will enhance understanding of the character throughout the narrative.
Students complete a Rose, bud, thorn to reflect on learning and what they are looking forward to in future lessons.

[bookmark: _Toc143258882][bookmark: _Toc173757588]Week 3
[bookmark: _Toc143258883][bookmark: _Toc173757589]Component A teaching and learning
Component A focuses on the development of foundational skills and knowledge through regular, systematic and repeated practice. The mentor and supporting texts used in Component B of this unit will support the effective implementation of Component A teaching and learning.
[bookmark: _Toc173757590]Planning framework
[bookmark: _Toc143258884]To plan and document Component A teaching and learning, a planning scaffold (DOCX 228 KB) is provided. To support you in your planning, a link to a detailed example of a one-week teaching and learning cycle is included in the scaffold. Additional resources to support teaching and learning in each focus area can be found at Lesson advice guides.
[bookmark: _Toc173757591]Component B teaching and learning
The following teaching and learning sequence has been designed to address Component B outcomes and content and develops conceptual understandings of English through the study of quality texts. Adapt the sequence as required to best meet the needs of your students.
[bookmark: _Toc173757592]Learning intentions and success criteria
Learning intentions and success criteria are best co-constructed with students.
Learning intention
Students are learning to apply narrative conventions including patterns of behaviour to set up expectations when creating texts.
Success criteria
Students can:
consider narrative conventions and complete a plan for writing
draft a narrative paragraph controlling tense across the text
explore subverted plots using rising and falling tension
write and revise a narrative.
[bookmark: _Lesson_9_–_1][bookmark: _Toc143258885][bookmark: _Lesson_9_–][bookmark: _Toc173757593]Lesson 9 – planning a narrative
1. Play Queenie Jean’s ‘One Long Summer’s Day’ from Queenie In Seven Moves – playlist by Zanni Louise or play on YouTube. Explain that this song will be referred to in the chapters read in this lesson. Ask questions to determine students’ response to the song. For example: What lyrics stood out to you the most? Why? What emotions do you think Queenie was feeling when she wrote the song?
Display the lyrics from ‘One Long Summer’s Day’ on page 131 from Queenie in Seven Moves. Highlight verb groups in the song without telling students what they are called, for example, ‘We all move away’ and ‘The steam rises up’. Ask students to consider why the words have been highlighted and if they can identify what the words are. If required, revise verb groups from teaching in Component A. Explain that a verb group (sometimes known as a ‘verb phrase’) is a word or group of words built around a verb. It is sometimes referred to as a complex verb or a compound verb (NESA 2024). Verb groups consist of a main verb and other elements that modify or complete the meaning of the main verb. Verb groups are used to add precision and detail. Select students to highlight additional examples of verb groups in the song lyrics.
Read Chapters 27 and 28 of the text, asking students to identify and record verb groups and discussing how the author uses them. As verb groups are identified determine their impact and how they add precision. For example, the verb group in ‘... she bustles into the kitchen.’ (p 141) provides details on how she moves into the kitchen.
Using identified verb groups from activity 4, students determine whether each example is used to achieve precision or add detail. Highlight how verb groups also contribute to characterisation as they reveal actions and behaviour. Explain that students will apply their knowledge of verb groups to enhance the narrative they will write.
Explain that students will develop a narrative plan that includes ideas from the brainstorm from Lesson 6, the character developed in Lesson 7 and the chosen symbol from Lesson 8.
Display and revise Resource 8 – writing process. Revise why authors need to organise thoughts into a plan before writing. Ask questions to support planning. For example:
How does text purpose and audience affect planning? For example, the vocabulary and structure need to be suitable for the purpose and audience of the narrative.
Why do authors adjust their plan as they write? For example, character behaviour and development can change the plot of the narrative.
Display Resource 9 – narrative planning scaffold and add the character and symbol information. Model using the brainstormed key ideas from Lesson 6, beginning with the first experience for ‘Mackenzie and the 3 Adventures’. Use think-alouds to model the direct connection between the brainstorming ideas and the planning template. For example, ‘Mackenzie’s first adventure is a visit to Taronga Zoo. I can see in my brainstorm that there is a climax in the complication when someone’s arm is stuck in the aviary and there is an eagle hunting for prey. I will put that in my plan where the climax is. What else can I take from my brainstorm and put into my plan?’
Continue modelling the completion of Resource 9 – narrative planning scaffold for the 3 key experiences and ideas of ‘Mackenzie and the 3 Adventures’. Encourage student input and ‘share the pen’ to jointly complete the plan for the exemplar narrative.
Discuss ideas for a complication and resolution and add to the Resource 9 – narrative planning scaffold.
Students use their brainstorm from Lesson 6 to complete their own Resource 9 – narrative planning scaffold. Support students by encouraging the inclusion of imagery and precise vocabulary to enhance their character within each of their 3 key ideas.
Too hard? Guide students to complete planning for 3 identified experiences with a focus on the direct transference of ideas from their initial brainstorm to the plan.
As a class, reflect on and discuss the aspects of planning that were easy to complete and those that were more challenging. Select students to consider solutions for the challenges faced.
[bookmark: _Lesson_10_–_1][bookmark: _Toc143258886][bookmark: _Lesson_10_–][bookmark: _Toc173757594]Lesson 10 – drafting a narrative
1. Display page 106 from Queenie in Seven Moves. Ask students to identify what tense the narrative is mostly written in and why. For example, the text is mostly written in present tense because it is written in first person narrative voice (Queenie). Revise controlling tense across a text from explicit teaching in Component A.
Students identify different tenses on page 106 and share the pen to highlight the identified tenses.
In pairs, students analyse and discuss why Zanni Louise has included the different tenses throughout the page. For example, ‘I know she’ll thaw.’ ‘She’ll’ is a contraction for ‘she will’ which is future tense. The sentence explains Queenie’s thoughts on how Mum will react. Pairs share their thinking with the class. Support students to consider why the author changes tenses. For example, to explain what a character might think or do.
