

Korean Stage 2
날씨 어때요? (How’s the weather?)
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[bookmark: _Toc168041348]Unit overview
Stage: 2
Title: 날씨 어때요? How’s the weather?
Description: In this unit, students use vocabulary, formulaic expressions and modelled language to compose and present a weather forecast for a place of their choice. Students then write a short creative text describing how the weather affected their day.
Duration: This lesson sequence is designed to be completed over approximately 8 weeks.
Student proficiency levels: It is assumed that many Stage 2 students have been learning Korean since Kindergarten and for many, their proficiency level will be Intermediate although some students will still be at the Beginner level. This unit is aimed at Intermediate students. Every classroom will be different and teachers will need to adapt to their context. Many Stage 2 classes may include a combination of Beginner, Intermediate and Advanced students. Assessment tasks and opportunities in this unit can be differentiated using the ‘Too hard?’ and ‘Too easy?’ suggestions.


[bookmark: _Toc168041349]Stage 2 outcomes and content to be addressed
The table below outlines the focus area, outcomes and content points for Stage 2 students.
	Focus area and outcome
	Content points

	Interacting
A student:
exchanges information in familiar contexts by selecting culturally appropriate modelled language ML2-INT-01
	Exchanging meaning in oral interactions in the target language
Share information about themselves to describe their personal world
Ask and answer modelled questions in a guided conversation
Express emotions and preferences
Interact in conversation with teacher and peers in familiar social contexts
Applying knowledge of language systems to interact in the target language
Recognise and use modelled sounds, including pronunciation and intonation patterns and/or rhythms to interact
Select familiar vocabulary and formulaic phrases to interact
Use modelled sentence structures to interact
Applying knowledge of the target language culture(s) to interact
Use modelled language structures and nonverbal communication that are appropriate to cultural practices

	Understanding texts
A student:
identifies and responds to information in texts to demonstrate understanding ML2-UND-01
	Understanding and responding to target language texts
Listen to, read and view information in texts on familiar themes
Use strategies to locate, organise, classify and sort information in texts for a range of purposes
Respond to questions about specific information in texts on familiar themes, using modelled target language sentence structures and/or English
Respond to texts through actions, visuals, written or spoken responses in the target language and/or English to demonstrate understanding and convey meaning
Applying knowledge of language systems to understand and respond to target language texts
Identify and use the sounds of familiar vocabulary and phrases in the target language to understand and respond to texts
Recognise and use sound–symbol correspondences to understand and respond to texts
Identify and use knowledge of vocabulary and formulaic phrases from familiar themes to understand and respond to texts
Identify and use elements of grammar in familiar language patterns
Recognise modelled target language features and compare them with English features
Recognise and use modelled structures and features of the target language writing system to understand and respond to texts
Developing intercultural understanding through target language texts
Respond to texts and identify connections between language and cultural practices and reflect on their own language(s) and culture(s)

	Creating texts
A student:
creates texts for familiar communicative purposes by selecting culturally appropriate modelled language ML2-CRT-01
	Creating spoken, written and multimodal texts in the target language
Create informative texts appropriate to context, purpose and audience describing themselves and their personal world
Create imaginative texts appropriate to context, purpose and audience using a series of modelled sentence structures and visuals to add meaning
Applying knowledge of language systems to create texts in the target language
Use pronunciation and intonation patterns to create spoken texts
Use sound–symbol correspondence to create written texts
Use vocabulary, formulaic expressions or modelled phrases from familiar themes to create texts
Use elements of simple grammar patterns in modelled sentence structures to create texts
Use modelled structures and features of the target language writing system to create written texts
Applying knowledge of the target language culture(s) to create texts
Select language appropriate to cultural practices to create texts


Modern Languages K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.


[bookmark: _Learning_map][bookmark: _Toc168041350]Learning map
The creation of maps for learning is a planning process that incorporates Aboriginal intellectual tradition. Learning maps are a visual pathway of what students will learn.
Share the learning map with your students, briefly explaining the learning that will happen in each lesson. Provide students with a copy of the learning map or display the learning map in the classroom. This learning map can be adapted to Korean by accessing a copy of Learning map – 날씨 어때요? How’s the weather? (Stage 2).
Figure 1 – How’s the weather? learning map
[image: A learning map of the unit (English) outlining what will happen in each week of learning.]


Figure 2 –날씨 어때요? learning map
[image: A learning map of the unit (Korean) outlining what will happen in each week of learning.]


[bookmark: _Toc168041351]Assessment
Stage 2 communicative task: You and a friend went to a place that suited the weather for that day. However, the weather changed. Write a diary entry about how the change in weather affected your day.
Too hard?
Write a diary entry about a place you visited with a friend and describe a change in the weather.
Too easy?
Write a diary entry about a place you visited with a friend and describe a change in weather that led to a change in your activity and how that made you feel.
Context: the weather changed and affected your day
Audience: yourself
Purpose: to record your memories


[bookmark: _Toc168041352]Assessment opportunities
The table below details assessment opportunities and differentiation ideas.
	Assessment opportunities
	Too hard?
	Too easy?

	Week 2 – vocabulary charades
Students will act out and guess vocabulary taught.
	Vocabulary charades
Provide students with a copy of Resource 3 – location and activities flashcards to assist them.
	Vocabulary charades
Students to include additional words or phrases not included in the vocabulary list.

	Week 3 – weather forecast
Students will give a weather forecast for Sydney and Seoul.
	Weather forecast
Students will give a weather forecast for Sydney.
	Weather forecast
Students will suggest appropriate clothing for each type of weather in Sydney and Seoul.

	Week 5 – guided diary entry
Students will write a diary entry.
	Guided diary entry
Students will only include a location they visited with a friend and a change in weather.
	Guided diary entry
Students include an emotion they experienced after the change in weather and plans in their diary entry.




[bookmark: _Toc168041353]Teaching and learning activities
[bookmark: _Toc168041354]Week 1 – What’s the weather?
The table below outlines the learning intention and success criteria of the lesson, and materials that the teacher and students will need to complete the teaching and learning activities.
	Learning intention and success criteria
	Materials

	Students will identify and say words related to weather in Korean.
Students can:
· correctly pronounce vocabulary related to weather in Korean.
	Resource 1 – weather flashcards
Resource 2 – weather adjectives flashcards
Learning map
Butcher’s paper
Korean exercise books
Markers


