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[bookmark: _Unit_overview][bookmark: _Toc131060062][bookmark: _Toc137635135]Unit overview
Stage: Early Stage 1
Title: Teacher for the day
Description: In this unit, students give simple classroom instructions in the language. They use basic nouns and action verbs when giving basic classroom instructions to their classmates.
Duration: This lesson sequence is designed to be completed over approximately 8 weeks.
Student proficiency levels: It is assumed that most Early Stage 1 students are beginner learners of [Language]. Some Early Stage 1 students may be intermediate or advanced users of [Language] if it is the background language of their family or it is their mother tongue. The assessment tasks in this scope and sequence are aimed at beginner students. Every classroom will be different and teachers will need to adapt to their context. Many classes may include a combination of Beginner, Intermediate and Advanced students with varying skills and abilities within these proficiency levels.
Note: teachers should start each lesson with their typical classroom routine, which may include culturally greeting students, singing songs, and reviewing basic language concepts such as colours, numbers, and letters in [Language].
[bookmark: _Toc131060063][bookmark: _Toc137635136]Early Stage 1 outcomes and content to be addressed
The table below outlines the focus area, outcomes and content points for Early Stage 1 students.
	Focus area and outcome
	Content points

	Interacting
A student:
exchanges meaning through play and actions by reproducing culturally appropriate modelled language MLE-INT-01
	Exchanging meaning in oral interactions in the target language
Greet and farewell others
Introduce themselves
Interact in classroom routines reproducing modelled language with actions and gestures
Interact in games and imaginative play
Reproducing oral language to interact in the target language
Reproduce modelled vocabulary and formulaic phrases on familiar themes to interact
Recognise and reproduce modelled sounds to interact
Reproducing how target language speakers communicate in interactions
Reproduce verbal and nonverbal communication that is appropriate to cultural practices

	Understanding texts
A student:
responds to information in simple texts in a variety of ways to demonstrate understanding MLE-UND-01
	Understanding and responding to target language texts
Follow simple instructions
Use auditory cues, gestures, visuals and other forms of nonverbal communication to understand texts
Associate vocabulary on familiar themes with known actions, people, places and objects
Respond to simple texts using actions, drawing and singing in the target language and/or English
Reproduce vocabulary seen or heard in texts to demonstrate understanding

	Creating texts
A student:
creates simple texts by reproducing culturally appropriate modelled vocabulary MLE-CRT-01
	Creating multimodal texts in the target language
Create texts reproducing modelled vocabulary with visuals and other forms of nonverbal communication to express meaning
Represent an idea or information about themselves using modelled vocabulary, formulaic phrases and visuals
Label objects and caption images
Reproducing vocabulary to create texts
Reproduce modelled vocabulary and formulaic phrases on familiar themes to create texts
Use modelled sound–symbol correspondences to create written texts
Reproduce modelled features of the target language writing system to create simple written texts
Reproducing how target language speakers communicate to create texts
Reproduce language appropriate to cultural practices to create texts


Modern Languages K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.


[bookmark: _Learning_map][bookmark: _Toc131060064][bookmark: _Toc137635137]Learning map
The creation of maps for learning is a planning process that incorporates Aboriginal intellectual tradition. Learning maps are a visual pathway of what students will learn.
Share the learning map with your students, briefly explaining the learning that will happen in each lesson. Provide students with a copy of the learning map or display the learning map in the classroom. This learning map can be adapted to [Language] by accessing a copy of Learning map –Teacher for the day (Early Stage 1).
Figure 1 – Teacher for the day learning map
[image: Learning map for the Teacher for the day unit. The map displays the titles of each lesson as they progress through the 8-week period.]

[bookmark: _Toc131060065][bookmark: _Toc137635138]Assessment
Early Stage 1 communicative task: You are the teacher. Give your students from [Country] instructions so you can teach your lesson.
Too hard?
Student gives one class instruction using action verbs.
Too easy?
Students to give a set detailed of instruction including action verbs, classroom objects, adjectives and numbers.
Context: teacher teaching a class
Audience: your students
Purpose: to give students a small set of instructions


[bookmark: _Toc131060066][bookmark: _Toc137635139]Assessment opportunities
The table below details assessment opportunities and differentiation ideas.
	Assessment opportunities
	Too hard?
	Too easy?