During reading ask students to identify one section where the tense is different and consider the purpose of the change. Read Chapters 29 to 32 of the text. Students share their thoughts on the purpose of the change of tense used by the author.
Remind students they will be using Queenie in Seven Moves as inspiration to write their own narrative.
Model using the plan developed in Lesson 9 to write the first paragraph of ‘Mackenzie and the 3 Adventures’ (refer to Resource 10 – narrative exemplar for support). Use think-alouds to justify narrative convention choices such as characterisation and imagery. For example, I know that Mackenzie has a love of reading and adventure. She is also an only child. I need to get the attention of my reader straight away, so I think I will start with a metaphor. As I sit in the corner captivated and wrapped inside the book’s imaginary world, I hear kids laughing outside.
Analyse the first paragraph from activity 7 or refer to Resource 10 – narrative exemplar, to identify the narrative conventions that have been included, such as characterisation, imagery and symbol. Annotate the text to identify other features such as verb groups for precision and detail, and tense. For example, ‘my silver necklace’ is the chosen symbol and using imagery such as ‘dazzles in the light’ creates a vivid picture of what the necklace looks like. Note: the exemplar will be used again in Lesson 11 to identify rising and falling tension and dialogue. The use of a colour code could help with annotations.
Co-construct success criteria for writing, referring to the exemplar paragraph in activity 5. For example:
use imagery and symbol to enhance a character
include verbs and verb groups for precision and to add detail
control tense across a text.
Revise learning of all-purpose words from Component A. Reinforce that all-purpose words can sometimes substitute specific nouns as a cohesive device. They can also replace verb groups, noun groups or whole clauses. This type of substitution can minimise repetition, add clarity or define meaning more precisely.
Display the sentence, ‘I yearn for adventures of my own and wish for some to expand my horizons.’ Ask students to identify the all-purpose word used to replace ‘adventures’ in the second part of the sentence to create cohesion. Add all-purpose words to the success criteria for writing.
Students use their plan and success criteria to draft the first paragraph of their narrative.
Too hard? Model writing a paragraph one sentence at a time, encouraging students to innovate from the example using their own plan and ideas.
In pairs, students use guiding questions to provide peer feedback on their first paragraph. Students identify areas of strength and those requiring improvement. For example:
Does your chosen symbol need to be included at the beginning of your writing? Is there a strong connection between what the symbol represents and your character?
Are you using verb groups to add detail about your character’s actions or feelings?
Do you need to change tense to add detail or give the reader some background information about your character?
Students review feedback and make necessary adjustments to their writing.
Select students to share their paragraphs. As a class identify the symbol used and what meaning it carries in the narrative. Encourage feedback on the effectiveness of imagery and chosen vocabulary in each example.
Assessment task 2 – observations from this lesson allow students to demonstrate achievement towards the following syllabus outcome and content point:
EN3-RECOM-01 – fluently reads and comprehends texts for wide purposes, analysing text structures and language, and by monitoring comprehension
· recognise that a sequence of clauses may use different tenses but remains connected throughout a topic or section of text.
[bookmark: _Lesson_11_–_1][bookmark: _Toc143258887][bookmark: _Lesson_11_–][bookmark: _Toc173757595]Lesson 11 – exploring subverted plots using rising and falling tension
1. Provide groups of students with several scenarios. Students discuss, determine and justify whether the scenarios present tension. Ask students to consider how each event would make them feel. For example:
losing a family heirloom
being selected in a representative sporting team
being lost on a road trip.
Students share their thinking and explain how the tension is created and how it might make them feel.
Revise rising tension from Lesson 5. Explain that authors use rising and falling tension throughout the plot to engage the reader and allow the characters to consider and evaluate events.
As a class, identify events that create rising tension while reading Chapters 33 to 35. Display Resource 11 – rising and falling tension graph and plot the rising tension. Refer to Resource 12 – rising and falling tension graph teacher exemplar for support.
Revise plot subversion, focusing on its role in engaging the audience and influencing the direction of a narrative. Plot subversion involves the author moving the narrative in an unexpected direction to surprise a reader. Explain that as the next section of the text is read, students will consider if the author has used plot subversion.
Read Chapter 36 to the end of the sentence, ‘There’s no laughing. No fairground rides.’ (p 180). Ask students to predict what will happen next and if the event could be an example of plot subversion. Prompt students to elaborate on their answers by drawing on background knowledge.
Ask students to reflect on plot subversion and events that create falling tension while reading the remainder of Chapter 36 (pp 180–181). Students Think-Pair-Share to answer the following questions:
Where is the plot subversion? For example, when Queenie and Frankie are found, the response from Clare and Dimitri is warm and kind which is not what Queenie expected.
Was the plot subversion predictable? Why or why not? For example, the author builds the tension so that readers think that Queenie may be in trouble with Mum, however Mum is relieved and happy when Queenie is found.
How does a subversion impact a reader? For example, a subversion can challenge a reader’s expectations or predictions. A subversion can create a strong emotional response. When Queenie goes missing, a sense of worry is created, and readers are relieved when she is found.
Explain that authors use falling tension to resolve conflict in a narrative. Falling tension is also used to describe a character’s actions and to progress the plot. As a class, identify events in Chapter 36 that add to the falling tension. Plot the falling tension on Resource 11 – rising and falling tension graph. Ask:
How does the rising and falling tension impact the reader’s emotional response? For example, engages the reader by creating or deflating the plot’s tension.
How does rising and falling tension help readers understand the characters? For example, the actions and behaviours of characters after rising and falling tension give the reader a greater insight into models of behaviour.
Review success criteria from Lesson 10. For example:
use imagery and symbol to enhance character
include verbs and verb groups to achieve precision and add detail
control tense across a text
substitute specific nouns with all-purpose words.
Use think-alouds to add rising and falling tension to Resource 9 – narrative planning scaffold from Lesson 9.
Display (or distribute copies of) Resource 10 – narrative exemplar, explaining that students will identify rising and falling tension as the narrative is read. Read the narrative and annotate to identify the rising and falling tension. Add rising and falling tension to the success criteria.
Use Resource 10 – narrative exemplar to highlight the use of dialogue and ask students to determine if it adds to the rising or falling tension. Draw on learning from Component A to revise the correct use of quotation marks. Add quotation marks for dialogue spoken by characters to the success criteria.
In pairs, students revisit their narrative planning scaffold and share ideas about rising and falling tension and dialogue that could be added to engage a reader. Students individually revise their plan to include ideas.
Students refer to the success criteria and continue to write their narrative.
Too hard? Students identify events with rising and falling tension from the teacher-modelled exemplar and include these in their own writing.
Provide sentence starters for students to reflect on their learning. For example:
Today I learned ...
I’m still not sure about ...
I could explain subverted plots/rising and falling tension to someone else by telling them that ...
[bookmark: _Lesson_12_–_1][bookmark: _Toc143258888][bookmark: _Lesson_12_–][bookmark: _Toc173757596]Lesson 12 – narrative writing
1. Display and re-read Resource 10 – narrative exemplar. Students Think-Pair-Share to identify and evaluate one example of each of the writing success criteria from Lesson 11.
Revisit previous learning on narrative conventions and why they are important. Explain how following a structure helps set up expectations, supports character development, shows models of behaviour and contributes to readers making sense of what they read.
Read Chapters 37 to 41 of Queenie in Seven Moves. Ask guiding questions to support students’ comprehension and engagement. For example:
What does Queenie mean when she says, ‘Another person might have blown up at me. Kicked us out. Sent us on our way. But not Dimitri. Instead he drove to Ravensdale to buy roast chicken.’? (p 183). What does this tell readers about Dimitri’s character? Remind students that good writers show characterisation in a text through the character’s actions and dialogue.
How has Zanni Louise used the structure of the text so far to develop Dimitri’s character? For example, Queenie did not approve of Dimitri when she first met him, but his actions and behaviour start to tell us that he cares about Queenie and her mum.
Chapter 41 ends with Queenie convincing her mum to go camping. What does Queenie mean by ‘Mum’s not a camper. She’s barely a caravaner.’? (p 203) How does the verb group ‘rolling her eyes’ (p 204) help us understand Queenie’s mum’s thoughts about camping?
How do key scenes in these chapters refine your mental model?
Re-read ‘Corellas swarm the lawn in front of Dimitri’s place. Their incessant chatter fills the evening air.’ (p 182). Revise learning of anaphors from Component A. Explain that the word ‘their’ is an anaphor. An anaphor is a word or phrase that references an earlier word or phrase (NESA 2024). Ask students to explain what the word ‘their’ is referring to. What evidence in the text helps infer what ‘their’ (the corellas) is?
Revisit the section where Dimitri retrieves something from the garage on page 183, ‘He presents an electric guitar. It’s a vintage – I can tell.’. Explain the word ‘it’s’ is an anaphor. Ask students what ‘it’s’ is referring to, and where the words in the sentence are that help to infer this. Re-read the remainder of page 183. Ask students to identify anaphors. For example, ‘I pull the strings. They’re so light ...’.
Revise the updated success criteria for writing from Lesson 11. For example:
use imagery and symbol to enhance characters
include verbs and verb groups to achieve precision and add detail
control tense across a text
substitute specific nouns with all-purpose words
include rising and falling tension
[bookmark: _Hlk171351937]use quotation marks for dialogue spoken by characters.
Note: the success criteria will be used again in Lesson 14.
Students revisit their Resource 9 – narrative planning scaffold from Lesson 11 and continue to write their narrative. Remind students to refer to the success criteria to revise their writing.
Model using the success criteria to provide feedback. Select a student’s writing and focus on one point from the success criteria to provide feedback. For example, substitute specific nouns with all-purpose words.
Select points from the success criteria for students to provide feedback to a peer. In pairs, students read their peer’s writing and provide feedback. Students apply feedback to revise and edit their writing.
Display the question: How do narrative conventions engage a reader? Students use an exit ticket to describe how narrative conventions engage a reader.
Assessment task 3 – observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
EN3-CWT-01 – plans, creates and revises written texts for multiple purposes and audiences through selection of text features, sentence-level grammar, punctuation and word-level language
· experiment with characterisation
· control tense across a text according to purpose, shifting between past, present and future tense if required
· substitute specific nouns with all-purpose words as a cohesive device to replace verb groups, noun groups or whole clauses
· use quotation marks consistently across a text to distinguish words that are spoken by characters in dialogue or words authored by others.
EN3-UARL-01 – analyses representations of ideas in literature through narrative, character, imagery, symbol and connotation, and adapts these representations when creating texts
· describe how narrative conventions engage the reader through models of behaviour, and apply narrative conventions when creating texts
· recognise that narratives reflect both personal and common lived experiences and offer models of behaviour, which may be rejected or accepted
· recognise recurring and universal symbols and imagery in literature, describe their meanings and experiment with symbol and imagery when creating texts.
[bookmark: _Toc143258889]