[bookmark: _Vocabulary_1_–][bookmark: _Toc168041355]Activity 1 – learning map
Explain and display the Learning map to give students a more detailed breakdown of lessons during the unit. Point out that the learning map is a plan that may need to change.
[bookmark: _Toc168041356]Vocabulary 1 – weather phenomena
The table below outlines the suggested vocabulary used throughout this learning sequence. It includes the Korean words and phrases and their corresponding English translations.
	English
	Romanised Korean
	Korean

	weather
	nal ssi
	날씨

	lightning
	beon gae
	번개

	thunder
	cheon dung
	천둥

	rainbow
	mu ji gae
	무지개

	sun
	hae
	해

	cloud
	gureum
	구름

	wind
	baram
	바람


[bookmark: _Toc168041357]Activity 2 – pre-assessment
1. Show students the images in Resource 1 – weather flashcards. Ask them to identify how many words they think they know when answering the following questions by showing a thumbs up at their chests. Ask the following questions:
Do you know all the words for these pictures in Korean?
Do you know most of them?
Do you know any of them?
1. In pairs, students Think-Pair-Share the words they know.
[bookmark: _Activity_3:_Vocabulary]Model and drill the correct pronunciation of Resource 1 – weather flashcards vocabulary with students until most of the students are pronouncing the words correctly.
Ask the students what types of words they think they might be. Point out that these words are all nouns, which are names of things, places, or ideas.
Write the words on butcher’s paper and begin a class word wall then have students record these words into their Korean exercise books.
[bookmark: _Toc149809315][bookmark: _Toc168041358]Activity 3 – weather vocabulary hotseat
1. Play a communicative language learning game, ‘Hotseat’, with the whole class to practise the vocabulary of weather words.
Divide the class into 2 teams. Select one player from each team to sit with their back to the board.
Write the word on the board; for example, 무지개 (rainbow).
Students from each team will take turns giving clues in English to their teammate in the hotseat, without using the Korean or English word written on the board; for example, we need shelter when this happens. The first student in the hotseat to correctly say the word for rain in Korean earns a point for their team.
Note: Advanced students can give clues in Korean.
[bookmark: _Vocabulary_2_–][bookmark: _Toc168041359]Vocabulary 2 – adjectives
The table below outlines the suggested vocabulary used throughout this learning sequence. It includes the Korean words and phrases and their corresponding English translations.
	English
	Romanised Korean
	Korean

	cold
	chu woon
	추운

	hot
	deo woon
	더운

	rainy
	bi ga o neun
	비가 오는

	windy
	ba ram i bu neun
	바람이 부는

	cloudy
	heu rin
	흐린

	sunny
	malg eun
	맑은

	snowy
	nun i o neun
	눈이 오는

	humid
	seub han
	습한

	warm
	dda ddeut han
	따뜻한

	cool
	si won han
	시원한


[bookmark: _Toc149809313][bookmark: _Toc168041360]Activity 4 – pre-assessment
1. Display pictures from Resource 2 – adjectives flashcards, making sure the words are hidden. Say the first letter of the adjective in Korean. For example, for 맑은 (sunny) say the first letter, 맑 (clear) then ask students to quietly tell their neighbour the name of the adjective in Korean.
[bookmark: _Activity_3:_Echo]Model and drill the correct pronunciation of Resource 2 – adjectives flashcards vocabulary with students until most students are pronouncing the words correctly.
Add the words to the class word wall then have students copy the words into their Korean exercise books.
Evaluation: students can correctly pronounce the vocabulary words.
[bookmark: _Toc168041361]Activity 5 – Which is it?
1. Display Resource 1 – weather flashcards and Resource 2 – adjectives flashcards to the class.
Explain to the class that they will be categorising words into 2 groups: weather phenomena and adjectives to describe the phenomena.
For example: weather phenomena are things like 무지개 (rainbow) or 번개 (lightning), and adjectives describe these phenomena, like 바람이 불어요 (windy) or 추워요 (cold).
Present the flashcards from Resource 1 – weather flashcards and Resource 2 – adjectives flashcards in a random order one by one to the class. Hold up each card so all students can see it clearly. Place weather phenomena to the left and adjectives to the right.
Ask students to discuss each flashcard as either a weather phenomenon (noun) or a weather adjective.
Model using a hand gesture for example, pointing left for nouns, and right for adjectives that students will use to indicate their categorisation for each card.
Go through the cards one by one, having pairs discuss and use the hand gesture to show if it's a noun or an adjective.
After each card has been called out and students have indicated their response with a hand gesture, place the card in the correct category.
Once all words have been categorised have students record the lists into their Korean exercise books. See the table below for some suggested answers.
	Weather phenomena
	Adjectives

	해 (sun)
	더운 (hot)

	구름 (cloud)
	시원한 (cool)

	번개 (lightning)
	비가 오는 (rainy)

	무지개 (rainbow)
	따뜻한 (warm)

	천둥 (thunder)
	흐린 (cloudy)


Note: students with Advanced proficiency levels can add additional words for weather phenomena and adjectives not already on the lists into their Korean exercise books.


[bookmark: _Toc168041362]Week 2 – locations and activities
The table below outlines the learning intentions and success criteria of the lesson, and materials that the teacher and students will need to complete the teaching and learning activities.
	Learning intentions and success criteria
	Materials

	Students will:
· identify and say vocabulary words and phrases related to locations and activities in Korean
· accurately pronounce new Korean vocabulary.
Students can:
· say and write vocabulary related to weather in Korean
· use the new vocabulary words and phrases to describe actions, locations and activities in Korean
· say sentences in the correct word order.
	Resource 3 – locations and activities flashcards
Resource 4 – chit chat cube
Korean exercise books
Paper
Writing materials


[bookmark: _Vocabulary_3_–][bookmark: _Toc168041363]Vocabulary 3 – locations and activities
The table below outlines the suggested vocabulary used throughout this learning sequence. It includes the Korean words and phrases and their corresponding English translations.
	English
	Romanised Korean
	Korean