	Week 2: Simon Says
Split the class into groups. In each group, every student will take a turn at being Simon and give their classmates at least 2 class instructions using action verbs in [Language]. For example, ‘Simon says, hands up’. However, if the student playing Simon instructs without saying, ‘Simon says,’ then any student who follows that instruction given sits out. After each student in the group has had a turn being Simon, the game is complete.
	Simon Says
Students give one simple class instruction using just an action verb. For example, ‘Simon says, stand up.’
	Simon Says
Students give 3 class instructions using action verbs and a classroom object. For example, ‘Simon says open a book’. ‘Simon says stand up’ and ‘Simon says sit down.’ 

	Week 3: Sentence mimes
Play a class game of sentence mimes using the text from the My classroom PowerPoint book. Select one student to come to the front to mime a sentence from the book. The first student to guess the whole sentence gets to be the next student to mime another sentence from the book. Play this a few times until most of the classroom instructions from the book have been mimed and said. Divide students into pairs. Each pair will take a turn to mime an instruction from the book, and a turn to guess an instruction mimed by their partner. Allow enough time for the students to have mimed as many class instructions from the book as possible.
	Sentence mimes
Students are given a copy of the images from the book to help them remember the vocabulary when miming a sentence.
	Sentence mimes
Students can mime different classroom instructions not from the book.

	Week 4: Hand puppets
Introduce the hand puppets to the students and explain that they will use them to practice the new language. Model to the students how to use a hand puppet and review all the instructions from the My Classroom PowerPoint book. Divide the students into pairs and assign them a hand puppet.
Ask each pair to use their puppet to give the instructions to their peers, using the new language they have learned. Once each pair has had a chance to practice with each other, have them perform their puppet show in front of the class.
	Hand puppets
Provide a visual list of action verbs to help students give simple class instructions using action verbs.
	Hand puppets
Students give detailed class instructions to each class member using an action and a classroom object. For example, ‘Open a book and get a pencil.’




[bookmark: _Toc131060068][bookmark: _Toc137635140]Teaching and learning activities
[bookmark: _Toc131060069][bookmark: _Toc137635141]Week 1: Classroom objects
The table below outlines the learning intention and success criteria of the lesson, and materials that the teacher and students will need to complete the teaching and learning activities.
	Learning intention and success criteria 
	Materials

	Students will identify and communicate the names of classroom objects in [Language].
Students can: 
correctly identify and pronounce the names of classroom objects in the [Language].
	Resource 1: Bingo cards
Resource 2: Classroom object vocabulary worksheet
A3 Learning map 
Classroom objects such as a pencil, book, ruler, rubber, crayon, glue-stick and so on
Images of classroom objects
Interactive whiteboard
Counters
Butcher’s paper
Writing materials
Language exercise books
Chairs


Activity 1: Learning map
Show the students the Learning map and break down what they will be learning about each week. Remind students that the learning map is a plan, and some changes may happen along the way.
[bookmark: _Hlk130488917]Activity 2: Introduce vocabulary
Note: before the lesson, print real life images of different classroom objects from around the classroom.
To pre-assess students’ vocabulary before teaching new words, display some common classroom items, such as a pencil, book, and glue stick. Hold up each object, call out its name in English and ask the students to give a thumbs up if they know the name of the object in [Language], or a thumbs down if they do not know the name in [Language]. For instance, if you hold up a pencil, you can ask the students to give a thumbs up if they know how to say ‘pencil’ in [Language]. Continue to do this with other pre-selected classroom objects until all objects have been named.
Vocabulary to be included: book, pencil, bag, rubber, glue stick, sharpener, crayon, book and ruler.
Display images of classroom objects on the board and call out their names in both [Language] and English. Divide the students into pairs and ask them to take turns naming all the objects on the board in [Language] with their partner. Afterwards, have students report back to the class on how many objects they were able to name and discuss if there were any objects that were easier to remember than others in [Language]. Write down any new words on a piece of butcher’s paper in [Language] and display them on the wall throughout the unit. Read each word out loud and ask the students to repeat them.
[bookmark: _Toc131060070][bookmark: _Hlk130656961]Activity 3: Bingo!
Provide each student with counters and a copy of Resource 1: Bingo cards. Play a game of bingo with the class. Draw out one flash card at a time and call the classroom object on the card out loud. Students listen to the called word and only place a counter on their card if they have that same classroom object on their bingo card. Continue to draw flashcards until a student calls ‘Bingo!’
[bookmark: _Toc131060071][bookmark: _Hlk130804761]Activity 4: Labelling classroom objects
Provide students with a copy of Resource 2: Classroom objects vocabulary worksheet. Students will label each classroom object in [Language].
[bookmark: _Toc131060072]Activity 5: Fruit salad!
Assign each student the name of a different classroom object, such as pencil, book, desk, chair and so on. Have all the students stand in a circle. Explain to the students that when you call out the name of an object, they need to quickly find a chair and sit down. Start the game by calling out the name of an object, such as ‘pencil’. All the students who were assigned the name ‘pencil’ need to quickly find a chair and sit down. The student who doesn't have a seat is out. Keep playing the game by calling out different object names until only one student is left in the game.
Note: you must remove a chair each time you call out a classroom object.
[bookmark: _Toc131060073]