[bookmark: _Toc173757597]Week 4
[bookmark: _Toc143258890][bookmark: _Toc173757598]Component A teaching and learning
Component A focuses on the development of foundational skills and knowledge through regular, systematic and repeated practice. The mentor and supporting texts used in Component B of this unit will support the effective implementation of Component A teaching and learning.
[bookmark: _Toc173757599]Planning framework
[bookmark: _Toc143258891]To plan and document Component A teaching and learning, a planning scaffold (DOCX 228 KB) is provided. To support you in your planning, a link to a detailed example of a one-week teaching and learning cycle is included in the scaffold. Additional resources to support teaching and learning in each focus area can be found at Lesson advice guides.
[bookmark: _Toc173757600]Component B teaching and learning
The following teaching and learning sequence has been designed to address Component B outcomes and content and develops conceptual understandings of English through the study of quality texts. Adapt the sequence as required to best meet the needs of your students.
[bookmark: _Toc173757601]Learning intentions and success criteria
Learning intentions and success criteria are best co-constructed with students.
Learning intention
Students are learning to compare, plan and create texts with appropriate structures, features and language to engage an audience
Success criteria
Students can:
apply active listening strategies to discuss subverted plots in narrative writing
compare and contrast songs through sequenced paragraphs
use figurative language and modality to plan a song
write a song using figurative language and modality.
[bookmark: _Lesson_13_–_1][bookmark: _Toc143258892][bookmark: _Lesson_13_–][bookmark: _Toc173757602]Lesson 13 – apply active listening strategies when discussing writing
1. Provide subverted plot ideas for students to predict with whom the plots could align with. For example:
wins a recording contract with a music company (Queenie)
is given a deposit for a house (Mum).
Students discuss what impact each subverted plot would have on the narrative.
Support students to recall their learning from Lesson 11 about the purpose of a plot subversion. For example, plot subversion involves the author moving the narrative in an unexpected direction to surprise and engage a reader.
Read Chapters 42 and 43 to ‘... “What a coincidence she’s here too!” “Not a coincidence,” I say.’ on page 214.
In small groups, students discuss and record the expected plot and ideas for a subverted plot. Each group shares their ideas.
Continue reading Chapters 43 to 45, from page 214. Revisit the expected plot and subverted plot ideas from activity 4. Determine if the plot in the pages read is expected or subverted.
As a class recall Chapters 42 to 45. Ask guiding questions to support comprehension and engagement. For example:
‘Dimitri’s tent, like his house, is a palace.’ (p 206) The word ‘his’ is an anaphor. Whose house is ‘his’ referring to? Where are the words in the sentence that help to infer this?
How has background knowledge, language and inferencing helped to shape your mental model? For example, links to prior knowledge and experiences. Inferences can be made through narrative conventions such as characterisation and plot.
How has your mental model developed as the text has progressed?
Explain that students will reflect on their completed narrative writing from Lesson 12 and consider where and how they could adjust the plot to add a subverted plot.
Clarify that students will be working in groups of 3 for an activity called ‘Talking Triangles’. Each student will be given one of 3 roles (writer, analyser, re-teller/prompter). Students sit in a triangle and take turns performing each role. Explain the roles to the students:
writer – reads their narrative
analyser – listens for and records ideas of where and how the writer could adjust the plot to add a subverted plot
re-teller/prompter – retells the ideas discussed and uses prompts to encourage the analyser to elaborate on the ideas. For example: Can you tell us some more about that? Can you explain what you are thinking? Explain some more for us.
Explain that students will need to use a variety of sentence lengths and gestures to enhance and bring clarity to what they are saying and sharing. Gestural features may include hand actions, eye contact and facial expressions.
Students complete the ‘Talking Triangles’ activity.
Ask students to consider the subverted plot ideas from the ‘Talking Triangles’ activity and select one to include in their narrative.
Students rewrite the selected section of their narrative to include the subverted plot.
Too hard? Support students to identify a simple subverted plot and jointly construct the selected section of their narrative.
Note: keep students’ narrative writing for inspiration for song writing in Lesson 15 and Lesson 16.
In pairs, students reflect on learning and describe how patterns in narratives set up expectations and subverted plots keep the reader engaged. Select students to share ideas with the class.
Assessment task 4 – observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
EN3-OLC-01 – communicates to wide audiences with social and cultural awareness, by interacting and presenting, and by analysing and evaluating for understanding
· apply active listening strategies by retelling or repeating what another person has expressed and by building on what has been said.
EN3-RECOM-01 – fluently reads and comprehends texts for wide purposes, analysing text structures and language, and by monitoring comprehension
· recognise that anaphors, such as pronouns and verb phrases, take their meanings from other parts of a text to support inference
· analyse how language, background and vocabulary knowledge, and inferencing are used together to effectively build and adjust a mental model prior to and during reading.
EN3-UARL-01 – analyses representations of ideas in literature through narrative, character, imagery, symbol and connotation, and adapts these representations when creating texts
· describe how patterns in narratives set up expectations and notice when those patterns are subverted.
[bookmark: _Lesson_14_–][bookmark: _Lesson_15_–_1][bookmark: _Toc143258893][bookmark: _Toc143258894][bookmark: _Lesson_15_–][bookmark: _Toc173757603]Lesson 14 – compare and contrast songs through sequenced paragraphs
1. Students close their eyes and listen to a short piece of classical music. For example, Beethoven’s Für Elise (2:39). Explain that this piece of music does not have any lyrics but can impact emotions. Ask:
What type of emotions does the music make you feel? For example, at the beginning and the end the tempo (speed) is slow and makes you feel sadness and sorrow.
How does this change of tempo throughout the music affect your mood? For example, it makes you feel excited, playful, happy.
Who do you think the audience for this type of music is? Why?
Read Chapter 46 of Queenie in Seven Moves. Ask:
How has Queenie’s character developed throughout the text? For example, initially, Queenie is very shy and lacks confidence in her ability, particularly to perform in front of people. Through her experiences of moving homes, she meets new people such as Audrey, Dory and Daisy who instil in her a sense of confidence that develops over time. Queenie begins to showcase her musical talents, culminating in a public performance and a group of followers on Spotify.
In what ways has Queenie’s relationship with Sparrow changed throughout the story? For example, initially, Queenie feels threatened by her and even uses the term ‘nemesis’ to describe Sparrow. Queenie later realises that instead of conspiring to sing against her, Sparrow wants to sing with her, and the friendship is rekindled.
Listen to the song One Long Summer’s Day (lyrics p 131) and Home (lyrics p 226) using Queenie In Seven Moves – playlist by Zanni Louise. Ask students what age group they think the music is written for. Discuss some of the audio elements of each song. For example:
Music
How does the tempo in each song affect your mood when listening? For example, one song is more upbeat and raises your spirits, inspires hope while the other song is slower and more melancholy.
What emotions did you experience while listening to the songs?
What did you like, or not like, about the music?
Lyrics
What is the main message or theme of each song? How are the themes similar or different?
Which tense(s) are used in the lyrics of each song?
What lyrics create imagery?
In pairs, students use the ideas from activity 3 to further explore the similarities and differences between the 2 songs. Students independently complete a Venn diagram. This will be used to plan a paragraph in activity 8.
Select students to share their ideas recorded on their Venn diagram. Provide time for students to add additional details to their Venn diagram.
Revise paragraph structures with students discussing the importance of a topic sentence. A topic sentence usually occurs at the start of a paragraph and outlines the main idea of that paragraph (NESA 2024). Remind students to group ideas and include evidence from the song to develop each paragraph. Revise that the purpose of a concluding sentence is to restate and reinforce significant information presented in the paragraph. Explain that students will be writing 3 paragraphs about Queenie’s songs:
Paragraph 1 – ‘One Long Summer’s Day’
Paragraph 2 – ‘Home’
Paragraph 3 – compare the 2 songs to show similarities and differences.
Use think-alouds to model using a student’s Venn diagram and the success criteria from Lesson 12 to plan the first paragraph. Draw on learning from Component A as needed to review points in the success criteria. For example, verbs and verb groups to achieve precision and add detail.
