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Vocabulary 

Overview 

Vocabulary knowledge comprises breadth (number of words known), contextual sensitivity 

(understanding meanings in different contexts) and morphological awareness (recognising word 

structure) (Kieffer and Lesaux 2012). Vocabulary develops gradually through exposure, context 

and the explicit teaching of words (Notley and Bell 2023). Vocabulary is critical to reading 

comprehension. Reading requires more complex, and often more abstract vocabulary than that 

used in everyday oral interactions. Readers cannot understand what they are reading without 

knowing what most of the words mean. 

The development of a rich oral vocabulary through speaking and listening activities is essential for 

all learners and particularly important for EAL/D learners to develop their reading vocabulary. 

To facilitate vocabulary learning, teachers can promote word consciousness – an awareness and 

interest in words and their meanings, taught explicitly through context, morphology and language 

devices (Quigley 2018). 

Considerations: 

• How can students be supported to acquire a deep understanding of word knowledge? 

• How often should vocabulary be taught? What words from the fluency passage will need 

explicit instruction? 

• How many words should be selected to focus on each lesson/week? 

• How can explicit vocabulary instruction be taught with other content in Component A? 
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Teaching and learning strategies 

Vocabulary teaching and learning strategies could include: 

• selecting text and focus words for instruction 

• explicit instruction for selected words should include 3 components 

— a child-friendly definition of each word 

— multiple exposures to the word in meaningful contexts 

— several active processing activities for each word 

• multiple ways for students to organise and consolidate their word knowledge using graphic 

organisers such as, Venn diagrams, word webs, Frayer diagrams, word chain, word clines. 
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Nation I (2006) ‘How Large a Vocabulary is Needed for Reading and Listening?’ The Canadian 
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Further reading 

• Effective reading in the early years of school – Vocabulary 

• Stage 2 reading – Vocabulary in context 

https://creativecommons.org/licenses/by/4.0/
https://app.education.nsw.gov.au/digital-learning-selector/LearningActivity/Card/599?clearCache=bf7cf1b0-ce37-2df5-9d77-c405cdd01fd1
https://app.education.nsw.gov.au/digital-learning-selector/LearningActivity/Card/577?clearCache=10a8958f-2293-9571-3852-a358ad379033
https://app.education.nsw.gov.au/digital-learning-selector/LearningActivity/Card/553?clearCache=d9501ed8-360d-8a07-b50d-7f7e5fe7677d
https://resources.education.nsw.gov.au/detail/V-28
https://app.education.nsw.gov.au/digital-learning-selector/LearningActivity/Card/566?clearCache=317e8dc-cfef-a200-2ed7-4719378f38c
https://fivefromfive.com.au/vocabulary/
https://education.nsw.gov.au/teaching-and-learning/curriculum/literacy-and-numeracy/teaching-and-learning-resources/literacy/effective-reading-in-the-early-years-of-school/vocabulary
https://education.nsw.gov.au/teaching-and-learning/curriculum/literacy-and-numeracy/teaching-and-learning-resources/literacy/teaching-strategies/stage-2/reading/stage-2-vocabulary
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• Stage 3 reading – Vocabulary in context 

• Universal Resources Hub – Vocabulary resources 

  

https://creativecommons.org/licenses/by/4.0/
https://education.nsw.gov.au/teaching-and-learning/curriculum/literacy-and-numeracy/teaching-and-learning-resources/literacy/teaching-strategies/stage-3/reading/stage-3-vocabulary
https://resources.education.nsw.gov.au/home?source=readingandnumeracy&search=vocabulary
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Reading comprehension 

Overview 

Reading comprehension is an active process of problem-solving and thinking critically about texts. 

It relies on the reader’s ability to recognise most or all words in a text. Comprehension is heavily 

dependent on a student’s language comprehension skills and their ability to apply: 

• background knowledge 

• vocabulary knowledge 

• knowledge about texts 

• understanding of language structures 

• reasoning skills. 

Explicit teaching is required for students to understand and experience the cognitive processes 

involved in understanding texts (NESA 2022). 