[bookmark: _Toc137635142]Week 2: Action verbs
The table below outlines the learning intention and success criteria of the lesson, and materials that the teacher and students will need to complete the teaching and learning activities.
	Learning intention and success criteria 
	Materials

	Students will use action verbs and give class commands in [Language].
Students can:
say action verbs correctly in [Language]
give clear commands and respond correctly to commands in [Language].
	Resource 3: Action verb pictures
Word wall
Interactive whiteboard
Language exercise books
Writing materials


Activity 1: Introduce vocabulary
To pre-assess new language, randomly hand out picture cards of different action verbs to each student. Explain that students will walk around the room and find the other student with the same card. Once students find their partner, they should sit together as a pair. Then, ask each pair of students to describe the action in the picture to their classmates.
Show the class Resource 3: Action verb pictures on the interactive whiteboard and name each action in English. Next, split the students into pairs and ask them to name as many actions as possible in [Language]. Give students a couple of minutes to Think-Pair-Share. As students share their responses with the rest of the class, add new vocabulary words to the existing class word wall. Finally, read the vocabulary list aloud to the class and have students repeat it. Students copy these words into their language books if they have the writing skills.
[bookmark: _Hlk130725980]Activity 2: Action verbs drills
Display Resource 3: Action verb pictures on the interactive whiteboard. Call out the action verb in [Language] while pointing to the corresponding picture. Ask students to demonstrate the actions as you call them out. For example, if you call out ‘stand up’, the students stand up. Repeat this process until all actions have been called out in different orders each time.
[bookmark: _Hlk131020911]Suggested action verbs to be included: sit down, stand up, line up, hand up, open your hands, close your hands.
Note: to challenge students, call out the actions at a faster pace and mix up the order of the actions each time.
[bookmark: _Activity_4:_Simon]Activity 3: Simon says
Vocabulary to be included: stand up, sit down, line up, hands up, get your bag, open your books, close your books.
[bookmark: _Hlk130657657]Split the class into groups. In each group, every student will take a turn at being Simon and give their group at least 2 class instructions using action verbs in [Language]. For example, ‘Simon says, hands up’. However, if the student playing Simon instructs without saying, ‘Simon says’, then any student who follows that instruction sits out. After each student in the group has had a turn being Simon, the game is complete.
[bookmark: _Week_3:_Action][bookmark: _Toc131060074]

[bookmark: _Toc137635143]Week 3: Action verbs and classroom objects
The table below outlines the learning intention and success criteria of the lesson, and materials that the teacher and students will need to complete the teaching and learning activities.
	Learning intention and success criteria
	Materials

	Students will use action verbs and classroom objects when giving instructions in [Language].
Students can:
give instructions using action verbs and classroom objects in [Language] correctly.
	My Classroom PowerPoint book
Interactive whiteboard
Printed images from the My Classroom PowerPoint book without the words
Language exercise books
Coloured pencils