Model writing the first paragraph. For example:
The song ‘One Long Summer’s Day’ is about Queenie who is forced to leave her home and how she longs to return. The song has a slow tempo, making the audience feel melancholy and empathetic towards her. Queenie’s emotions and response to moving are revealed throughout the lyrics. For example, the lyrics ‘We’re stuck in a lane where we all feel the pain’ highlight that she and others are experiencing a challenging time. The use of vocabulary such as ‘stuck’ creates the imagery of not being able to escape or move forward. ‘One Long Summer’s Day’ helps the audience understand Queenie’s emotions at this point in her life.
Students refer to their Venn diagram and success criteria to write paragraphs 2 and 3.
Too hard? Co-construct paragraphs 2 and 3.
In pairs, students share their paragraphs and collaborate to form one co-constructed piece of writing, comparing and contrasting the 2 songs.
Students individually complete a 3-2-1 exit ticket to reflect on their learning.
Assessment task 5 – observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcome and content points:
EN3-CWT-01 – plans, creates and revises written texts for multiple purposes and audiences through selection of text features, sentence-level grammar, punctuation and word-level language
· describe and/or explain ideas through logically sequenced paragraphs
· compare and contrast or discuss cause and effect through sequenced paragraphs
· make choices about verbs and verb groups to achieve precision and add detail.
[bookmark: _Lesson_15_–_2][bookmark: _Toc173757604]Lesson 15 – use figurative language and modality to plan a song
1. Re-listen to the song ‘Home’ (p 226) using Queenie In Seven Moves – playlist by Zanni Louise. Display the lyrics and discuss the structure of the song. For example, it contains 3 verses to align with the narrative structure of beginning, middle and end. Ask:
Why does Queenie include ‘diamonds’ twice in the first verse? For example, it refers to Dimitri’s luxurious home (a precious jewel), and it refers to the name of the aged-care facility where Queenie and her mother lived briefly.
What does a ‘Home made from shoestrings’ mean? For example, a home that is cheap and barely adequate such as the caravan on Ruthie’s property.
What is the purpose of the song? For example, it sequentially describes Queenie’s experiences and emotions when she needs to live in different homes. The song also highlights how homes can be different as ‘they come in all shapes’ (p 226).
Refer to the anchor chart from Lesson 1 to review idioms. Remind students that idioms are commonly used phrases or expressions, usually figurative or non-literal, that have an understood meaning specific to a language or dialect (NESA 2024). Ask students to identify an idiom from the song Home. For example, ‘sing your heart out’. Ask students what the purpose is of using ‘sing your heart out’ in the first verse. For example, to create a vivid picture of singing with passion and enthusiasm.
Draw on learning from Component A to revise the meaning and purpose of modality. Remind students modal words (to indicate probability, occurrence, obligation or inclination) can intensify or soften emotional response. Identify and discuss the use and impact of modality in ‘Home’. Ask:
What are examples of modality you can identify? For example, 'New friends will be there to come see you try.' (p 226)
How effective is the modality used? For example, the modality is effective as it intensifies the emotional connection. Words like ‘you will’ convey certainty and strong emotions and help convey the level of certainty or possibility associated with a particular statement.
Explain that students will plan a song using their narrative from Lesson 12, Lesson 13 and Resource 13 – song planning template. The song will include modality to intensify emotions, and figurative language to create imagery and enhance meaning for the listeners.
Display Resource 13 – song planning template. Use think-alouds to consider the purpose of the song and the audience. For example, I want my song to capture a sense of anticipation and excitement. My song will be for teenagers and young adults. Model drawing ideas from the first paragraph of Resource 10 – narrative exemplar to complete the first section of Resource 13 – song planning template. For example:
Verse 1:
· Key ideas – deeply engaged by an imaginary world, visiting Sydney, friends we meet, adventure
· Figurative language – wrapped inside the book's imaginary world, dazzles in the light
· Modal words – might, are.
In pairs, students use their narratives to share ideas about the purpose of the song they will write.
Students complete Resource 13 – song planning template by drawing ideas from their narrative.
Too hard? Select a student’s narrative and co-construct Resource 13 – song planning template.
Students independently complete a traffic light reflection in preparation for composing their song in Lesson 16.
Assessment task 6 – observations from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
EN3-VOCAB-01 – extends Tier 2 and Tier 3 vocabulary through interacting, wide reading and writing, morphological analysis and generating precise definitions for specific contexts
· extend knowledge of literal and non-literal word meanings through idiom or metaphor.
EN3-CWT-01 – plans, creates and revises written texts for multiple purposes and audiences through selection of text features, sentence-level grammar, punctuation and word-level language
· control modality related to probability, occurrence, obligation or inclination for precision.
[bookmark: _Lesson_16_–_1][bookmark: _Toc143258895][bookmark: _Lesson_16_–][bookmark: _Toc173757605]Lesson 16 – use figurative language to enhance writing
1. In small groups, students share songs that appeal to them and discuss what features of the song engage them. Students share ideas with the class. For example, melody, lyrics, message of the song.
Revisit the teacher-modelled song plan from Lesson 15. Revise the song’s purpose and the use of figurative language to enhance the meaning. Consider how the figurative language will affect an audience.
In pairs, students share the purpose of their song and ideas from Resource 13 – song planning template. For example, the purpose is to share the emotions of a new adventure. Partners provide feedback on how the figurative language will affect an audience.
Students independently revise their song plan from Lesson 15 and add new ideas.
Model composing the first verse of a song using the teacher-modelled song plan. Refer to Resource 14 – song exemplar. Explain that the narrative, plan and anchor charts can be used to provide inspiration. Students can innovate and be creative with their writing to convey the message of their songs.
Use metalanguage to model drawing ideas from the figurative language anchor chart started in Lesson 1 and the vocabulary chart started in Lesson 5. For example, the figurative language chart has some ideas to use, such as metaphors, idioms and similes. I will use a metaphor in the first line of my song as I want to create vivid imagery, ‘In the corner of my world’. The vocabulary chart uses the Tier 2 word ‘summon’ so I will use that to enhance my writing. Optional: annotate Resource 14 – song exemplar to identify figurative language, modal words and key ideas drawn from the narrative.
Students write their song, referring to their completed Resource 13 – song planning template, the figurative language anchor chart and the vocabulary chart.
Too hard? Use the co-constructed Resource 13 – song planning template from Lesson 15 to co-construct the first verse of a song.
Display and annotate Resource 14 – song exemplar to identify modal words used to intensify or soften emotions. As a class decide whether the words are the most effective choice and consider alternatives if needed. For example, ‘I’m wanting a friend’ could change to ‘I’m longing for a friend’. ‘Mum and Dad say’ could change to ‘Mum and Dad roar’.
In small groups, students share their songs to provide feedback on the use of figurative language and the choice of modal words to intensify or soften emotions. Students enact relevant feedback to revise and edit their songs.
Provide questions for students to reflect on the purpose and the message of the song. For example:
How would you describe the song’s purpose to someone who has not heard it?
What parts of the song effectively convey the message?
Why do you think the song will connect with an audience?
What literary forms do you prefer to write, a song or narrative? Why?
Assessment task 7 – observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
EN3-VOCAB-01 – extends Tier 2 and Tier 3 vocabulary through interacting, wide reading and writing, morphological analysis and generating precise definitions for specific contexts
· identify newly encountered words from interactions and wide reading, and use them in writing, discussions and presentations
· evaluate the effectiveness of modal words used in texts to intensify or soften emotional responses.
EN3-CWT-01 – plans, creates and revises written texts for multiple purposes and audiences through selection of text features, sentence-level grammar, punctuation and word-level language
· choose literary forms with appropriate text structures, features and language to engage target audiences.
EN3-UARL-01 – analyses representations of ideas in literature through narrative, character, imagery, symbol and connotation, and adapts these representations when creating texts
· analyse how figurative language in literature can enhance meaning and affect the audience.