Considerations: 

• Where might meaning break down in the fluency and close reading passage? Why? 

• How can content areas be connected when planning and mapping lessons? 

• What vocabulary and background knowledge will students need to access the text? 

• What instructional methods and techniques will be most effective? 

Teaching and learning strategies 

Reading comprehension teaching and learning strategies could include: 

• close reading, where teachers plan multiple opportunities for students to closely examine, 

interpret and evaluate the authorial and secretarial features of the text (Parkin 2019) 

• implementing a systematic and sequential plan for developing and building students’ 

background knowledge (Smith et al. 2021) and vocabulary to ensure that students have 

sufficient knowledge to engage, read and comprehend the text 

https://creativecommons.org/licenses/by/4.0/


Reference guide – unpacking the English 3–6 focus areas | 5 

© NSW Department of Education, Feb-24  

• using graphic organisers to teach text structure and reading comprehension when teaching 

abstract thinking processes such as inferences 

• using ‘think-alouds’, sentence pairs, mental imagery and visualisation techniques as effective 

approaches to teaching cohesive ties, inference and comprehension monitoring 

• explicit instruction that involves readers in question answering, question generation and 

summarisation (Oakhill et al. 2023). 

References 

English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the 

Crown in right of the State of New South Wales, 2022. 

Five from Five (2023) ‘Components of reading comprehension’, Comprehension, Five from Five 

MultiLit website, accessed 17 November 2023. 

Oakhill J, Cain K, Elbro C and Buckingham, J (n.d.) ‘Reading comprehension’ in Wheldall K, 

Wheldall R, and Buckingham J (eds) Effective Instruction in Reading and Spelling, MRU Press, 

Macquarie Park. 

Parkin B and Harper H (2019) Teaching with Intent 2: Literature-based literacy teaching and 

learning, Primary English Teaching Association Australia (PETAA), Newtown. 

Smith R, Snow P, Serry T and Hammond L (2021) ‘The Role of Background Knowledge in Reading 

Comprehension: A Critical Review’, Reading Psychology, 42:3, 214–240, 

doi:10.1080/02702711.2021.1888348. 

Scarborough HS (2001) ‘Connecting early language and literacy to later reading (dis)abilities: 

Evidence, theory, and practice’, in Neuman S and Dickinson D (eds) Handbook for research in 

early literacy, Guilford Press, New York. 

Further reading 

Assessment of reading – Advice guide [PDF 107 KB] 

Comprehension – Fix-up Strategies [PDF 275 KB] 

Improving reading comprehension Years 3 to 10: A guide to support conversations about 

evidence‑based practice in reading [PDF 1.5 MB] 

https://creativecommons.org/licenses/by/4.0/
https://app.education.nsw.gov.au/digital-learning-selector/LearningActivity/Card/599?clearCache=a64d5943-2752-da05-8e74-a82bb59d8f1
https://curriculum.nsw.edu.au/learning-areas/english/english-k-10-2022/overview
https://fivefromfive.com.au/comprehension/components-of-reading-comprehension/
https://doi.org/10.1080/02702711.2021.1888348
https://resources.education.nsw.gov.au/api/v1/blob-store/dXJoX3JlYWRpbmdhbmRudW1lcmFjeV9MSVQtMDE==/YXNzZXNzbWVudC1yZWFkaW5nLWFkdmljZS1ndWlkZS5wZGY==?versionid=
https://cer.schools.nsw.gov.au/content/dam/doe/sws/schools/c/cer/localcontent/fixing_up_strategies.pdf
https://education.nsw.gov.au/content/dam/main-education/en/home/teaching-and-learning/curriculum/literacy-and-numeracy/resources-for-schools/guides/improving-reading-comprehension-guide-3-10.pdf
https://education.nsw.gov.au/content/dam/main-education/en/home/teaching-and-learning/curriculum/literacy-and-numeracy/resources-for-schools/guides/improving-reading-comprehension-guide-3-10.pdf
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Reading comprehension: Explicit comprehension instruction [PDF 113 KB] 

Reading and writing: The evidence base in practice [PDF 3.0 MB] 