	park
	gong won
	공원

	garden
	jeong won
	정원

	pool
	su yeong jang
	수영장

	beach
	ba da
	바다

	bus
	beo seu
	버스

	picnic
	so pung
	소풍

	game
	ge im
	게임

	shop
	ga ge
	가게

	house
	jib
	집

	lunch
	jeom sim
	점심

	play
	nol a yo
	놀아요

	walk
	geol eo yo
	걸어요

	sit
	anj a yo
	앉아요

	eat
	meog eo yo
	먹어요

	buy
	sa yo
	사요

	swim
	su yeong (eul) hae yo
	수영(을) 해요

	go
	ga yo
	가요


[bookmark: _Toc168041364]Activity 1 – pre-assessment of vocabulary
1. Assess students' prior knowledge and display images from Resource 3 – locations and activities flashcards, ensuring the text is hidden.
Ask students to whisper to their partner what they think each flashcard may be about.
Point to each flashcard, covering the text, and ask students to whisper to a partner the Korean words for each image that you are pointing to.
Model and drill the correct pronunciation of Resource 3 – location and activities flashcards vocabulary with students until most students are pronouncing the words correctly.
Model the words on the class word wall and have students copy the words into their Korean exercise books.
[bookmark: _Activity_2_–][bookmark: _Toc168041365]Activity 2 – vocabulary charades
1. Demonstrate miming a word for the class for students to guess. Then divide students into small groups of 4 to 5.
Have students write each vocabulary word or phrase on a small slip of paper and put them into a container. The slips should include all Vocabulary 3 – locations and activities.
One student picks a slip from the container and acts out the word or phrase using only actions and facial expressions, while the other students try to guess what vocabulary word they picked.
The first student in the group to correctly guess the vocabulary gets to pick the next slip and act out the next word. Continue playing until all slips have been picked.
Note: for Advanced students include words or phrases not in the vocabulary list. For Beginner students, provide them with a copy of Resource 3 – locations and activities flashcards to assist them in reading or writing the paper slip.
[bookmark: _Toc168041366]Activity 3 – introducing past tense
1. Explain that in English, different verb forms are used to indicate when an action occurred. The past tense describes actions that have already been completed. In Korean, the past tense is formed by adding a specific final sound (ㅆ) to the verb stem, followed by 어 before 요. For instance, the polite past tense form of 가요 (to go), becomes 갔어요. Below are examples to illustrate present and past tense sentences:
Present: 저는 공원에 가요. (I go to the park.)
Past: 저는 공원에 갔어요. (I went to the park.)
Clarify that in English, many verbs adopt a regular pattern to transition into the past tense by adding ‘-ed’ at the end of the verb. For example, ‘start’ changes to ‘started’. In Korean, the transformation of some verbs into the past tense involves changing the form of the verb ending. As an example, 수영을 해요 (to swim) becomes 수영을 했어요 (swam).
On the board, list a selection of verbs from Vocabulary 3 in their present tense form, including both regular and irregular verbs. Write these in Korean. Ask students to help you convert each verb to its past tense form.
Start a verb list with present tense verbs compared with the past tense. Below is a suggested table for reference.
Table 1 – present and past tense verb list
	Present tense verb
	Past tense verb

	가요 (go)
	갔어요 (went)

	사요 ( buy)
	샀어요 (bought)

	걸어요 ( walk)
	걸었어요 (walked)

	앉아요 ( sit)
	앉았어요 (sat)

	먹어요 (eat)
	먹었어요 (ate)

	수영을 해요 (swim)
	수영을 했어요 (swam)

	게임을 해요 ( play games)
	게임을 했어요 (played game)

	비가 와요 (rain)
	비가 왔어요 (rained)

	눈이 와요 ( snow)
	눈이 왔어요 (snowed)


Display the words on the class word wall then have students record the past tense verbs in their Korean exercise books.
[bookmark: _Toc168041367]Activity 4 – past tense cubes
Note: teachers can also use an editable die or Resource 4 – chit chat cube.
1. Explain the game 'Chit chat cube' using Resource 4 – chit chat cube. This game is designed to help students practise and reinforce their skills in using past tense verbs in Korean in a conversational context.
Write down a past tense verb in Korean on each face of the cube.
Have students form a circle.
Each student takes a turn to roll the cube. When the cube lands, the student must say a sentence including the past tense verb that is facing up. For instance, if 수영을 했어요(swam) is the verb, a student might say, 어제, 수영을 했어요 (‘Yesterday, I swam’) in Korean.
Play 1 to 2 rounds as a class, allowing students to practise.
Divide the class into groups of 6. Provide each group with Resource 4 – chit chat cube.
Instruct each student within the group to write down a different past tense verb in Korean on each side of the cube.
Display examples of past time phrases in Korean such as 어제 (yesterday), 오늘 아침 (this morning), 저번 주 (last week) to support students in making full sentences.
Students take turns rolling the cube in their groups. When a student rolls the cube, they must say the past tense verb out loud, then use that verb in a sentence.
[bookmark: _Hlk164147247]Note: as students practise language throughout this activity, use the Intentional observation checklist for communicative activities to record your observations of students' pronunciation and their use of vocabulary.
[bookmark: _Toc168041368]Activity 5 – prepositions
1. Explain that prepositions, in English and in Korean, are used to describe location or direction. Ask students to suggest examples of prepositions in English and ask if they know how to say these words in Korean.
Write the prepositions ~로/으로 (to), ~안에 (in) and ~위에 (on) on the word wall. Model and drill each word having students repeat each word until they use the correct pronunciation.
Introduce each preposition through example sentences, such as 공원으로 갔어요 (I went to the park) to illustrate the use of ~로/~으로 (to).
Divide students into small groups and ask them to physically act out the example sentences to demonstrate their understanding. For 공원으로 갔어요 (I went to the park), students can simulate walking towards an imaginary park to grasp the concept of ~로/~으로 (to). Similarly, for 집 안으로들어갔어요 (I went in the house), have students mimic opening a door and entering an imaginary house to demonstrate the concept of ~안에 (in).
Distribute Resource 3 – locations and activities flashcards to each group. Instruct groups to sort the flashcards into 3 piles, one for each preposition ~로/으로 (to), ~안에 (in), ~위에 (on) based on which preposition appropriately describes the location or placement related to that flashcard item.
After sorting, have each group share their piles, explaining their reasoning for associating certain flashcards with each preposition. For example, 바다 (beach) may go with ~로/으로 (to) as you go ‘to the beach’. Or 집 (house) may go with ~안에 (in) as you are ‘in the house’.
Evaluation: use Intentional observation checklist for communicative activities to make notes about student understanding of the target language, their pronunciation and use of gesture, facial expression and tone to support communication.

[bookmark: _Toc168041369]Week 3 – weather forecast
The table below outlines the learning intentions and success criteria of the lesson, and materials that the teacher and students will need to complete the teaching and learning activities.
	Learning intentions and success criteria
	Materials

	Students will:
identify and record accurate details from the story in Korean
give a weather forecast for Sydney and Seoul.
Students can:
respond to questions about the story in Korean
record specific details from the story in Korean
give a weather forecast that includes temperature, a weather description, and a location appropriate to the weather.
	Weather in Seoul and Sydney PowerPoint (Korean)
Weather in Seoul and Sydney PowerPoint (English)
A4 blank paper
Korean exercise books
Writing materials


