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[bookmark: _Toc77168702]Introduction
This document has been developed to support our statewide staff meeting on ‘Thinking for deeper understanding and engagement in the languages classroom’, presented in 2021. You can access the recording on our YouTube channel.
The presentation was based on the work of Project Zero, an initiative from Harvard University that focuses on creating a culture of thinking in the classroom. This guide looks at some of the ideas and thinking tools from Project Zero, contextualised for the languages classroom. We’ll look at ways to make thinking visible, to value the thinking of all class members and how to advance the thinking of the group to deepen understanding.
Let’s take a moment to visualise a ‘thinking’ languages classroom. What sorts of things would we see, which are evidence that students are thinking about what they are learning and how they are learning? It could be activities, resources, actions or interactions.
Implementing a few of the ideas in this guide can quickly change the culture in your classroom, as routines for learning and thinking begin to replace routines regarding behaviour. You may find that classroom management issues decrease as students gain confidence in their learning and also become more independent and engaged learners. Their relationship with you, as their teacher, and with each other may also grow as a result. Student learning outcomes also improve as the class collectively moves from a fixed mindset to a growth mindset.
Learn more at the Project Zero website.
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[bookmark: _Toc77168703]6 benefits of critical thinking
Wabisabi Learning identifies 6 benefits of critical thinking. Critical thinking:
encourages curiosity
enhances creativity
reinforces problem solving ability
is a multi-faceted practice promoting reasoning skills, evaluative skills, planning skills, language skills, self reflection and observation skills
fosters independence
is a skill for life, not just learning.
[bookmark: _Toc77168704]5 expectations that help shape a culture of thinking
Ron Ritchhart from Project Zero explains 5 expectations that help shape a culture of thinking.
[bookmark: _Toc77168705]Focus on the learning versus the work
The metaphor of work – learning as work, students as workers and classrooms as workplaces – is entrenched in our ideas of education. These metaphors organise our experience and create realities. So, how you frame a task is often what determines what you are likely to get out of it. When teachers and students focus their attention on learning as the priority, letting the work serve the learning, then work becomes a means to an end, not the end itself.
[bookmark: _Toc77168706]Teaching for understanding versus knowledge
Understanding goes beyond possessing a set of skills or a collection of facts; it requires knowledge to be woven together in a web of connections. This allows us to put ideas to use in unfamiliar situations. Teaching for understanding requires exploring a topic, and in our case language, from many angles, building connections, looking for applications and producing what is, for the student, a novel outcome.
[bookmark: _Toc77168707]Encourage deep versus surface learning strategies
Surface strategies focus on memory and knowledge gathering, whereas deep strategies help students develop understanding, through making connections and delving deeper into content. 
As teachers, we ask our students to use certain modes of processing. These modes can be explicit, such as the thinking routines we will explore in this document, or implicit, when commonly used modes of processing have been established and are automatically used within the learning environment. 
As we explore thinking routines, try to identify 1-2 routines you can use in your classroom for specific tasks such as a listening comprehension or extending on ideas or language to make more complex ones.
[bookmark: _Toc77168708]Encourage independence versus dependence
We want to develop independent learners, who are intrinsically motivated to be reflective, resourceful and effective in their learning efforts, even when challenges arise. We want students who are self-starters, can persevere and who work well both in groups and independently. However, often we inadvertently foster dependence by rescuing students and depriving them of the opportunity to develop initiative and resilience. Ask yourself: Who is doing the thinking in this encounter? The answer should be ‘the students’!
[bookmark: _Toc77168709]Encourage a growth versus fixed mindset
How we view intelligence, ability and talent often determines how we approach new learning situations. Do we view intelligence as a fixed entity that we are born with or as something that grows and develops over a lifetime through our efforts? Students with a growth mindset are often more likely to see challenges as opportunities to learn, whereas those with a fixed mindset tend to give up and be defeated by challenge. Mindsets develop based on feedback. Praise for effort can help develop a growth mindset, whereas praise for ability can foster a fixed mindset.
[bookmark: _Toc77168710]8 cultural forces of a thinking classroom
In addition to the expectations unpacked above, Project Zero identified 8 cultural forces to develop a culture of thinking in the classroom:
1. time
language
expectations
relationships
routines
modelling
environment
opportunities.