Stage 2 reading 

  

https://creativecommons.org/licenses/by/4.0/
https://schoolsnsw.sharepoint.com/sites/LiteracyNumeracyallstaffdocs/Shared%20Documents/General/Literacy/reading-comprehension-explicit-instruction-accessible.pdf
https://education.nsw.gov.au/content/dam/main-education/teaching-and-learning/professional-learning/pre-service-teacher-resources/9._Literacy_K-12_and_available_resources.pdf
https://education.nsw.gov.au/teaching-and-learning/curriculum/literacy-and-numeracy/teaching-and-learning-resources/literacy/teaching-strategies/stage-2/reading
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Reading fluency – Stage 2 

Overview 

Fluency is the ability to read text aloud with key elements of accuracy in word decoding, 

automaticity in recognising words, prosody or meaningful oral expression and monitoring reading 

fluency. While fluency holds significance in both silent and oral reading, research highlights that 

oral reading practice and instruction are particularly effective in enhancing this skill (Shanahan 

2012). These fluency elements serve as a crucial link between word recognition accuracy and text 

comprehension (Pikulski and Chard 2005). Students need to integrate words into meaningful 

phrases with appropriate expression to make sense of a text. 

Each aspect of fluency plays a specific role in supporting readers. Accurate word reading allows 

access to the author's intended meaning, automaticity facilitates ongoing interpretation, prosody 

aids in grouping words meaningfully, and monitoring comprehension enables students to check 

understanding and become independent readers of complex texts (Hudson et al. 2005). Effective 

strategies involve promoting automaticity and prosody through repetitive reading of texts, 

emphasising the importance of achieving the ideal level of repetition (Rasinski, Homan and Biggs 

2009). 

Note: reading fluency is a separate outcome and content area in Stage 2. In Stage 3, reading 

fluently is embedded within the Reading comprehension content area. 

Considerations: 

• How can a focus on repeated reading contribute to achieving fluency development? 

• How can students be supported to develop skills in automaticity, reading rate and prosody? 

• How does the ability to monitor reading fluency help students recognise when their reading 

breaks down? 

• What are some effective strategies for fostering fluency? 

Teaching and learning strategies 

Reading fluency teaching and learning strategies could include: 

https://creativecommons.org/licenses/by/4.0/
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• explicit teaching: demonstrate the skills and cognitive processes involved in fluent reading 

during modelled instruction. Model appropriate pace, expression, volume, rhythm and 

phrasing. Demonstrate where long and short pauses occur in a text and how to adjust 

prosody to reflect the author’s intended messages. 

• guided practice: support practise of the skills required for fluent reading. For example, 

Repeated reading: at least 3 repetitions of the same text (standard Repeated Reading) or a 

sufficiently similar text (Varied practice), Choral reading, and Paired/partner reading. 

• independent practice: provide opportunities for students to participate in meaningful and 

engaging activities that ensure a focus on the learning intention for the lesson. 

References 

Five from Five (n.d.) Fluency, Five from Five MultiLit website, accessed 17 November 2023. 

Hudson F, Lane P and Pullen C (2005) ‘Reading Fluency Assessment and Instruction: What, Why, 

and How?’, The Reading Teacher, 58(8):702–714, doi:10.1598/RT.58.8.1. 

Pikulski J and Chard D (2011) ‘Fluency: Bridge Between Decoding and Reading Comprehension’, 

The Reading Teacher, 58(6):510–519, doi:10.1598/RT.58.6.2. 

Rasinski T, Homan S, and Biggs M (2009) ‘Teaching Reading Fluency to Struggling Readers: 

Method, Materials, and Evidence’, Reading & Writing Quarterly: Overcoming Learning Difficulties, 

25(2-3):192–204, doi:10.1080/10573560802683622. 

Shanahan T (2012) ‘Developing fluency in the context of effective literacy instruction’ in Rasinski T, 

Blachowicz C, and Lems K (eds), Fluency Instruction: Research-Based Best Practices (pp. 17–34), 

Guilford Press. 