[bookmark: _Hlk130466088]Note: prior to this activity, translate the My Classroom PowerPoint book into [Language]. Make any necessary adjustments to ensure correct grammar and meaning.
Activity 1: Review action verbs and classroom objects
[bookmark: _Hlk131673012]Introduce the My Classroom PowerPoint book. Prior to reading the book, discuss the title and the picture on the first slide. Ask students to predict what they think the story could be about. To identify student prior knowledge on action verbs and classroom objects, prompt the students with suggested questions, such as:
What classroom objects do you think will be included in this story?
What are some of the things that we do in the classroom? 
After this discussion, read the My Classroom PowerPoint book to your students, asking questions throughout to ensure that they are following the storyline. For example, ask students what the teacher has asked the students to do in the book so far.
[bookmark: _Activity_2:_Sentence]Activity 2: Sentence mimes
Play a class game of sentence mimes using the text from the My Classroom PowerPoint book. Select one student to come to the front and mime a sentence from the book. The first student to guess the whole sentence gets to be the next student to mime another sentence from the book. Play this a few times until most of the classroom instructions from the book have been mimed and spoken aloud. Divide students into pairs. Each pair will take a turn to mime an instruction from the book, and a turn to then guess the instruction mimed by their partner. Allow enough time for students to mime as many class instructions from the book as possible.
Activity 3: Look, write and check
[bookmark: _Toc94266695][bookmark: _Toc118469809]Model writing each class instruction or individual action verb words on the board. Read each word or instruction again and have students repeat the phrase. Students then copy the word or instruction into their language book and self-edit any mistakes they have made after comparing with the board. Students can use a coloured pencil to make their corrections.
Evaluation: students record the words or phrases accurately.
[bookmark: _Toc131060075][bookmark: _Toc137635144]Week 4: Classroom instructions
The table below outlines the learning intentions and success criteria of the lesson, and materials that the teacher and students will need to complete the teaching and learning activities.
	Learning intentions and success criteria 
	Materials

	Students will:
give and receive class instructions in [Language] using a hand puppet
learn about classrooms in [Country].
Students can:
use a hand puppet to give and follow instructions in the target language
share what they've learned about classrooms in [Country]. 
	Hand puppets
Picture of classroom in [Country]
Writing materials
Crayons or coloured pencils
Language exercise books


Activity 1: Vocabulary drills – ‘Get a…’
To review taught language, give students a prompt in [Language] and have them make a simple adjustment each time to the same prompt. For example, if you say, ‘Get a…’ students say ‘ruler’. Repeat the same prompt until all the classroom objects have been named.
Suggested vocabulary to be included: get a rubber, get a ruler, get a pencil, get a book, get a glue stick.
[bookmark: _Activity_2:_Finger][bookmark: _Activity_2:_Hand][bookmark: _Hlk130919200][bookmark: _Hlk130733358]Activity 2: Hand puppets
[bookmark: _Toc94266699][bookmark: _Toc118469813]Introduce the hand puppets and explain that students will use them to practice the new language. Model how to use a hand puppet and review all the instructions from the My Classroom PowerPoint book.
Divide students into pairs and assign each pair a hand puppet. Ask each pair to use their puppet to give instructions to their peers, using the new language they have learned. Once each pair has had a chance to practice with each other, have them perform their puppet show in front of the class.
Suggested vocabulary to be included: get a pencil, get a book, get a ruler, get a glue stick, stand up, sit down, open your book, close your book, hand up, line up.
Activity 3: Classrooms in [Country]
Show the students an image of a classroom in [Country] and ask them to observe the picture carefully. Divide the students into pairs and ask them to share one or 2 things that they notice about the classroom with each other. Allow students a few minutes to Think-Pair-Share, then create a class list in [Language] of the different things they noticed in the classroom in [Country]. Students copy the class list into their language books and draw a picture of what they liked most about the classroom in [Country].


[bookmark: _Toc131060076][bookmark: _Toc137635145]Week 5: Assessment criteria and practice task
The table below outlines the learning intention and success criteria of the lesson, and materials that the teacher and students will need to complete the teaching and learning activities.
	Learning intention and success criteria 
	Materials

	Students will develop an understanding of the requirements of the assessment task.
Students can:
say what they need to do to be successful in the task
ask questions if they don't understand the requirements of the assessment task.
	Resource 4: Student rubric – Teacher for the day 
Resource 5: Thumbs up and thumbs sideways strategy
Interactive whiteboard
A3 Learning map 
Teacher dress-up props
Classroom objects such as pencils, glue sticks, books, rulers