[bookmark: _Toc143258896][bookmark: _Toc173757606]Week 5
[bookmark: _Toc143258897][bookmark: _Toc173757607]Component A teaching and learning
Component A focuses on the development of foundational skills and knowledge through regular, systematic and repeated practice. The mentor and supporting texts used in Component B of this unit will support the effective implementation of Component A teaching and learning.
[bookmark: _Toc173757608]Planning framework
[bookmark: _Toc143258898]To plan and document Component A teaching and learning, a planning scaffold (DOCX 228 KB) is provided. To support you in your planning, a link to a detailed example of a one-week teaching and learning cycle is included in the scaffold. Additional resources to support teaching and learning in each focus area can be found at Lesson advice guides.
[bookmark: _Toc173757609]Component B teaching and learning
The following teaching and learning sequence has been designed to address Component B outcomes and content and develops conceptual understandings of English through the study of quality texts. Adapt the sequence as required to best meet the needs of your students.
[bookmark: _Toc173757610]Learning intentions and success criteria
Learning intentions and success criteria are best co-constructed with students.
Learning intention
Students are learning to include multimedia components and use gestural features to enhance and bring clarity to presentations.
Success criteria
Students can:
create an explanation about their song
develop a multimedia presentation using a digital platform
revise and reflect on their multimedia presentation
present their multimedia presentation
reflect on learning from the unit of work.
[bookmark: _Lesson_17_–_1][bookmark: _Toc143258899][bookmark: _Lesson_17_–][bookmark: _Toc173757611]Lesson 17 – explaining and creating a multimedia presentation
Note: prior to the lesson, produce a sample piece of music using a digital platform such as Apple GarageBand, Chrome Music Lab (song maker), Audacity or Adobe Express.
1. Play a sample piece of music created with the digital platform that students will use to compose their song. Encourage students to consider the emotions they experience while listening. Use guiding questions. For example:
· What emotions does the sample piece of music evoke?
· What does the sample piece of music make you think of?
· What elements of the sample piece of music could you use in your song?
Explain that students will use the digital platform to present their song from Lesson 16 as part of a multimedia presentation. The presentation will also need to include an explanation of the song.
Co-construct success criteria for developing and presenting a multimedia presentation. For example:
use gestural features such as hand actions, eye contact and facial expressions
include multimedia components and visual displays to enhance the presentation
use audio elements to enhance meaning and impact
provide detailed descriptions using expanded noun and verb groups
use a variety of sentence lengths to create impact and engage the audience.
Note: the success criteria will be referred to in all upcoming lessons.
Model writing an explanation of the modelled song. Refer to Resource 14 – song exemplar from Lesson 16 using expanded noun and verb groups and varying sentence lengths. The explanation should include:
what the song is about
why particular lived experiences were chosen
the message trying to be conveyed to the audience
who the audience is.
This song is about finding comfort in books, longing for new friends to share adventures with and feeling excited about new things. The experiences I have included are about a trip to Sydney because I waited for it for a long time. The message I am trying to convey to the audience is the value of family, friendship and embracing new adventures. I have written my song for young adults.
Students draft an explanation to inform an audience about their song using expanded noun and verb groups and varying sentence lengths. The explanation should include the points from activity 4.
Too easy? Extend the explanation by including details of the song writing process. For example, writing the narrative and planning the song.
Share the exemplar audio file and lyrics on Resource 14 – song exemplar.
Model using the selected digital platform to create a song using Resource 14 – song exemplar.
Students begin to use the selected digital platform to create a song as part of their multimedia presentation.
[bookmark: _Lesson_18_–_1][bookmark: _Toc143258900][bookmark: _Lesson_18_–][bookmark: _Toc173757612]Lesson 18 – create and reflect on a multimedia presentation
1. Students revise and edit the explanation of their song from Lesson 17.
Students continue to use the selected digital platform to create their songs.
Revise the success criteria from Lesson 17 for presenting the multimedia presentation. For example:
use gestural features such as hand actions, eye contact and facial expressions
include multimedia components and visual displays to enhance the presentation
use audio elements to enhance meaning and impact
provide detailed descriptions using expanded noun and verb groups
use a variety of sentence lengths to create impact and engage the audience.
Explain that students will work in pairs to plan and practise their multimedia presentation. The purpose is to provide feedback so that the final presentation can be enhanced during the next lessons. Students consider the success criteria to provide peer feedback using Two stars and a wish.
Students reflect on the feedback and record ideas for improvement.
[bookmark: _Lesson_19_–][bookmark: _Toc143258901][bookmark: _Toc173757613]Lesson 19 – finalise and share a multimedia presentation
1. Students publish the explanation of their song. Note: to enhance their presentation, students may explain their song without referring to their written text.
Students finish composing their song and apply feedback and reflections from Lesson 18.
Revise success criteria for the multimedia presentation from Lesson 17.
Provide time for students to practise presenting the explanation of the song and using the digital platform to share their song.
Select a peer feedback strategy that aligns with the success criteria so students apply active listening strategies during presentations.
Students share their multimedia presentations. Note: this can be done individually, in small groups or as a class.
[bookmark: _Toc143258902][bookmark: _Toc173757614]Lesson 20 – share a multimedia presentation and reflect on learning
1. Students continue to share their multimedia presentations and provide peer feedback using the strategy selected in Lesson 19.
Students use See, Think, Wonder questions to reflect on their learning throughout the unit. For example:
What are the benefits of having a deeper understanding of narrative and imagery, symbol and connotation?
How or where do you think you can apply your learning?
Is there any learning you wonder about?
Assessment task 8 – observations from this lesson allow students to demonstrate achievement towards the following syllabus outcome and content points:
EN3-OLC-01 – communicates to wide audiences with social and cultural awareness, by interacting and presenting, and by analysing and evaluating for understanding
· evaluate the role of gesture during social and learning interactions and describe its impact on the audience
· analyse how audio elements in texts integrate with linguistic, visual, gestural and spatial elements to create meaning and impact
· select and use a variety of sentence lengths to suit the purpose of planned spoken texts
· use expanded noun and verb groups to present planned, detailed descriptions
· select multimedia components, visual displays or use gestural features to enhance and bring clarity to presentations.