[bookmark: _Vocabulary_4][bookmark: _Toc168041370]Vocabulary 4 – weather words
The table below outlines the suggested vocabulary used throughout this learning sequence. It includes the Korean words and phrases and their corresponding English translations.
	English
	Romanised Korean
	Korean

	temperature
	ondo
	온도

	degrees Celsius
	sseob ssi __do
	섭씨 ___도

	minus 
	yeong ha
	영하

	rain
	bi
	비

	snow
	nun
	눈

	very
	maewoo
	매우




[bookmark: _Toc168041371]Activity 1 – prediction
Show the class the PowerPoint book, Weather in Seoul and Sydney, keeping the text hidden. Start a class discussion with the students by asking questions such as:
Looking at the cover picture of the book, what do you think this story is about?
What do you think might happen to the characters in the book?
[bookmark: _Toc168041372]Activity 2 – comprehension time
1. Read the Korean PowerPoint book, Weather in Seoul and Sydney to the class with students listening. Read the book again and this time have the class join in, reading together as a group.
During the reading, identify any vocabulary not included in the vocabulary table, such as ‘snowman.’ Note this vocabulary on the board and add to the word wall later.
After you have read the book, ask questions in English and have students respond in Korean to recall details from the story. Students can be supported to respond in Korean by referring to the word wall or checking with a partner. Suggested questions include:
What item did Minho need to wear in the story?
Where is Minho from?
Where is Jessica from?
What did Jessica need to wear at the beach?
What's the weather like in Sydney?
What's the weather like in Seoul?
[bookmark: _Hlk160535645]Imagine you are in Seoul with Minho. What activities will you do tomorrow?
Model the response given by the students on the board then ask students to record these answers into their Korean exercise books.
Note: for Beginner students, reduce the number of questions being asked. For advanced students include higher order thinking questions to respond to in Korean for example ‘If you were in Seoul with Minho, what activities would you do tomorrow?’
[bookmark: _Activity_3_–][bookmark: _Toc168041373]Activity 3 – make a weather chart
1. Revise the days of the week in Korean using a song or a class game to engage students.
Tell students they will create weather charts for Sydney and Seoul, which will be used when giving weather forecasts in the next activity.
Together as a class, use a weather app to observe and discuss the recent weather in Sydney and Seoul, noting any similarities or differences.
Model to students how their charts should be formatted and the information to include for each city, referring to the example in Figure 3 of the weather chart.
Give each student a piece of A4 size blank paper and writing materials.
Students complete their charts for each day of the week based on their findings from the weather app.
Have students share their charts in small groups and explain their choices. Display the charts in the classroom for reference.
[bookmark: _Ref167258769]Figure 3 – Korean weather chart
[image: A Korean weather chart with details for the weather in Sydney and Seoul on Monday filled in.]
Figure 4 – English weather chart
[image: An English weather chart with details for the weather in Sydney and Seoul on Monday filled in.]
Note: Beginner students will create a weather chart that represents Sydney's weather. Advanced students can suggest clothing that would be appropriate for both Sydney and Seoul weather.
[bookmark: _Activity_4_–][bookmark: _Toc168041374]Activity 4 – weather forecast
1. Divide students into groups and inform them that they will now practise giving a weather forecast, using the language in the PowerPoint book, Weather in Seoul and Sydney as a model.
Each student will use the weather chart they have created to prepare and present the weather forecast to their group members. Display the language in the book and give students 5 to 10 minutes to prepare their forecasts.
An example response includes: 오늘 시드니의 날씨는 덥고 맑아요. 섭씨 30도예요. 바다에 가기 좋은 날이에요. 오늘 서울의 날씨는 매우 춥고 눈이 와요. 영하 10도예요. 눈사람 만들기 좋은 날이에요. (Today is a hot, sunny day in Sydney. It is 30 degrees Celsius. It’s a great day for the beach. In Seoul, it is a very cold, snowy day. It is minus 10 degrees Celsius, a good day to make a snowman.)
Note: as students practise language throughout this activity, use the Intentional observation checklist for communicative activities to record your observations of students' pronunciation and their use of vocabulary.

[bookmark: _Week_4_–][bookmark: _Toc168041375]Week 4 – story building
The table below outlines the learning intention and success criteria of the lesson, and materials that the teacher and students will need to complete the teaching and learning activities.
	Learning intention and success criteria
	Materials

	Students will say what happened using past tense in Korean.
Students can:
say and write past tense sentences in Korean about the weather and activities.
say and write sentences using the correct word order.
	Resource 2 – adjectives flashcards 
Resource 3 – locations and activities flashcards
Resource 5 – story builder
Cushions
Erasers
Individual whiteboards
Korean exercise books
Markers
Word wall
Writing materials


[bookmark: _Toc168041376]Activity 1 – weather whirl
1. Set up cushions in a circle and have a copy of Resource 2 – adjectives flashcards and Resource 3 – locations and activities flashcards available.
Have all students stand up and walk around the cushions as music plays.
When the music stops, call out one of the vocabulary words for example ‘cold’ in English.
Students must call out the translation of the word or phrase in Korean before sitting on a cushion.
The student who doesn't get a cushion is out.
Remove one cushion from the circle and restart the music.
Restart the game with students divided into 3 or 4 groups.
Continue until only one student remains and is the winner.
[bookmark: _Toc168041377]Activity 2 – introduce the story builder
1. Display Resource 5 – story builder to the class. Remind students that, unlike English, verbs come at the end of a phrase or sentence in Korean.
Model each sentence starter using the language examples from Resource 5 – story builder. For example: 오늘 친구와 나는 공원에 갔어요. (Today, my friend and I went to the park.)
Introduce and model the next sentence using the provided options. For example: ‘It was sunny, but then it started to rain.’
Then model the final part. For example: ‘So we went in the house.’
Ask students to self-assess their understanding by raising their thumb up to their chest if they are familiar with the meaning of each phrase.
Model each sentence combination again, and have students repeat after you as a class.
Ask students to turn to a partner and practise creating and repeating different sentence combinations using the story builder.
Correct pronunciation as needed, ensuring students are using the past tense correctly.
Encourage students to experiment with different combinations, such as: ‘Today, my friend and I went to the beach. It was windy, but then the sun started to shine.’
Note: students with Advanced proficiency can add locations or different weather adjectives not included in the story builder. Beginner students can say a location they went to and discuss a change in weather.
[bookmark: _Toc168041378][bookmark: _Hlk158793189]Activity 3 – tell your friends about your day
Distribute a copy of Resource 5 – story builder to each student. Students use the story builder to tell 3 to 5 classmates about how the weather changed their day. Students listen to their classmates sentences. They tell a different story each time they talk to a classmate.
[bookmark: _Toc168041379]Activity 4 – writing time
Students write down 3 sentences from the story builder of their choice into their Korean exercise books.
[bookmark: _Toc168041380]Activity 5 – play ‘Mind reader’
1. Introduce the game ‘Mind reader’ to the class.
Display Resource 5 – story builder so that all students can see it.
Model the activity by writing one sentence from Resource 5 – story builder on an individual whiteboard for example: 오늘 친구와 나는 공원에 갔어요. (Today, my friend and I went to the park.). Keep your whiteboard hidden from the students. Explain to the students that they will take turns guessing which sentence you wrote down.
[bookmark: _Hlk167693233]Select students to read out a few different example sentences from Resource 5 – story builder. Have the class try to guess which one you wrote down. Once a student guesses correctly, ask students to find a partner.
In pairs, provide each pair with an individual whiteboard, marker, and eraser.
Explain that Partner A will write down one full sentence on their whiteboard, keeping it hidden from Partner B.
Partner B will begin reading out sentences from Resource 5 – story builder one-by-one, trying to guess the sentence Partner A wrote down.
For each sentence Partner B reads out, Partner A indicates whether it matches or not by saying ‘yes’ or ‘no’.
Partner B continues reading out sentences until they correctly guess the one Partner A wrote down.
Once Partner B guesses correctly, they switch roles. Partner B writes a new sentence, and Partner A reads out guesses.
Each time a sentence is guessed correctly, the guessing partner awards a point to the writing partner.
Circulate and check that students are correctly copying sentences from Resource 5 – story builder.
Note: students can only use the words and structures from the story builder to form their guesses. Students with Beginner proficiency levels can choose to draw instead of writing a sentence.