[bookmark: _Hlk130206197][bookmark: _Hlk130933639]Activity 1: Discuss the assessment task
To prepare students for the final task, review the Learning map and discuss the language that has been taught each week. Point out that, according to the learning map, the final task will be completed in Week 6. Explain that students will pretend to be a teacher and will need to give a clear set of instructions in [Language]. Classmates will pretend to be from [Country] and only understand [Language].
Note: some students with Advanced proficiency may be from [Country]. These students can complete the ‘Too easy’ adjustment of the task and include adjectives and numbers in their instructions.
Activity 2: Success criteria
After you have explained the assessment task, students Think-Pair-Share and suggest appropriate success criteria, such as:
[bookmark: _Hlk129852450]I will be successful if I can:
give instructions to the class
speak loudly and clearly
say words correctly
say words in the right order.
Activity 3: Discuss the rubric
To help students understand the rubric for the final task, start the lesson by showing them Resource 4: Student rubric – Teacher for the day. It is important to note that this rubric can be adapted if the class has decided on different success criteria. Explain that the rubric has been written using ‘I can’ statements to help students understand each component of the task. Introduce the concept of a thumb signal for each level of achievement. A thumbs up means students have achieved the task completion objectives, while a thumbs sideways signal means they still need work on it. Go through each component of the rubric and explain what is expected at each level of achievement.
Activity 4: Discuss peer assessment
Note: this may be the first time students are engaging in peer assessment. As a result, teachers may need to provide further explanations on why this is important and what students should and should not do while giving and receiving peer assessment.
Explain that, as part of the task, peer feedback will be incorporated. To help with this, use the thumbs up or thumbs sideways strategy as the scale of understanding. Explain that students will use this strategy to help provide feedback to the student who is role-playing as the teacher. A thumbs up signal means students ‘get it’ and a thumb sideways signal means that they ‘kind of get it’.
Note: print Resource 5: Thumbs up and thumbs sideways strategy and have your students read it themselves or explain this strategy verbally to the students.
Activity 5: Practice task
Note: distribute the props to each group. Props can include dress-up neckties, wigs, fake glasses and teacher pointers. Encourage students to use the props during role-playing activities to help them feel that they are really the teacher.
Tell the students they will now use the props to role-play being the teacher and practice giving class instructions. Split the class into equal groups. Students take turns being the teacher in each group. As the teacher, students give 3 classroom instructions to their classmates, such as ‘stand up’ or ‘get your bag’. Classmates must follow each instruction before the next student can take a turn as the teacher. The game continues until all students in a group have had a chance to be the teacher.
Note: for students with Beginner language proficiency, provide a visual list of action verbs to help them give an instruction.
[bookmark: _Toc131060077]

[bookmark: _Toc137635146]Week 6: Communicative task – Give instructions to your students
The table below outlines the learning intention and success criteria of the lesson, and materials that the teacher and students will need to complete the teaching and learning activities.
	Learning intention and success criteria 
	Materials

	Students will role-play being a teacher of the class and giving class instructions in [Language].
Students can:
give instructions to the class
speak loudly and clearly
say words correctly
say words in the right order.
	Resource 6: Peer feedback strategy – Two stars and a wish
Recording device
Pencils
Rubbers
Books
Glue sticks
Rulers


[bookmark: _Toc94266716][bookmark: _Toc156440603][bookmark: _Toc129009832]Activity 1: Task set-up
Students split up into equal groups of 4. Give groups a few minutes to ensure everybody knows the order in which they will be performing each role. Students then takes turns giving 3 classroom instructions to all the members of their group.
Suggested rotations:
Role-play 1: Student 1 – Teacher, Student 2 – Peer assessor, Student 3 – Classmate, Student 4 – Camera operator
Role-play 2: Student 1 – Camera operator, Student 2 – Teacher, Student 3 – Peer assessor Student 4 – Classmate
[bookmark: _Hlk125960879]Role-play 3: Student 1 – Classmate, Student 2 – Camera operator, Student 3 – Teacher, Student 4 – Peer assessor
Role-play 4: Student 1 – Peer assessor, Student 2 – Classmate, Student 3 – Camera operator, Student 4 – Teacher
[bookmark: _Toc118469848][bookmark: _Toc129009840]Activity 2: Task instructions
Note: before recording interactions, check if any students do not have permission to be filmed. Alternatives to video recording include audio recording or the teacher watching the interactions while taking notes and marking the rubric.
For this task, students will work in groups of 4 and take turns in the following roles:
student (receiving instructions)
teacher (giving instructions)
camera operator (recording the ‘teacher’ giving instructions)
peer assessor (providing peer assessment by giving feedback to the ‘teacher’).
The student playing the ‘teacher’ and giving the instructions is completing the communicative task and will only be assessed on task completion playing this role.
The camera operator will record the ‘teacher’ giving the instructions to the group.
[bookmark: _Hlk132180192]Activity 3: Peer assessment
The student providing the peer assessment will provide feedback to the student playing the teacher by using the thumbs up, thumbs sideways strategy or Two stars and a wish (Resource 6).
[bookmark: _Toc131060078]