[bookmark: _Toc77168711]Applying cultural forces in the language classroom
[bookmark: _Toc77168712][image: Hourglass]Time
Allow your students time to explore ideas, and time to respond to questions asked. And remember a second wait time, allowing for students to reflect after a response is given.
You can also allow time to embed the following strategies:
Rather than have quick, one-word answers, give students time to build on their responses. When a student responds, ask others to add to the response. Consider using mini whiteboards or a shared online document or platform, or students could work individually in their books or own documents.
Ask students to consider a response more deeply or to apply it in other ways, linking the response to other learning or to real-life scenarios. For example, when drilling adjectives with flashcards, ask students to think of synonyms or antonyms, to use it in a sentence or question, or to join it with another adjective using a conjunction or connective. Ask students to write their best sentence using the adjective and share with someone.
To draw attention to thinking time, you could have a signal such as a push button light that shows it is thinking time, then turn it off for response time. 
Thinking time is far more important than the amount of responses. It could include brainstorming, discussion, quiet time, feedback (self, teacher and peer) and self-reflection of their learning and setting learning goals
[bookmark: _Toc77168713][image: Chat]Language
Language in this context means the words you are using, not the language the students are learning, although in an immersion class, it could be the same.
Ron Ritchhart states that ‘Through language, teachers notice, name and highlight the activity, thinking and ideas that are important in the learning context, drawing students’ attention to these concepts and practices in the process. Often when you notice and name the students’ thinking and positive learning processes, the students exhibit more of those behaviours’.
Language of community – through using pronoun choices such as ‘we’, ‘us’ and ‘our’, we can create an inclusive and collaborative classroom for everyone. This gives the sense of everyone is in it together.
Language of identity – this involves students in the learning rather than being receivers of the information transmitted to them. In the languages classroom, students may be travellers, thinkers, writers, guides, linguists, reviewers, reporters, and so on. By seeing themselves in a role, students connect more deeply with the content.
Language of noticing and naming – naming the thinking that students are doing helps students identify, engage in and reflect upon thinking as part of the learning process and directs them to further their thinking processes. Some examples may be justifying, examining, questioning, agreeing, reasoning, connecting and brainstorming. 
Language of initiative – to help students become independent, flexible learners, language is a powerful tool in fostering initiative. Through asking questions such as “Why did you use that grammatical structure?” or “What do you think you might add to your writing?”, students can see that ideas don’t just come to them, they can plan, and the learning is in their control. Using the words ‘could’ and ‘would’ can be helpful for thinking of alternatives.
Language of listening – discussing student ideas and progress with them through active listening, such as clarifying and extending questions, shows interest, builds positive relationships, makes you part of the learning process with the student and gives opportunity for feedback in an informal way. Being constantly mobile in the classroom as students create, develop and brainstorm allows for discussions with them. Engagement and behaviour may improve through these personalised, informal interactions giving your students a chance to share their learning. In the languages classroom, areas such as planning what content to review, how to extend sentences and discussing challenges are easily explored this way.
Language of knowing – trying to keep the language we use in the classroom to conditional rather than absolute forms keeps the discussions open and flexible and allows for more thinking time, different options and deeper understanding. In the languages classroom, using conditional language such as “How else could this structure be used?” or “Are there other ways we could express this?” shows the learning and communication are evolving. They are not absolute, and just one-word or one-structure answers can open up a world of possibility and peak curiosity in students. This helps students integrate their prior learning and understand new applications rather than just learn a word or structure.
Language of feedback and praise – being very specific about the language used in feedback in the classroom helps guide future learning. Sincere, descriptive, specific and action-orientated feedback helps students understand what they are able to do well and what they can action to develop further, fostering a growth mindset. Responding with “That was a great use of conjunctions” or “The ideas you came up with in your response will be really useful when travelling” will help students to specifically identify what they are able to do and link their learning to authentic situations.
[bookmark: _Toc77168714][image: Shooting star]Expectations
Share clear expectations for the level of thought required for a learning activity. Let students know that you are after their best understanding and application, not their fastest completion. It is better for students to gain a deeper understanding of how to create a few responses that may include a range of grammatical structures, conjunctions, sentence starter and opinions, rather than race to complete 10 questions from the workbook. Incomplete questions/activities are okay if the learning has been deep in other ways. 