Further reading 

Fluency assessment tool 

Fluency resources on Universal Resources Hub 

Fluency: Explicit instruction [PDF 102 KB] 

Teaching advice for Reading fluency 

  

https://creativecommons.org/licenses/by/4.0/
https://fivefromfive.com.au/fluency/evidence-based-fluency-instruction/repeated-reading/
https://fivefromfive.com.au/fluency/evidence-based-fluency-instruction/varied-practice/
https://fivefromfive.com.au/fluency/evidence-based-fluency-instruction/choral-reading/
https://fivefromfive.com.au/fluency/evidence-based-fluency-instruction/paired-partner-reading/
https://fivefromfive.com.au/fluency/
https://doi.org/doi:10.1080/10573560802683622
https://resources.education.nsw.gov.au/detail/F-20
https://resources.education.nsw.gov.au/home?source=readingandnumeracy&randntopics=Reading%20fluency
https://schoolsnsw.sharepoint.com/sites/LiteracyNumeracyallstaffdocs/Shared%20Documents/General/Literacy/fluency-explicit-instruction-accessible.pdf
https://curriculum.nsw.edu.au/learning-areas/english/english-k-10-2022/content/stage-2/fa6b6096c8?show=advice
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Creating written texts 

Overview 

The simple view of writing (Gough and Tunmer 1986) explains skilled written expression requires 2 

equally important skills: 

• transcription skills (handwriting, keyboarding and spelling) 

• composition skills (idea generation and organisation, topic knowledge, audience awareness, 

vocabulary choices, sentence construction, grammar, punctuation and knowledge of literary 

genres). 

In addition to these skills, executive function (working memory and attention) impacts students’ 

writing development. Ideally, students develop automaticity and fluency of transcription skills so 

their focus can be on compositional skills such as planning, generating ideas and formulating 

sentences, to create effective and meaningful texts. 

The writing process shows the stages involved in composing texts including planning, drafting and 

composing, editing and proofreading and publishing. These provide a framework for teachers to 

support students before they write, as they write and after they write. 

The support cycle (NESA 2022) for teaching helps teachers explicitly teach students what to do in 

each of the stages of the writing process. Writing moves through the phases of building 

field/content knowledge, deconstructing exemplar texts, teacher modelling the writing process, 

shared writing, guided writing and independent writing. The cycle mirrors the gradual release of 

responsibility model as it slowly increases students’ independence from teacher-led tasks to 

student-led tasks (Mackenzie and Scull 2018). 

Considerations: 

• How does learning in Component A support student writing in Component B? 

• How do transcription and composition skills contribute to skilled writing? 

• How can creating written texts content be integrated with other content areas? 

• How can I teach writing using quality texts? 

https://creativecommons.org/licenses/by/4.0/
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Teaching and learning strategies 

Creating written texts teaching and learning strategies could include:  

• explicit teaching instruction at each stage of the writing process using the support cycle for 

teaching writing 

• explicit teaching of each component of writing, from word, sentence, paragraph to whole 

texts 

• writing lessons embedded in authentic contexts 

• using quality texts as motivation, inspiration and a model for student writing. 

References 

English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the 

Crown in right of the State of New South Wales, 2022. 

Gough PB and Tunmer WE (1986) Decoding, Reading, and Reading Disability. Remedial and 

Special Education, 7(1): 6-10, doi.org/10.1177/07419325860070010. 

Graham S, MacArthur CA and Hebert MA (eds) (2019) Best practices in writing instruction, 3rd ed, 

Guilford Press, New York. 

Mackenzie N and Scull J (eds) (2018) Understanding and Supporting Young Writers from Birth to 

8, Routledge, Abingdon, UK. 

Myhill, Jones, Lines and Watson (2011) ‘Re-thinking grammar: the impact of embedded grammar 

teaching on students’ writing and students’ metalinguistic understanding’, Research Papers in 

Education, 27(2):139–166, doi.org/10.1080/02671522.2011.637640. 

Sedita J (2023) The Writing Rope A Framework for Explicit Writing Instruction in All Subjects, 

Brookes Publishing Co. Baltimore. 