[bookmark: _Toc137635147]Week 7: Feedback and goal setting
Note: if there is insufficient time to mark the videos before Week 8, Weeks 7 and 8 can be swapped.
The table below outlines the learning intention and success criteria of the lesson, and materials that the teacher and students will need to complete the teaching and learning activities.
	Learning intention and success criteria
	Materials

	Students will reflect on feedback to set suitable learning goals.
Students can:
understand the feedback received
reflect on the feedback provided to establish new learning goals.
	Resource 4: Student rubric – Teacher for the day
Interactive whiteboard
Recorded student videos
Writing materials


Note: prior to this lesson, review each video and make notes on each student to determine whether they have met all the key components required to complete the task successfully. These components include task completion, fluency, grammar, pronunciation and vocabulary.
Activity 1: Self-assessment
Students watch the video of themselves completing the task and mark themselves using Resource 4: Student rubric – Teacher for the day.
Activity 2: Set learning goals
To foster student ownership of their learning, facilitate a class discussion to help students reflect on their marked rubric, peer- and self-assessment, and set their own personalised learning goals for the next phase. Use simplified language to ensure that students can understand and engage with the discussion effectively.
Suggest learning goals, such as:
I will be confident when saying words in [Language]
I will try to say [Language] words in the correct order
I will practise saying tricky sounds in [Language], for example…
Present suggestions such as these and others appropriate to the context of your class. Encourage students to raise their hands when they hear a goal that resonates with them. By doing so, students will understand their options and select a learning goal that is most relevant and suitable for their needs. Students record their learning goals.
Evaluation: Students set appropriate learning goals based on previous learning goals and teacher, peer- and self-assessment.
[bookmark: _Toc131060079][bookmark: _Toc137635148]Week 8: Language review
Note: if there is insufficient time to mark the videos before Week 8, Weeks 7 and 8 can be swapped.
The table below outlines the learning intention and success criteria of the lesson, and materials that the teacher and students will need to complete the teaching and learning activities.
	Learning intention and success criteria
	Materials

	Students will review the language learnt during this unit.
Students can:
ask questions about vocabulary, grammar, or pronunciation they have used in this unit
use the [Language] they have learned to communicate with classmates.
	My Classroom PowerPoint book
Classroom scavenger hunt PowerPoint book
Pencils
Rubbers
Books
Glue sticks
Rulers
Language exercise books


Note: over the course of the unit, gaps in student knowledge, misconceptions and misuse of language will have been identified. These observations are addressed using engaging and interactive activities and strategies.
Activity 1: Student questions
Remind students of the activities and tasks they have completed over the course of the unit. Give students time to Think-Pair-Share any questions they may have about aspects of the language taught.
Activity 2: Classroom scavenger hunt 
Play the Classroom scavenger hunt PowerPoint. Play each slide for the students, reading out each instruction and having students follow or act it out. After the game is completed, ask students to hold up each classroom object as you call it out. For example, ask students to show you a pencil. Students then hold up the pencil. Read each instruction again and have students repeat the instruction. Students then copy the instructions into their language books.
Activity 3: Oral gap reading 
Read the My Classroom PowerPoint book again and engage in an oral gap activity with the students. Read the first half of each sentence and have the students complete the second half. For example, if you say, ‘sit…’, students say ‘down’; if you say, ‘open your…’, students say ‘book’.