[bookmark: _Resource_1_][bookmark: _Resource_1_–][bookmark: _Toc173757615]Resource 1 – statistics and information
	Homelessness in Australia

	Who is homeless?

	On any given night, 122 494 people in Australia are experiencing homelessness.
One in 7 people experiencing homelessness are children under 12.
One in 5 people experiencing homelessness are Aboriginal and/or Torres Strait Islander people.
Homelessness is not ‘rooflessness’. Only 6.2% of people without a home are sleeping rough. The majority of homelessness is hidden – people in crisis accommodation, rooming houses, insecure housing, overcrowded dwellings or couch surfing.
Males made up 55.9% of people experiencing homelessness; females made up 44.1%.

	Why are people homeless?

	52% of people seeking homelessness services report issues with housing or finances, such as the affordability of rent, as the main reason they need help. 
28% feeling unsafe in previous environments.
5% cite other family relationship issues.
15% cite other issues.

	Where do homeless people live?

	7636 people live in improvised dwellings, tents, or sleeping out (rough sleepers).
24 291 people live in supported accommodation for the homeless.
16 597 people stay temporarily with other households.
22 137 people live in boarding houses.
3934 people live in other temporary lodgings.
47 899 people live in ‘severely’ crowded dwellings.
Total = 122 494 homeless people

	Where to get help?
Homelessness Australia https://homelessnessaustralia.org.au/ 
Kids Helpline https://kidshelpline.com.au/teens/issues/homelessness 
Family and Community Services https://www.facs.nsw.gov.au.


Adapted from Australian Bureau of Statistics (2021).


[bookmark: _Resource_2_–_1][bookmark: _Resource_2_–][bookmark: _Toc173757616]Resource 2 – conversation cube
[image: A conversation cube net with 6 sides. Each side has something different to consider.
1. One thing I am curious about...
2. One thing I found challenging...
3. One thing I will share with someone else...
4. One thing I learned...
5. One thing I am unsure of...
6. One thing I will continue to think about...
The instructions for the cube state:
Cut around the shape.
Fold along the lines.
Glue the tabs to create a cube.]
[bookmark: _Resource_3_–_1][bookmark: _Resource_3_–][bookmark: _Toc173757617]Resource 3 – rising tension graph
[image: A blank rising tension graph. The x-axis is titled 'Event' and the y-axis is titled 'Tension'. The y-axis ranges from no tension, to low tension, some tension and high tension.]
[bookmark: _Resource_4_–_1][bookmark: _Resource_4_–][bookmark: _Toc173757618]Resource 4 – rising tension graph exemplar
[image: An exemplar rising tension graph. The graph has been divided into 2 on the x-axis for a list of events in both Chapter 10 and Chapter 11. Each event has a corresponding line to show the amount of tension. 
On the y-axis the tension ranges from no tension, to low tension, some tension and high tension.
The chapter 10 events include:
Queenie and Mum wait on the lawn for the house inspection – low tension.
Mum fidgets, they are stressed and hot – some tension.
Queenie feels cramped in the crowd – above some tension.
They hear about everyone’s rental stress – above some tension.
Queenie and Mum wish to own their own home – above some tension.
Dimitri, tells them houses are not vacant long – above some tension.
Chapter 11 events include:
Queenie and Audrey are practising the song – below low tension.
Queenie runs into Sparrow in the garden – some tension.
Queenie feels anxious about Sparrow –above some tension.
Queenie introduces Audrey to Sparrow – some tension.
Sparrow realises Queenie talks about her –between some and high tension.
Queenie is upset that Sparrow is performing at the concert – towards high tension.]
[bookmark: _Resource_5_–_1][bookmark: _Resource_5_–][bookmark: _Toc173757619]Resource 5 – brainstorming template
	Experience 1
	Experience 2
	Experience 3

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


[bookmark: _Resource_6_–_1]

[bookmark: _Resource_6_–_2][bookmark: _Toc173757620]Resource 6 – brainstorming template exemplar
	Experience 1
	Experience 2
	Experience 3

	Taronga Zoo
	Luna Park
	Bondi Beach

	see agile tigers and swaying elephants
	see vibrant lights and hear laughter
	arrive and body surf at Bondi Beach

	arm stuck in bird aviary
	ride the Ferris wheel which stops at the top
	see a looming fin in the water

	eagle hunting for prey
	children in cart cry for parents
	freeze and wonder if it is a shark

	being brave to help someone
	reassure children that everything is fine
	swim away frantically, realise it is dolphins

	discovering fascinating animals
	make new friends
	swim with the dolphins


[bookmark: _Resource_6_–][bookmark: _Resource_7_–_1]

[bookmark: _Resource_7_–_2][bookmark: _Toc173757621]Resource 7 – character head template
[image: This character head template shows the outline of a person's head. Inside and around the outside of the outline are prompting questions to list character traits.  
What does your character like? 
What words describe your character's appearance?
Draw your character.
List examples of figurative language to show your character's emotions.
List examples of dialogue to show characterisation.
What does your character dislike?
What words describe your character's traits and behaviour?]
[bookmark: _Resource_7_–][bookmark: _Resource_8_–_1]