Further reading 

Creating written texts lesson advice guide [PDF 289KB] 

  

https://creativecommons.org/licenses/by/4.0/
https://education.nsw.gov.au/teaching-and-learning/curriculum/literacy-and-numeracy/teaching-and-learning-resources/literacy/lesson-advice-guides
https://curriculum.nsw.edu.au/learning-areas/english/english-k-10-2022/overview
https://schoolsnsw.sharepoint.com/sites/LiteracyNumeracyallstaffdocs/Shared%20Documents/General/Literacy/creating-written-texts-advice-guide.pdf
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Spelling 

Overview 

Explicitly teach the phonology (the units of speech sounds in words such as syllables, onset and 

rime, and individual phonemes), orthography (common letter patterns and rules) and morphology 

(the meaningful word parts and how they can connect) of words simultaneously (Devonshire and 

Fluck 2010; Madelaine 2023; Westwood 2023). This is known as Triple Word Form Theory (Garcia 

et al. 2010) (Daffern 2017). 

Students should be taught how to read, spell, and understand the meaning of words. They should 

be given frequent and regular opportunities to develop their phonological, orthographic and 

morphological skills so that they can learn to make connections, increase efficiency and autonomy 

(Devonshire and Fluck 2010). Spelling should not be taught through visual memorisation of whole 

words and repetitive drills (Berninger and Fayol 2008). 

Successful learning in spelling requires instruction to be embedded within the context of authentic 

reading experiences (Graham and Santangelo 2014). Consider using words that students have 

learnt to decode, pointing out patterns and discussing the relationship between phonology, 

orthography, and morphology. 

Considerations: 

• What role does quality literature play in teaching spelling, and how can it be effectively 

incorporated into spelling instruction? 

• Why are phonological, orthographic and morphological skills essential for spelling? 

• What words for inquiry could be selected and used to explicitly show students the 

coordination of phonology, orthography and morphology (Triple Word Form Theory) during 

the spelling process? 

• In what ways can teachers explicitly teach, model and articulate spelling strategies during 

classroom activities to enhance student learning? 

Teaching and learning strategies 

Spelling teaching and learning strategies could include: 

https://creativecommons.org/licenses/by/4.0/
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• applying the think aloud strategy to explain the strategies used, such as breaking words into 

syllables or recognising common spelling patterns. Modelling spelling strategies will help 

students internalise these approaches 

• explicitly teaching new learning using metalanguage to explain the phonological, 

orthographical or morphological focus of the lesson 

• using inquiry tools to support students to investigate or build words, using the phonological, 

orthographic and morphological components of spelling as a framework. Inquiry tools could 

include word sorts, word webs, word sums, flowcharts, word matrix. 

References 

Berninger V and Fayol M (2008) ‘Why Spelling Is Important and How To Teach It Effectively’, 

ResearchGate, accessed 10 March 2021. 

Daffern T (2017) ‘Linguistic skills involved in learning to spell: An Australian study’, Language and 

Education, 31(4):307–329, doi.org/10.1080/09500782.2017.1296855. 

Devonshire V and Fluck M (2010) ‘Spelling development; fine-tuning strategy-use and capitalising 

on the connections between words’, Learning and Instruction, 20(5):361–371, 

doi.org/10.1016/j.learninstruc.2009.02.025. 

Garcia N, Abbott R and Berninger V (2010) ‘Predicting poor, average, and superior spellers in 

grades 1 to 6 from phonological, orthographic, and morphological, spelling, or reading composites’, 

Written Language and Literacy, 13(1):61–98, doi.org/10.1075/wll.13.1.03gar. 

Graham S and Santangelo T (2014) ‘Does spelling instruction make students better spellers, 

readers, and writers? A meta-analytic review, Reading and Writing: An Interdisciplinary Journal, 

27(9):1703–1743, doi:10.1007/s11145-014-9517-0. 

Madelaine A (2023) ‘Spelling’, in Wheldall K, Wheldall R and Buckingham J (eds) Effective 

Instruction in Reading and Spelling, MRU Press, Macquarie Park. 

Westwood P (2023) Developing Spelling Skills Across the Age Range, MRU Press, Macquarie 

Park. 