[bookmark: _Resource_1:_Teacher][bookmark: _Resource_2:_Classroom][bookmark: _Resource_2:_Bingo][bookmark: _Toc137635149]Student resources
[bookmark: _Toc137635150]Resource 1: Bingo cards
[image: Bingo cards containing images of a pencil, a rubber, a ruler, a glue stick, a school bag and a notebook.]
Images sourced from Canva and used in accordance with the Canva Content License Agreement.
[image: Bingo cards containing images of a crayon, a rubber, a ruler, a glue stick, a pencil sharpener and a notebook.]
Images sourced from Canva and used in accordance with the Canva Content License Agreement.
[image: Bingo cards containing images of a crayon, a school bag, a rubber, a glue stick, a ruler, a pencil, a pencil sharpener and a notebook.]
Images sourced from Canva and used in accordance with the Canva Content License Agreement.
[bookmark: _Resource_2:_[Insert][bookmark: _Resource_3:_[Teacher][bookmark: _Resource_3:_Teacher][bookmark: _Resource_3:_Peer][bookmark: _Resource_4:_Peer][bookmark: _Resource_6:_Classroom][bookmark: _Resource_7:_Classroom][bookmark: _Resource_8:_In][bookmark: _Resource_3:_Classroom][bookmark: _Toc137635151][bookmark: _Toc131060081][bookmark: _Hlk131601701]Resource 2: Classroom objects vocabulary worksheet
[image: Vocabulary worksheet for students to trace and copy the words under each picture. Image displays the words and pictures for glue stick, ruler, rubber, pencil, book and bag.]
[bookmark: _Resource_4:_action]Images sourced from Canva and used in accordance with the Canva Content License Agreement.
[bookmark: _Resource_4:_Action_1][bookmark: _Toc137635152]Resource 3: Action verb pictures
[image: Action verb cards displaying graphics of a child sitting, hands clapping, three students standing in a line, a person waving goodbye, a person waving hello and two hands with the palms facing up.]
Images sourced from Canva and used in accordance with the Canva Content License Agreement.
[bookmark: _Resource_4:_Student][bookmark: _Toc131060080][bookmark: _Toc137635153]Resource 4: Student rubric – Teacher for the day
[image: Student rubric for Teacher for the day! Students circle a thumbs up or thumbs down for the following actions: 
I can give instructions to the class.
I can speak loudly and clearly.
I can say words correctly.
I can say words in the right order.]
Images sourced from Canva and used in accordance with the Canva Content License Agreement.
[bookmark: _Resource_5:_Two][bookmark: _Resource_5:_Thumbs][bookmark: _Toc137635154]Resource 5: Thumbs up and thumbs sideways strategy
[image: Thumbs up for 'I get it' and thumbs sideways for 'I kind of get it'.]
Images sourced from Canva and used in accordance with the Canva Content License Agreement.
[bookmark: _Resource_6:_Peer][bookmark: _Toc137635155]Resource 6: Peer feedback strategy – Two stars and a wish
[image: Two stars and a wish template for students to provide peer feedback on two things their peer did well and one thing they could improve upon.]
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Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance, and effectiveness. For additional support or advice, contact the Primary Languages team by emailing primlang@det.nsw.edu.au.
Alignment to system priorities and/or needs: School Excellence Policy, School Success Model
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision, teaching and learning programs) and effective classroom practice (lesson planning).
Alignment to Australian Professional Teaching Standards: this resource supports teachers to address Australian Professional Teaching Standards 2.2.2, 3.2.2.
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[bookmark: _Hlk112245591]Related resources: further resources to support Early Stage 1 Modern Languages can be found on the Languages K-6 curriculum page.
Professional learning: relevant professional learning is available through Primary Languages Networks on Teams (staff only).
Universal Design for Learning: support the diverse learning needs of students using inclusive teaching and learning strategies. Some students may require more specific adjustments to allow them to participate on the same basis as their peers. For further advice see Inclusive practice resources for primary school.
Differentiation: when using these resources in the classroom, it is important for teachers to consider the needs of all students in their class, including:
Aboriginal and Torres Strait Islander students. Targeted strategies can be used to achieve outcomes for Aboriginal students in K-12 and increase knowledge and understanding of Aboriginal histories and cultures. Teachers should use students’ Personalised Learning Pathways to support individual student needs and goals.
EAL/D learners. EAL/D learners may require scaffolding to support them to gain content knowledge, while providing extra time and assistance to master the English language required to engage with texts or complete classroom tasks. View some samples of differentiating through scaffolding.
Students with additional learning needs. Learning adjustments enable students with disability and additional learning and support needs to access syllabus outcomes and content on the same basis as their peers. Teachers can use a range of adjustments to ensure a personalised approach to student learning.
High potential and gifted learners. Assessing and identifying high potential and gifted learners will help teachers decide which students may benefit from extension and additional challenge. In addition, the Differentiation Adjustment Tool can be used to support the specific learning needs of high potential and gifted students.
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