Remember, the focus is on the learning and not the work so try and remove the word ‘work’ from your classroom vocabulary. This can be hard at first as we often say “Do your work” or “Have you finished your work?”. Instead, try to say something like “I am looking forward to seeing the language and ideas you choose to include in your writing”. This puts the emphasis on the students’ effort and on their deep understanding of content, rather than on racing to complete the ‘work’.
Demonstrate to students what you expect in their responses and explore an example together. For example, making sentences more complex:
I like Indonesian food.
I like Indonesian food because it is delicious.
I like Indonesian food because it is delicious and spicy.
I like Indonesian food because it is delicious and spicy but I don’t like Klepon.
I like Indonesian food because it is delicious and spicy but I don’t like Klepon. I think it is too sweet.
Show students how to demonstrate a deeper understanding and incorporate ideas. As you move through each step, you’ll notice there will be further opportunity to stop and think. Students could offer up alternative vocab or structures or create their own sentences, individually or in small groups.
Empower your students to meet expectations of deep understanding.
[bookmark: _Toc77168715][image: Cheers]Relationships
Create a safe place for thinking and sharing, through collaborative inquiry and continual reaffirmation of the value of thinking.
Students and teachers can build positive relationships in the language classroom through:
language game play
group work on mini tasks 
peer assessment with feedback strategies, such as 2 stars and a wish or traffic lights
creating a learning environment where everyone feels respected and heard. As you move around the classroom during thinking times you can include surrounding students, as appropriate, in discussions to model how we can positively discuss feedback and build a sense of community.
[bookmark: _Toc77168716][image: Circles with arrows]Routines
Use thinking routines, patterns of conversation and other tools to make student thinking visible. Over time, these routines can become habits that will stay with students for a lifetime of learning. 
Thinking tools and activities create a sense of confidence, community and independence, as the students master the routines.
An example in a languages classroom might be that each time a new sentence structure is introduced, students use mini whiteboards in small groups to write their best sentence incorporating that structure. Students then swap the boards with another group to add to it, or give feedback. This allows students to build relationships, consider alternatives and engage in a thinking strategy that is easy to use on a regular basis. 
[bookmark: _Toc77168717][image: Head with gears]Modelling
Model who you are as a thinker to your students. Share, discuss, and make your own thought process visible.
Openly discuss your thinking process with your students. Tell them why you make choices to add certain words or phrases, what your goals are for their learning and why, how you plan and organise your time and resources on your languages journey. This includes you in the ‘we’ of the learning.
When introducing a new task, take time to show students how you would go about planning for the task. Draw a planner on the board to brainstorm ideas for content and language, where you would go for help, context and audience alternatives and have your students join in with you. Encourage them to add a variety of vocabulary and structures to their planner for different parts so they can apply them to their own context.
Model different types of planners and reflection tools, share your own successes and challenges and how you faced them.
[bookmark: _Toc77168718][image: Group brainstorm]Environment
Arrange your classroom or learning space to facilitate thoughtful interactions. The way a room is set up can say a lot to our students about whose ideas are valued.
Everyone’s learning environment is very different but, with an open mind, even the smallest spaces can be a thinking hive. You could consider:
a group of tables set up in your room
online group work using Teams, Padlet, Flipgrid or other online collaborative spaces
blended learning with workstations for students to rotate through on daily or weekly basis, including group work, pair work, independent work and teacher time
alternative spaces for learning such as outside, computer rooms, virtual classrooms with another school
your space in the classroom as a teacher. Do you stay out front or mostly at your desk? Do you even need a desk at the front? Interacting with the students during the lesson leads students to be more engaged, inquisitive, interactive and willing to take risks and ask questions. You can become better aware of students’ strengths, challenges, interests and preferred learning styles by spending more time with them. This will also allow you to become more involved in their thinking and learning process.
[bookmark: _Toc77168719][image: Signpost]Opportunities
Create purposeful opportunities and activities to explore ideas and implement learning design that promotes inquiry. Students cannot deepen their thinking if they are only given shallow requests.
Think about the activities you do in your classroom – is it mostly textbook and workbook activities? Are the activities authentic? Do they challenge the students and offer opportunities for them to explore the language in areas of interest to them?