Further reading 

Using Think-Alouds to Improve Reading Comprehension 

https://creativecommons.org/licenses/by/4.0/
https://strategiesforspecialinterventions.weebly.com/think-alouds.html
https://schoolsnsw.sharepoint.com/sites/LiteracyNumeracyallstaffdocs/Shared%20Documents/General/Literacy/spelling-explicit-spelling-instruction.pdf
https://www.researchgate.net/publication/254948833_Why_Spelling_Is_Important_and_How_To_Teach_It_Effectively
https://www.readingrockets.org/topics/comprehension/articles/using-think-alouds-improve-reading-comprehension
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Consonant generalisations [PDF 107 KB] 

Orthographic linguistic features [PDF 81.6 KB] 

Spelling instructional sequences 

Spelling: Explicit spelling instruction [PDF 237 KB] 

Standard Australian English phonemes [PDF 134 KB] 

Summary of morphology terms [PDF 45.0 KB] 

  

https://creativecommons.org/licenses/by/4.0/
https://mel0215doeplasprod.blob.core.windows.net/uploads/myplsso/scorm/nrg13072-v15/course/en/assets/consonant-generalisations.pdf
https://mel0215doeplasprod.blob.core.windows.net/uploads/myplsso/scorm/nrg13072-v15/course/en/assets/orthographic-linguistic-features.pdf
https://education.nsw.gov.au/teaching-and-learning/curriculum/english/planning-programming-and-assessing-english-k-6/other-english-k-6-resources
https://schoolsnsw.sharepoint.com/sites/LiteracyNumeracyallstaffdocs/Shared%20Documents/General/Literacy/spelling-explicit-spelling-instruction.pdf
https://mel0215doeplasprod.blob.core.windows.net/uploads/myplsso/scorm/nrg13072-v15/course/en/assets/standard-australian-english-phonemes.pdf
https://mel0215doeplasprod.blob.core.windows.net/uploads/myplsso/scorm/nrg13072-v15/course/en/assets/summary-of-morphology-terms.pdf
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Handwriting and digital transcription 

Overview 

The acquisition of proficient handwriting and digital transcription skills holds significant importance 

in the overall development of students' writing, reading and spelling abilities. Research has 

consistently shown that regular, explicit and systematic handwriting practice contributes to 

improved student performance in various language-related tasks (Medwell and Wray 2014). The 

mastery of both fluent and legible handwriting styles and efficient typing/word processing is crucial, 

as it enables students to automate the mechanical aspects of writing, thereby freeing up cognitive 

resources for more complex elements of text creation. By understanding the cognitive benefits of 

sensory-motor integration when handwriting, it is evident that continuing handwriting instruction in 

Years 3 to 6 is essential (Askvik et al. 2020). In the primary years, handwriting and typing skills 

enhance a student’s ability to take notes, comprehend information and retain conceptual 

knowledge. 

Considerations: 

• What impact does teaching handwriting and digital transcription skills have on my students 

writing? 

• How often and for how long should I be teaching handwriting and/or digital transcription each 

week? 

• What should I be teaching in handwriting and digital transcription? 

• How could these lessons be structured? 

Teaching and learning strategies 

Handwriting and digital transcription teaching and learning strategies could include: 

• a focus on posture, pencil grasp and letter formation 

• teaching touch typing skills, valuing accuracy of typing over speed 

• scaffolding the learning by allowing students to progress from observing a model, to copying 

and then writing from memory 

https://creativecommons.org/licenses/by/4.0/
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• encouraging students to evaluate their own handwriting and typing after practising – for 

example, asking them to circle the word that they believe is formed very well and evaluating 

the accuracy of their typing 

• teaching students how to use software functions, including shortcuts, to support digital text 

creation 

• at least 3 explicit teaching sessions per week of short, sharp lessons, lasting 15–20 minutes 

each. 

(Mackenzie and Scull 2018). 