[bookmark: _Week_5_–][bookmark: _Toc168041381]Week 5 – assessment criteria and practice task
The table below outlines the learning intention and success criteria of the lesson, and materials that the teacher and students will need to complete the teaching and learning activities.
	Learning intention and success criteria
	Materials

	Students will understand the requirements of the assessment task.
Students can:
suggest appropriate success criteria
explain what they need to do to be successful in the task.
	Resource 5 – story builder
Resource 6 – bingo card
Resource 7 – assessment task – write a diary entry
Resource 8 – rubric – How’s the weather?
Korean exercise books
Word wall


[bookmark: _Toc168041382]Activity 1 – vocabulary bingo game
Note: review Vocabulary 1, Vocabulary 2 and Vocabulary 3 with students.
1. Play a communicative language learning game ‘Bingo!’ to practise Vocabulary 1, Vocabulary 2 and Vocabulary 3.
Display the word wall and distribute copies of Resource 6 – bingo card to each student. Instruct them to create their bingo cards by selecting 6 words of their choice from the word wall. Students may either draw or write the words.
Provide a handful of counters to each student. Lead a whole-class game by reading random words aloud from the word wall, making sure to demonstrate the correct pronunciation.
As you call out each word, students should place a counter on the corresponding word or picture on their bingo card if it is on their mat. Keep calling out words until a student calls out 'Bingo!' when they have a full row, column, or diagonal line covered with counters.
[bookmark: _Toc168041383]Activity 2 – introduce assessment task
1. Hand out Resource 7 – assessment task – write a diary entry.
Tell students that their communicative task is: You and a friend went to a place that suited the weather for that day. However, the weather changed.
Write a diary entry about how the change in weather affected your day. Point out that:
the context of the task is you are out for the day with a friend and the weather changed and affected your day
the audience of the communication will be your future self
the communicative purpose is to record your memories.
[bookmark: _Toc168041384]Activity 3 – success criteria
After looking at the assessment task, students Think-Pair-Share and suggest appropriate success criteria, such as:
I will be successful if I can:
write a diary entry that includes
a location I visited with a friend
a description of a weather change that occurred
how this weather change led to a change in my activity.
use grammatically correct sentences with
the correct order of words
correct use of prepositions
correct use of tense.
[bookmark: _Toc158386111][bookmark: _Toc168041385]Activity 4 – discuss the rubric
1. Show students an unmarked rubric Resource 8 – rubric – How’s the weather?. This may need to be adapted if the class has decided on different success criteria.
Explain metalanguage such as fluency, accuracy, pronunciation and vocabulary.
Students read and then discuss the ‘excellent’ column of the rubric in pairs. They then share their understanding of what is needed to be successful.
Point out and provide examples of what ‘excellent’ and ‘sound’ samples of task completion, fluency, accuracy, pronunciation and vocabulary look and sound like.
[bookmark: _Activity_6_–][bookmark: _Activity_5_–][bookmark: _Toc168041386]Activity 5 – practice task – guided diary entry
1. Demonstrate to students how to begin a diary entry by modelling on the board in Korean. Display the class word wall and an enlarged copy of Resource 5 – story builder.
Model how to start the diary entry with 일기에게 (Dear Diary) in Korean and today’s date.
[bookmark: _Hlk163033131][bookmark: _Hlk163119550]Write a sample diary entry using a combination from the story builder, such as: 일기에게, 오늘 친구와 함께 공원에 갔어요. 날씨가 맑았어요, 하지만 비가 오기 시작했어요. 그래서 우리는 집 안으로 들어갔어요. (Dear Diary, today my friend and I went to the park. It was sunny, but then it started to rain. So, we went in the house.)
After modelling, instruct students to open their Korean exercise books and write their own diary entry following the pattern demonstrated, using the word wall and the story builder structure displayed.
Note: Advanced students should also include an emotion they experienced due to the change in weather and their plans for the rest of the day in their diary entry. Beginner students will only include a location they visited with a friend and a change in weather.

[bookmark: _Toc168041387]Week 6 – final task – write a diary entry
The table below outlines the learning intention and success criteria of the lesson, and materials that the teacher and students will need to complete the teaching and learning activities.
	Learning intention and success criteria
	Materials

	Students will write a diary entry that includes a location they visited with a friend, a description of a weather change that occurred and how this weather change led to a change in activity.
Students can:
write a diary entry that includes
a location they visited with a friend
a description of a weather change that occurred
how this weather change led to a change in their activity.
use grammatically correct sentences with
the correct order of words
correct use of prepositions
correct use of tense.
	Resource 5 – story builder
Resource 8 – rubric – How's the weather?
Resource 9 – diary entry template
Resource 10 – TAG (Tell, Ask, Give) peer feedback strategy
Paper
Korean exercise books
Writing materials


[bookmark: _Toc168041388][bookmark: _Toc160020099]Activity 1 – walking dictation
1. Prepare 4 sentences using Resource 5 – story builder structure and vocabulary. Write each sentence on a separate sheet of paper and post them around the classroom.
Divide the students into pairs.
Explain the rules of the game:
1. One student from each pair will be the 'walker'. The other student will be the 'writer'.
The walker will go to the first sentence, read it silently, and walk back to their partner to dictate the sentence to the writer.
The writer will write down the sentence as dictated by the walker.
The walker will then go to the next sentence and repeat the process until all sentences have been dictated.
Set a time limit for the activity, for example, 5 minutes.
When the time is up, have each pair read out their sentences.
Award points for correctly written sentences, encouraging proper use of vocabulary, sentence structure and past tense. One student from each pair should keep track of the points.
The pair with the most points wins.
[bookmark: _Toc168041389]Activity 2 – peer assessment for guided diary entries
Note: before starting this activity, pair up the students and have them swap their guided diary entries with a partner.
1. Confirm which peer feedback strategy will be used after the practice task, for example Resource 10 – TAG (Tell, Ask, Give) peer feedback strategy. Explain what is required with this strategy and provide example feedback.
Tell them one thing you liked about their guided diary entry.
Example: I liked your description of how the change in weather affected your plans.
Ask a question about something in their guided diary entry.
Example: Did you use the correct tense?
Give them one suggestion to make their writing better.
Example: Next time, try to include some descriptive words to help me picture the scene clearly.
[bookmark: _Toc168041390]Activity 3 – task preparation
Give students one more opportunity to read over their completed diary entry from Week 5 to help them prepare to the complete the task.
[bookmark: _Toc168041391]Activity 4 – communicative task – write a diary entry
Provide students with a copy of Resource 9 – diary entry template. Students will write a diary entry that includes a location they visited with a friend, a weather change that occurred, and how this weather change led to a change in activity. Remind students how to start their diary entry and to include the date.
Once students have written their diary entries, remind them to check their work for spelling and grammar errors and to check their work against Resource 8 – rubric – How's the weather?
See an example response below:
2024년 5월 9일
일기에게,
오늘, 친구와 나는 공원에 갔어요. 날씨가 맑았어요, 하지만 비가 오기 시작했어요. 그래서 우리는 집 안으로 들어갔어요.
Dear diary, 9.05.2024
Today, my friend and I went to the park. It was sunny, but then it started to rain. So, we went in the house.
Note: collect all student diary entries and mark each one using Resource 8 – rubric – How’s the weather?.