Backward mapping is the process of planning units of work by starting with the end goal – the assessment, which you should provide to students at the start of a unit, so they know where they are heading. Backward mapping enables you to plan mini tasks along the way, to build the language and skills students need to adapt to different audiences, contexts and purposes. Giving students choice in these mini tasks will peak curiosity and ensure they are using language in areas of interest to them. The same outcomes can be achieved even though the context, purpose or audience changes. These are also great for feedback opportunities and formative assessment.
Providing scaffolds and planners will assist students in making their thinking visible, set goals and gauge their progress and success.
[bookmark: _Toc77168720]Thinking routines
Thinking routines provide structures and scaffolds that must be deliberately activated, by the teacher at first and, over time, by the learner. They can be simple structures, for example a set of questions or a short sequence of steps. What makes them routines, as opposed to a strategy, is that they get used over and over again in the classroom so that they become ingrained and part of the classroom culture.
Thinking routines:
help direct attention straight to the issue
provide specific practices that can easily be employed
make student thinking visible
provide a good platform to show what students are capable of doing
encourage action and discussion around thinking
connect easily to the other cultural forces.
Ask yourself:
What sort of thinking do I need students to do with this content?
How can I best scaffold that thinking?
[bookmark: _Toc77168721]Applying thinking routines in the language classroom
In this next section, we’ll explore 8 thinking routines, linked to the sample units of work for Stages 4 and 5 on our website.
[bookmark: _Toc77168722]See – think – wonder 
Let’s look at the see – think – wonder routine in relation to the Stage 5 unit ‘A sustainable future, making changes together’. 
This is a generic unit which supports the cross-curriculum priorities of ‘Aboriginal and Torres Strait Islander histories and cultures’ and ‘Sustainability’. It includes an anchor text which has been translated into various languages on our website to support teachers to use this with their classes.
As part of this unit, students watch the YouTube clip ‘The land owns us’ to reflect and gain a deeper understanding of many Aboriginal peoples’ connection to land. 
By using the see – think – wonder routine, students can gain a deeper understanding of this connection. 
First, as a teacher, think of the language frames you might use, in order to direct your students’ thinking as they engage with the activity. Ask the students to consider these frames when watching the video and in discussion afterwards.
What do you see/think/wonder?
Why do you believe that … ?
Where do you see … ?
What do you mean when you say … ?
That’s an interesting statement because …
Could you repeat that?
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During the video, students write down what they see, for example:
Bob Randall, Elder
bush living, living off the land
passing down of stories and ways of living
land, trees, grass, rocks, earth.
After the video, students then reflect on their observations using the prompt I think, for example:
he is proud of his Land
being connected to Land as ‘one’ is beautiful
we have a lot to learn from our traditional owners.
Next, students consider the prompt I wonder, for example:
what the world would be like if we connected to Land and Country as our traditional owners do?
This can then be shared in pairs, groups or via a class discussion, using the language frames.
Students can use the see – think – wonder routine when completing reading and listening (I hear) activities, connecting to language they can identify and language they can develop to give deeper and extended responses. 
Let’s take a look at an example.
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On the left, you’ll see the assessment of learning task from our Stage 4 Indonesian unit, ‘Dining out with friends’.
On the right is an assessment for learning task that builds to the final assessment task – it is a modelled restaurant review, colour coded to highlight adjectives, reasons/opinions, conjunctions and sentence starters.
In a backward mapping approach, provide students with the assessment of learning task at the start of a unit to know what they are working towards. When completing mini assessment for learning tasks, encourage students to make connections between prior and future learning.
Using the see – think – wonder technique can help.
See – what do you see when comparing the language of these two tasks side by side? How can the assessment for learning task language link to the assessment of learning task?
	[bookmark: _Toc76475168]Assessment of learning task
	[bookmark: _Toc76475169]Assessment for learning task

	introduces favourite restaurant or supermarket
	discusses a favourite restaurant

	discusses food and drinks available
	discusses food and drink at the restaurant, comments on their flavour

	gives recommendations
	gives an opinion, I think (you will also like) ….

	subtitles
	sentences and words to use in subtitles, colour coded to help see where to replace words


Think – what do you think when you look at these side by side?
· I can replace words from the modelled restaurant review with other words.