[bookmark: _Resource_8_–_2][bookmark: _Toc173757622]Resource 8 – writing process
[image: Writing process: The writing process shows the stages involved in composing texts. Planning involves generating and organising ideas, as well as exploring concepts and topics, in preparation for writing. Drafting and composing involves the writer recording their ideas. Re-reading and revising involves looking over the text as a whole and reworking the organisation and details. After we write, students revise their writing at the whole text, paragraph, sentence and word level, clarifying their message and enhancing their meaning. Publishing involves the writer presenting their work as a complete piece. ]
[bookmark: _Resource_9_–_2][bookmark: _Resource_8_–][bookmark: _Resource_9_–_1][bookmark: _Toc173757623]Resource 9 – narrative planning scaffold
[image: A narrative planning scaffold containing the following elements:
Three rows for students to note the title, character and symbol, and complication.
Three columns for students to note ideas for 3 experiences. Under each of these experiences are the headings: rising tension, climax and falling tension.
The last row contains a space for students to note the resolution.]
[bookmark: _Resource_10_–_2][bookmark: _Toc143258904][bookmark: _Resource_11_–][bookmark: _Resource_12_–_1][bookmark: _Resource_9_–][bookmark: _Resource_10_–_1][bookmark: _Toc173757624]Resource 10 – narrative exemplar
Mackenzie and the 3 Adventures
[bookmark: _Hlk170908088]As I sit in the corner captivated and wrapped inside the book’s imaginary world, I can hear children laughing outside. I yearn for adventures of my own and wish for some to expand my horizons. When Mum and Dad announce that we are visiting Sydney, I jump with excitement. My silver necklace, a cherished gift from my grandmother, dazzles in the light. My mind begins to wonder about what we might see and do, and friends we might meet.
I stand at the entrance of Sydney’s Taronga Zoo, my heart fluttering with excitement. An agile tiger roams inside its enclosure and the gentle sway of the elephants enchants me as I wander through the lush pathways. Suddenly, I hear a distressed cry echoing close by. My eyes widen as I see a boy calling frantically for help. I reach nervously for my necklace thinking about what my grandmother would do. Without a moment’s hesitation, I sprint forward towards him. I see that his arm is stuck inside the bird aviary fencing. A majestic eagle is descending towards him like a hunter stalking its prey. My pulse races, as I do too, and I grab the child and pull his arm through the fence as the eagle swoops. Safe, we collapse on the grass. He clings to me, sighing in relief. The zookeepers rush over and the crowd erupts into applause. I reassure the boy with a gentle smile.
Both of our parents race towards us. “Thank you for saving Ryan. That was such a brave thing that you did.”
Ryan and I spend the rest of the day delving into the marvels of the zoo, discovering fascinating creatures at every turn. I wonder what adventures wait for me tomorrow.
At Luna Park, my eyes sparkle with delight as I take in the vibrant lights and the sounds of laughter.
“Mum and Dad, let’s go on!” I squeal in excitement as we jump on the Ferris wheel. As we move towards the top, I notice the two kids in front of me giggle and wave at their parents below. At the wheel’s peak, the ride abruptly halts. My cart swings wildly. Without warning, we are suspended high above the ground. My heart pounds loudly in my chest and my palms grow clammy as I clutch the safety bar.
"You’ve got this, Mackenzie," I reassure myself, as I grip my grandmother’s necklace tightly.
"What is going on?" the children in the next cart ask urgently, their voices wavering.
“I am sure everything will be fine,” I respond calmly as the swinging eases. I continue to chat with my newfound friends. After what feels like an eternity, the wheel jolts back to life. Slowly, it descends. I see people cheerily walking down the ramp at the exit and I breathe a sigh of relief. As we climb off the Ferris wheel I see my new friends, Evan and Lila, running towards their mum.
“We were so scared,” the children say. “Luckily our new friend Mackenzie told us that we would be ok.” We all spend the rest of the day on the thrilling rides.
Bondi Beach greets me with the sound of crashing waves and the smell of salt in the air. I remove my necklace and place it safely in my backpack, reliving fond memories at the beach with my grandmother. Paddling out, I feel the cool water against my skin. A wave approaches, and I ride it back to shore.
“That was so much fun, I am going to go out again Mum!’ I call out.
I am one with the ocean, gliding around effortlessly. Suddenly, I see a fin looming in front of me. My heart pounds like a drum and I instantly fear for my life. I furiously start swimming back to shore, gasping for air. I turn to realise that the fin has multiplied, and they are getting closer. I freeze helplessly, unable to swim any further. Suddenly, I see one moving gracefully through the waves and realise that the fins belong to a pod of dolphins gliding through the water. I breathe a huge sigh of relief and then, with new courage, try and catch waves with the dolphins. Mum and Dad come and join me. It is a memory that I will cherish forever.
As we travel home, I look back on my time in Sydney, my necklace glinting in the sunlight. I relive my experiences; they make me feel like I was the main character in one of my favourite novels. I am proud of my bravery, kindness and resilience. My adventures have left me eager for all the journeys that lie ahead.

[bookmark: _Resource_11_–_3][bookmark: _Toc173757625]Resource 11 – rising and falling tension graph
[image: A blank rising and falling tension graph. On the x-axis is the title 'Event' and on the y-axis is the title 'Tension' with the tension ranging from no tension, to low tension, some tension and high tension.]


[bookmark: _Resource_11_–_2][bookmark: _Resource_10_–][bookmark: _Resource_11_–_1][bookmark: _Toc173757626]Resource 12 – rising and falling tension graph teacher exemplar
[image: Exemplar tension graph with the x-axis titled 'Event' and the y-axis titled 'Tension', with the tension ranging from no tension, to low tension, some tension and high tension. 

Events listed on the x-axis include:
Queenie wakes on Christmas morning – no tension.
Queenie is annoyed Dimitri comes to the markets – low tension.
Dory gives Queenie her Christmas present – low tension.
Queenie sees Mum and Dimitri on Wild West and runs off – above some tension.
Queenie takes Frankie to see Audrey – some tension.
Queenie gets lost - above some tension.
Queenie asks for directions – above some tension.
Queenie and Frankie are dehydrated – just below high tension.
Queenie finds a tap and is worried about Frankie - high tension.
Queenie falls asleep – above some tension.
Police find Queenie and Frankie – above some tension.
Queenie feels sick about seeing Mum – above some tension.
Mum and Dimitri are relieved to see her – between low and some tension.
They go home – low tension.]
[bookmark: _Resource_12_–_2][bookmark: _Resource_13_–_2][bookmark: _Resource_12_–][bookmark: _Resource_13_–_1][bookmark: _Toc173757627]Resource 13 – song planning template
	Song title:_____________________
	Key ideas
	Figurative language
	Modal words for emotional effect

	Verse 1
	
	
	

	Verse 2
	
	
	

	Verse 3
	
	
	


[bookmark: _Resource_14_–_1][bookmark: _Resource_13_–][bookmark: _Resource_14_–][bookmark: _Toc143258909]

[bookmark: _Resource_14_–_2][bookmark: _Toc173757628]Resource 14 – song exemplar
Verse 1
In the corner of my world, where books are my best friend,
Their pages whisper secrets, a love that never ends
Outside, laughter dances in the sun’s warm glow
I dream of new horizons where adventures may flow
With bravery, I’ll face the unknown, kindness in my heart
Resilience will guide me, no matter where I start
New quests will summon me, the promise of something grand
In Sydney’s embrace, I might find my wonderland.
[bookmark: _Toc143258914]
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