[bookmark: _Toc168041392]Week 7 – feedback and goal setting
Note: if there is insufficient time to mark the diary entries before Week 8, Weeks 7 and 8 can be swapped.
The table below outlines the learning intention and success criteria of the lesson, and materials that the teacher and students will need to complete the teaching and learning activities.
	Learning intention and success criteria
	Materials

	Students will reflect on feedback and set learning goals.
Students can:
accurately self-assess their completion of the task
set appropriate learning goals based on previous learning goals and teacher, peer and self-assessment.
	Resource 5 – story builder
Resource 11 – learning goal form
Sticky notes


[bookmark: _Toc168041393][bookmark: _Toc158386119]Activity 1 – speed chatting
1. Divide students into pairs.
Explain that they will be taking turns creating sentences about different scenarios using Resource 5 – story builder.
Display Resource 5 – story builder to the class.
Model the activity by creating a sample sentence using the story builder structure. For example: 오늘 친구와 함께 공원에 갔어요. 날씨가 맑았어요, 하지만 비가 오기 시작했어요. 그래서 우리는 집 안으로 들어갔어요. (‘Today, my friend and I went to the park. It was sunny, but then it started to rain. So, we went in the house.’)
Instruct student pairs to begin speed chatting by taking turns to create sentences using the story builder. Each student should aim to form as many sentences as possible within a set timeframe, for example, 2 minutes. Encourage creativity in their scenarios and descriptions.
After the first round, students switch roles. The partner who is not creating sentences should count them and check their accuracy using the story builder. Each correct sentence earns a point.
Walk around the classroom, monitoring the activity and providing encouragement and support as needed. Ensure students are correctly using the story builder structure and vocabulary.
[bookmark: _Hlk164328130]Note: as students practise language throughout this activity use the Intentional observation checklist for communicative activities to record your observations of students' pronunciation, sentence structure and use of vocabulary.
[bookmark: _Toc168041394]Activity 2 – self-assessment
Students look at their completed task and mark themselves using Resource 8 – rubric – How's the weather?. Students then compare both the teacher completed rubric and the one they completed.
[bookmark: _Toc168041395]Activity 3 – set learning goals
Note: learning goals should be SMART: Specific, Measurable, Achievable, Realistic, Timely.
Students reflect on the teacher, peer- and self-evaluation to set goals for the next phase of learning. Example learning goals include:
I will be confident when writing in past tense.
I will write sentences with the correct word order.
I will practise forming my own sentences using words that I have learned.
Students record their learning goals using a copy of Resource 11 – learning goal form.
Evaluation: students set appropriate learning goals based on previous learning goals and/or teacher, peer- and self-assessment.
[bookmark: _Toc168041396][bookmark: _Toc160020107]Activity 4 – ‘Sentence stealer’
1. Review the language from Resource 5 – story builder by playing a class game of 'Sentence stealer'.
Give each student 3 sticky notes.
Each student writes 3 different sentences from Resource 5 – story builder which is displayed on the board on their sticky notes without showing others.
Students pair up and play 'rock, paper, scissors' to decide who reads their sentences first.
The winner reads any 3 sentences from the board. If any sentence matches one on the other student’s sticky note, the owner of that sticky note must hand it over to the reader.
Students find new partners and repeat the process.
The student with the most sticky notes at the end of the game wins.
Note: as students practise language throughout this activity use the Intentional observation checklist for communicative activities to record your observations of students' pronunciation and their use of vocabulary.


[bookmark: _Toc168041397]Week 8 – language review
Note: if there is insufficient time to mark the diary entries before Week 8, Weeks 7 and 8 can be swapped.
The table below outlines the learning intention and success criteria of the lesson, and materials that the teacher and students will need to complete the teaching and learning activities.
	Learning intention and success criteria
	Materials

	Students will reflect on and ask questions about the language taught in this unit.
Students can:
ask questions about vocabulary, grammar, or pronunciation they have used in this unit
use Korean they have learned to communicate with classmates.
	Resource 5 – story builder
Weather in Seoul and Sydney PowerPoint (Korean)
Weather in Seoul and Sydney PowerPoint (English)
Paper
Writing and drawing materials


Note: over the course of the unit, gaps in student knowledge, misconceptions and misuse of language will have been identified. These observations are addressed using engaging and interactive activities and strategies.
[bookmark: _Toc158386124][bookmark: _Toc168041398]Activity 1 – student questions
Remind students of the activities and tasks they have completed over the course of the unit. Give students time to Think-Pair-Share any questions they may have about any aspect of the language taught or the language in the text.
[bookmark: _Toc158386125][bookmark: _Toc168041399]Activity 2 – weather lie detector
Students write 3 sentences describing a weather event using Resource 5 – story builder. They secretly mark one sentence as true (describing the actual weather event from their diary entry) and the other 2 as false.
They read each sentence to their partner who guesses which one is the true description of the weather event and which are made-up lies before swapping roles.
[bookmark: _Toc158386127][bookmark: _Toc168041400]Activity 3 – create your own comic strip
Note: if time permits, have students complete this activity prior to the communicative task. Students create their own comic strip based on their diary entry task or a similar scenario involving a weather change that affected their plans with a friend. Remind students of the importance of using correct spelling, grammar, and word order when writing in Korean.
1. Students create a 3-panel comic strip depicting the weather event from their diary entry.
In the first panel, show the original location and plans with a friend before the weather change.
In the second panel, illustrate the weather changing unexpectedly.
In the third panel, show how the weather change forced a change in their activity and plans.
Under each panel, students write 1 to 2 sentences in Korean describing what is happening using correct grammar and tense.
[bookmark: _Toc168041401]Activity 4 – True or false?
Re-read the PowerPoint book,  to the class.
To check student understanding, create a series of ‘True’ or ‘False’ questions about the story for students to answer to review the language from the book and gauge comprehension. See the sample statements in the table below. Use an online quiz platform, if appropriate.
	True
	False

	오늘 서울은 영하 15도예요. (Today, it is minus 15 degrees Celsius in Seoul)
	민호는 시드니에 살아요. (Minho lives in Sydney)

	제시카는 모자를 꼭 써야 한다고 말했어요. (Jessica said that you must wear a hat)
	오늘 시드니는 추워요. (Today is cold in Sydney)

	제시카는 시드니에 있어요. (Jessica is in Sydney)
	민호는 바다에 가요. (Minho is going to the beach)




[bookmark: _Toc168041402]Student resources
[bookmark: _Toc168041403]Resource 1 – weather flashcards
	[image: A visual representation of weather.]
	