· I can use the structures and ideas here in the mini task in my assessment task.
Wonder – what other scenarios could I use these structures and vocabulary? 
Movie reviews, accommodation reviews, discussing items when shopping, discussing things with friends.
Wonder – how can I build on, extend, manipulate the structures to add complexity to my virtual tour task? (check marking guidelines to see)
[bookmark: _Toc77168723]5 whys
The 5 whys routine is as simple as it seems… keep asking why! 
You might not want to do 5, it could be 3 or any number you wish to extend as far as you wish.
For the purpose of building communication skills such as speaking and writing, this technique can help students go beyond a basic response.
In the example below, students are asked to write about “Why do I like to go to the beach?”.
You can see that by asking the students to ask ‘why’ at the end of each response, they are pushed to think more deeply about their answers. This takes them to hobbies, reasons, opinions, descriptions and future plans.
[image: ]
This routine can also be used to help students deepen their understanding of the target language by delving deeper into information given in texts.
This encourages students to consider different ideas, perspectives and justifications as they read or listen to texts.
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The example above is an activity from the Indonesian Stage 5 unit of work ‘Home sweet home!’. Students read the blog post (we have added the English, so everyone can read it here) and consider the question “Why is the speaker annoyed?”.
In the HSC examination, questions are assigned different marks according to the depth of the understanding expected. Through adding the ‘why’ questions, we require students to think about these basic initial responses more deeply, and even to evaluate and justify. This is good practice for all Stages and helps students to develop deep language skills on their journey.
Remember you don’t have to use 5! It can be any number.
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Building on the 5 whys, you may, as an adjustment, consider 5 question words rather than 5 whys … When? Why? Who? Where? How? (of course others like What? and Which? can be included in the 5), to change the thinking perspectives. 
A graphic information organiser or table, with spaces for answers, can support students to scaffold their responses. A guide helps students to progressively delve deeper into a question or topic.
Consider the Stage 5 Indonesian sample assessment task from the ‘Home sweet home!’ unit on the slide above. How could we use this question organiser to support our students to plan their task?
When? We can assume sometime in the near future since they are looking for a home to live in so students should think about dates and seasons. Also, the email response will need to be written to include a date that is relevant to the imagined time frame of the task.
Why? To introduce a family to a property owner and justify why they are a good match. Students need to look at the profile of the family, choose an appropriate property and email the property owner to introduce the family and give reasoning/justification why their property is a good match for the family – location, facilities, inclusions. 
Who? The audience of the email is the property owner and the language should be appropriate for this. The content of the email is in relation to the people in the family and their interests and needs.
Where? The location of the property is in Indonesia. Students may choose anywhere but they must consider the needs of the family in order to select a suitable location. They should indicate where the place is in their email and what is in that place that links to the family’s needs.
How? The students will communicate via email. Students should consider the language conventions that an email text type contains in Indonesian and include them. Date, subject line, to and from, an imagined email address in the address bar.
[bookmark: _Toc77168724]Peel the fruit
Peel the fruit can be used as a way to organise and map out deep understanding.
Starting with the peel which represents the surface ideas, students are asked to ‘get under the peel’ with deeper ideas regarding the topic/task. Students are then moved on to the flesh, the substance of the deeper idea, until finally they are asked to evaluate the idea at the core. 
Let’s take a look at using this with the Stage 4 German task, ‘Harmony Day’.
It would be very easy in this task for students to give very basic responses, but even at early stages of learning we can encourage deeper thinking and engagement with the language.
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At the surface, the peel, students are asked to tell us facts about themselves and their family, such as names, ages and where they are from.
In the flesh, students are asked to provide a bit more detail. Perhaps they will manipulate learned language structures in a new way, maybe they will add further language details such as adjectives, conjunctions and sentence starters. Maybe in the infographic they will provide a range of cultural elements such as clothing, food, sports and hobbies, to broaden the content of their presentation.
At the core, we evaluate. This could be a reflection, an opinion or a reason. For example, I think Easter in Greece is fun because all of our family come together OR I love Balinese clothes because they are colourful OR I love my family’s city of Hiroshima because it is peaceful and beautiful.