References 
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Handwriting over Typewriting for Learning in the Classroom: A High-Density EEG Study of 12-
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Further reading 

In conversation about handwriting podcast (22:36) 

Handwriting: Explicit handwriting instruction [PDF 160 KB] 

Teaching advice for Handwriting and digital transcription 

Handwriting and digital transcription instructional sequences 

  

https://creativecommons.org/licenses/by/4.0/
https://education.nsw.gov.au/teaching-and-learning/curriculum/literacy-and-numeracy/professional-learning/podcasts/handwriting
https://schoolsnsw.sharepoint.com/sites/LiteracyNumeracyallstaffdocs/Shared%20Documents/General/Literacy/handwriting-explicit-handwriting-instruction.pdf
https://curriculum.nsw.edu.au/learning-areas/english/english-k-10-2022/content/stage-2/fa6a16b364?show=advice
https://education.nsw.gov.au/teaching-and-learning/curriculum/english/planning-programming-and-assessing-english-k-6/other-english-k-6-resources#Handwriting0


Reference guide – unpacking the English 3–6 focus areas | 16 

© NSW Department of Education, Feb-24  

References 

This resource contains NSW Curriculum and syllabus content. The NSW Curriculum is developed 

by the NSW Education Standards Authority. This content is prepared by NESA for and on behalf of 

the Crown in right of the State of New South Wales. The material is protected by Crown copyright. 

Please refer to the NESA Copyright Disclaimer for more information 

https://educationstandards.nsw.edu.au/wps/portal/nesa/mini-footer/copyright. 

NESA holds the only official and up-to-date versions of the NSW Curriculum and syllabus 

documents. Please visit the NSW Education Standards Authority (NESA) website 

https://educationstandards.nsw.edu.au and the NSW Curriculum website 

https://curriculum.nsw.edu.au. 

English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the 

Crown in right of the State of New South Wales, 2022. 

  

https://creativecommons.org/licenses/by/4.0/
https://educationstandards.nsw.edu.au/wps/portal/nesa/mini-footer/copyright
https://educationstandards.nsw.edu.au/
https://curriculum.nsw.edu.au/
https://curriculum.nsw.edu.au/learning-areas/english/english-k-10-2022/overview


 

 

© State of New South Wales (Department of Education), 2024 

The copyright material published in this resource is subject to the Copyright Act 1968 (Cth) and is 

owned by the NSW Department of Education or, where indicated, by a party other than the NSW 

Department of Education (third-party material). 

Copyright material available in this resource and owned by the NSW Department of Education is 

licensed under a Creative Commons Attribution 4.0 International (CC BY 4.0) license. 

 

This license allows you to share and adapt the material for any purpose, even commercially. 

Attribution should be given to © State of New South Wales (Department of Education), 2024. 

Material in this resource not available under a Creative Commons license: 

• the NSW Department of Education logo, other logos and trademark-protected material 

• material owned by a third party that has been reproduced with permission. You will need to 

obtain permission from the third party to reuse its material. 

Links to third-party material and websites 

Please note that the provided (reading/viewing material/list/links/texts) are a suggestion only and 

implies no endorsement, by the New South Wales Department of Education, of any author, 

publisher, or book title. School principals and teachers are best placed to assess the suitability of 

resources that would complement the curriculum and reflect the needs and interests of their 

students. 

If you use the links provided in this document to access a third-party's website, you acknowledge 

that the terms of use, including licence terms set out on the third-party's website apply to the use 

which may be made of the materials on that third-party website or where permitted by the 

Copyright Act 1968 (Cth). The department accepts no responsibility for content on third-party 

websites. 

https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/

	Reference guide – unpacking the English 3–6 focus areas
	Vocabulary
	Overview
	Teaching and learning strategies
	References
	Further reading

	Reading comprehension
	Overview
	Teaching and learning strategies
	References
	Further reading

	Reading fluency – Stage 2
	Overview
	Teaching and learning strategies
	References
	Further reading

	Creating written texts
	Overview
	Teaching and learning strategies
	References
	Further reading

	Spelling
	Overview
	Teaching and learning strategies
	References
	Further reading

	Handwriting and digital transcription
	Overview
	Teaching and learning strategies
	References
	Further reading

	References