	[image: Three bolts of lightning.]
	
	[image: Three storm clouds with lightning and rain.]
	
	[image: A rainbow.]

	weather
	
	lightning
	
	thunder
	
	rainbow

	
	
	
	
	
	
	

	[image: Two clouds.]
	
	
	
	[image: The sun.]
	
	

	cloud
	
	wind
	
	sun
	
	

	[image: A visual representation of weather.]
	
	[image: Three bolts of lightning.]
	
	[image: Three storm clouds with lightning and rain.]
	
	[image: A rainbow.]

	날씨
	
	번개
	
	천둥
	
	무지개

	
	
	
	
	
	
	

	[image: Two clouds.]
	
	

	
	[image: The sun.]
	
	

	구름
	
	바람
	
	해
	
	

	
	
	
	
	
	
	


[bookmark: _Resource__2][bookmark: _Resource_2_–]This resource can be adapted by replacing the text to suit your language.
[bookmark: _Resource_2_–_1][bookmark: _Toc168041404]Resource 2 – adjectives flashcards
	[bookmark: _Hlk158748955][image: A child wearing winter clothing and shivering with a snowflake and a blue thermometer indicating cold weather.]
	
	[image: A child sweating under a hot sun with a thermometer indicating very hot weather.]
	
	[image: A child wearing a raincoat and holding an umbrella in the rain.]
	
	[image: A person standing under a storm cloud that is blowing wind.]
	
	[image: Two clouds are beginning to cover up a sun.]

	cold
	
	hot
	
	rainy
	
	windy
	
	cloudy

	
	
	
	
	
	
	
	
	

	[image: A happy child stands in the sunshine.]
	
	[image: A house covered by snow.]
	
	[image: A visual representation of humid. There is a thermometer filled with red, and a large water droplet with the percentage symbol. ]
	
	[image: A person in a T-shirt eating an ice block while the sun shines.]
	
	[image: A person wearing a scarf and beanie while autumn leaves fall around them.]

	sunny
	
	snowy
	
	humid
	
	warm
	
	cool

	[image: A child wearing winter clothing and shivering with a snowflake and a blue thermometer indicating cold weather.]
	
	[image: A child sweating under a hot sun with a thermometer indicating very hot weather.]
	
	[image: A child wearing a raincoat and holding an umbrella in the rain.]
	
	[image: A person standing under a storm cloud that is blowing wind.]
	
	[image: Two clouds are beginning to cover up a sun.]

	추운
	
	더운
	
	비가 오는
	
	바람이 부는
	
	흐린

	
	
	
	
	
	
	
	
	

	[image: A happy child stands in the sunshine.]
	
	[image: A house covered by snow.]
	
	[image: A visual representation of humid. There is a thermometer filled with red, and a large water droplet with the percentage symbol. ]
	
	[image: A person in a T-shirt eating an ice block while the sun shines.]
	
	[image: A person wearing a scarf and beanie while autumn leaves fall around them.]

	맑은
	
	눈이 오는
	
	습한
	
	따뜻한
	
	시원한


[bookmark: _Resource_3_–][bookmark: _Resource_3_–_1]This resource can be adapted by replacing the text to suit your language.
[bookmark: _Resource_3_–_2][bookmark: _Toc168041405]Resource 3 – locations and activities flashcards
	[image: A park.]
	
	[image: A garden.]
	
	[image: A pool.]
	
	[image: A beach.]

	park
	
	garden
	
	pool
	
	beach

	
	
	
	
	
	
	

	[image: A gameboard with 2 dice.]
	
	[image: A shop.]
	
	[image: A house.]
	
	[image: A paper lunch bag and a meal.]

	game
	
	shop
	
	house
	
	lunch




	[image: A school bus.]
	
	
	
	
	
	

	bus
	
	play
	
	walk
	
	sit

	
	
	
	
	
	
	

	[image: A child walking with a speech bubble saying 'Let's go!']
	
	
	
	
	
	

	go
	
	eat
	
	buy
	
	swim


This resource can be adapted by replacing the text to suit your language.

	[image: A park.]
	
	[image: A garden.]
	
	[image: A pool.]
	
	[image: A beach.]

	공원
	
	정원
	
	수영장
	
	바다

	
	
	
	
	
	
	

	[image: A gameboard with 2 dice.]
	
	[image: A shop.]
	
	[image: A house.]
	
	[image: A paper lunch bag and a meal.]

	게임
	
	가게
	
	집
	
	점심




	[image: A school bus.]
	
	
	
	
	
	

	버스
	
	놀아요
	
	걸어요
	
	앉아요

	
	
	
	
	
	
	

	[image: A child walking with a speech bubble saying 'Let's go!']
	
	
	
	
	
	

	가요
	
	먹어요
	
	사요
	
	수영(을) 해요


[bookmark: _Resource_4_–]This resource can be adapted by replacing the text to suit your language.

[bookmark: _Resource_4_–_1][bookmark: _Toc168041406]Resource 4 – chit chat cube
[image: A cube net template with instructions: Fold along the dotted lines. Apply paste to the tabs to construct.]

[bookmark: _Resource_5_–][bookmark: _Toc168041407]Resource 5 – story builder
	sentence starter
	location
	went to

	오늘 친구와 나는 
(Today my friend and I) 
	공원에 (the park.)
바다에 (the beach.)
수영장에 (the pool.)
정원에 (the garden.)
 가게에 (the shop.)
집에 (the house.)
	갔어요.
(went to)




	sentence starter
	weather adjective
	but then
	weather phenomena
	verb
	started
	sentence continuer
	activity

	날씨가 
(It was) 
	맑았어요 (sunny)
추웠어요 
(cold)
바람이 불었어요 (windy)
비가 왔어요 (rainy)
	하지만
(but then)
	바람이 
(the wind)
해가 
(the sun)
폭풍이 
(a storm)
비가 
(the rain)
눈이 
(the snow)
	빛나기 
(to shine.)
오기 
(to fall.)
불기 
(to blow.)
	시작했어요. (started)
	그래서 우리는 
(So we)
	집 안으로 들어갔어요. (went in the house.)
소풍을 갔어요. 
(had a picnic.)
점심을 먹었어요. (ate lunch.)
버스를 탔어요. 
(got on a bus.)


[bookmark: _Resource_6_–][bookmark: _Toc168041408]Resource 6 – bingo card
[image: A blank bingo mat.]

[bookmark: _Resource_7_–][bookmark: _Toc168041409]Resource 7 – assessment task – write a diary entry
[bookmark: _Toc168041410]Outcomes
You will be assessed on how well you:
create texts for familiar communicative purposes by selecting culturally appropriate modelled language.
[bookmark: _Toc168041411]Task
You and a friend went to a place that suited the weather for that day. However, the weather changed. Write a diary entry about how the change in weather affected your day.
The table below outlines the communicative task students will need to complete.
	Too hard?
	Too easy?

	Write a diary entry about a place you visited with a friend and describe a change in the weather.
	Write a diary entry about a place you visited with a friend and describe a change in weather that led to a change in your activity, and the emotions you experienced on that day.


[bookmark: _Toc168041412]Learning intention
You will write a diary entry that includes a location you visited with a friend, describe a weather change that occurred, and how this led to a change in activity.
[bookmark: _Toc168041413]Success criteria
You will be successful if you can:
write a diary entry that includes
a location you visited with a friend
a description of a weather change that occurred
how this led to a change in your activity.
use grammatically correct sentences with
the correct order of words
correct use of prepositions
correct use of tense.
[bookmark: _Toc168041414]Task instructions
1. You and a friend went to a place that suited the weather for that day. However, the weather changed. Write a diary entry about how the change in weather affected your day.
the context of the task is the weather changed and affected your day.
the audience of the communication with be yourself.
the communicative purpose is to record your memories.
This task will be completed individually.
Following the task, you will review the final task and can self-assess by marking yourself on Resource 8 – rubric – How's the weather?
Compare your self-assessed rubric and the teacher marked rubric. Mark yourself using the rubric and then compare both the teacher completed rubric and the one you completed.
Reflect on your performance and identify areas for improvement. Use this information to set a learning goal for the next stage of learning using Resource 11 – learning goal form.


[bookmark: _Resource_8_–][bookmark: _Toc168041415]Resource 8 – rubric – How’s the weather?
Name:
Table 2 – rubric for 날씨 어때요? (How’s the weather?)
	Criteria
	Excellent
	Got it
	Sort of
	Not yet
	Limited

	Communication 
	Your audience, your future self, clearly understands what you want to communicate.
Successfully and thoroughly complete all of the following aspects of the task:
include a location you visited with a friend
describe a weather change that occurred
write how this weather change led to a change in activity.
	Your audience, your future self, can understand what you want to communicate.
Successfully complete all of the following aspects of the task:
include a location you visited with a friend
describe a weather change that occurred
write how this weather change led to a change in activity.
	Your audience, your future self, can mostly understand what you want to communicate.
Successfully complete most of the following aspects of the task:
include a location you visited with a friend
describe a weather change that occurred
write how this weather change led to a change in activity.
	Your audience, your future self, struggles to understand what you want to communicate. However, communication is partly successful.
Do not complete all aspects of the task.
	Your audience, your future self, is unable to understand what you want to communicate.
Unable to complete any aspect of the task.

	Script
	Write in Korean script correctly with no errors.
	Write most Korean script correctly.
	Write some words in Korean script correctly.
	Write a limited number of words in Korean script correctly.
	Unable to write in Korean script.

	Grammar
	Always write words in the correct grammatical order.
	Usually write words in the correct grammatical order.
	Write some words in the correct grammatical order.
	Write limited words in the correct grammatical order.
	Unable to be understood.

	Vocabulary
	Use expected vocabulary correctly and add interesting vocabulary to dialogue.
	Use expected vocabulary in dialogue correctly.
	Make some mistakes when trying to use expected vocabulary.
	Make many mistakes when trying to use expected vocabulary.
	Unable to use vocabulary in appropriate context.




[bookmark: _Resource_[#]:_Peer][bookmark: _Resource_9_–][bookmark: _Toc168041416]Resource 9 – diary entry template
This resource can be adapted by replacing the text to suit your language.
날짜
일기에게
	

	

	

	

	

	

	

	


Date:
Dear diary
	

	

	

	

	

	

	

	




[bookmark: _Resource_10_–][bookmark: _Toc168041417]Resource 10 – TAG (Tell, Ask, Give) peer feedback strategy
[image: TAG (Tell, Ask, Give) feedback strategy slip. Students tell something that they liked, ask a question to better understand the work presented, and give a suggestion to help make the work presented even better.]

[bookmark: _Resource_11_–][bookmark: _Toc168041418]Resource 11 – learning goal form
	Learning goal
	Notes

	My learning goal
	I will pronounce [X] sound correctly in Korean words and sentences.

	The steps I will take
	I will:
say 5 different Korean words with [X] sound every day
practise pronouncing words correctly by playing tongue twister games
record and listen to myself saying the sound in Korean
practise the sound with my friends and ask for their feedback
listen and act on my teacher’s feedback.

	Target date
	Term [X], Week 8

	Target achieved
	Term [X], Week ….
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Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance, and effectiveness. For additional support or advice, contact the Primary Languages team by emailing primlang@det.nsw.edu.au.
Alignment to system priorities and/or needs: School Excellence Policy
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision, teaching and learning programs) and effective classroom practice (lesson planning).
Alignment to Australian Professional Teaching Standards: this resource supports teachers to address Australian Professional Teaching Standards 2.2.2, 3.2.2.
Consulted with: Curriculum, Secondary Learners, school-based staff and NESA subject matter experts. Advice from Aboriginal Outcomes and Partnerships, EAL/D, HPGE and Inclusive Education for Modern Languages Stage 3 Italian Mangiare in Ristorante has been considered in preparing this document.
NSW syllabus: Modern Languages K–10 Syllabus
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Author: Primary Curriculum
Publisher: State of NSW, Department of Education
Resource: unit
Related resources: further resources to support Stage 2 Modern Languages can be found on the Languages K–6 curriculum page.
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Universal Design for Learning: support the diverse learning needs of students using inclusive teaching and learning strategies. Some students may require more specific adjustments to allow them to participate on the same basis as their peers. For further advice see Inclusive practice resources for primary school.
Differentiation: when using these resources in the classroom, it is important for teachers to consider the needs of all students in their class, including:
Aboriginal and Torres Strait Islander students. Targeted strategies can be used to achieve outcomes for Aboriginal students in K–12 and increase knowledge and understanding of Aboriginal histories and cultures. Teachers should use students’ Personalised Learning Pathways to support individual student needs and goals.
EAL/D learners. EAL/D learners may require scaffolding to support them to gain content knowledge, while providing extra time and assistance to master the English language required to engage with texts or complete classroom tasks. View some samples of differentiating through scaffolding.
Students with additional learning needs. Learning adjustments enable students with disability and additional learning and support needs to access syllabus outcomes and content on the same basis as their peers. Teachers can use a range of adjustments to ensure a personalised approach to student learning.
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