[bookmark: _Toc77168725]Jigsaw strategy
The jigsaw strategy is achieved by forming groups with 5-6 students. Each student in their group has to investigate and learn about a different piece of the overall task (jigsaw). They become the expert of that piece. If you have multiple groups, the experts from each group focusing on the same piece, can join together in researching and attaining key insights, before returning to their group to share.
Use of this strategy ensures that all students contribute equally in a group that is inclusive of all. It gives individuals autonomy and responsibility as well as the opportunity to become an ‘expert’ while being supported and guided by those around them.
This routine is completed using the following steps:
· Students are placed into a group of 5-6.
· Individuals are each given an inquiry question (all groups are given the same set of questions).
· Students then find others from different jigsaw groups who have the same question. This is their expert group.
· In their expert group, students discuss the task. They should record prior knowledge and work together to plan and record the information required.
· When the time is up, students are to return to their jigsaw group with the information collected and present their puzzle piece to their group.
When all the puzzle pieces are put together students then can complete the task with a deep understanding. Students may complete the task individually or as a group, the point is the deep thinking and understanding they collaboratively gain.
Looking at the Stage 4 Spanish sample assessment task (below), ‘Let’s be friends!’, examples of puzzle pieces you may give to the students to collaboratively brainstorm for this task could be:
personal details
physical descriptions
personality descriptions
likes and dislikes with free time activities
reasons for being friends with people.
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While brainstorming in their expert groups, students should consider a variety of vocabulary and grammatical structures that can be used, as well as content. Encourage students to think of how they could manipulate these further to produce more complex structures.
[bookmark: _Toc77168726]3-2-1 organiser
A 3-2-1 graphic organiser is used to help students summarise information when researching, by narrowing down the source to 3 things learned, 2 interesting facts and one new word. The process of narrowing down helps students in comprehending the source. 
This graphic organiser can also ask students to locate many different words, facts or concepts, depending on the topic and what the teacher would like them to identify.
In the example below, students listen to the song ‘Let it go!’ from Frozen, in Italian You can view the song on YouTube. The 3 things you may ask students to look for could be:
3 new words
2 grammatical structures they know
one question word they can use in the future.
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Once students have jotted down their 3-2-1 findings they can share them with the class.
[bookmark: _Toc77168727]10 x 2 visual thinking strategy
In the 10 x 2 visual thinking strategy, students are shown an image for 30 seconds and then asked to write down 10 words or phrases that come to mind regarding the picture. Once students have completed their 10 words/phrases, they repeat the activity, with another 30 seconds to relook at the image, and then record another 10 words or phrases, different from the first.
By using the 10 x 2 visual thinking strategy, students have the opportunity to slow down and make more detailed connections to language.
They use the graphic organiser provided to structure their thinking. 
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In our Stage 4 Chinese unit of work, ‘What do you recommend?’, students explore the movie ‘The Nightingale’ and then are asked to complete a film review for the final assessment of learning task. 
At the start of the unit, to generate interest and develop learning goals, students could be given the image of a still from the movie and asked to write down words or phrases relating to what they see and think may be relevant to the movie they will watch this term. For example, granddaughter, care, grandfather, nature, family, respect, wise, kind, serious, love. On a second round they may add other things such as adverbs, verbs, sentence starters, characters.
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To support planning for the assessment task, you could show students the poster of the movie they have watched, as a stimulus and for reflection, and collaboratively write relevant Chinese words and phrases for content relating to the plot, describing characters and recommendations.
Even if the students complete these in English they will develop a broad range of ideas that take them from a basic, repetitive response and can use the dictionary to look them up later.
[bookmark: _Toc77168728]Lenses
Through encouraging students to look at the language options through different lenses, they are able to consider applying the language in new situations. Making this a thinking routine as a regular part of your lessons, whether it be asking students to consider it verbally, or taking time to brainstorm possibilities, will empower your students. 
Looking through different lenses can also allow for student choice in assessment. The outcomes assessed can be the same even though students can choose the audience, context or purpose of the task. 
Looking at this example from our ‘Assessment and reporting in languages 7-10’ workshop, let’s see how it can be open to choice or link to other situations. 
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To support students to be able to respond in a broader range of situations, they can change the lens of the task. For example:
changing the audience lens

changing the context lens

changing the purpose lens.

This increases engagement and gives students ownership of their learning. It can also help support differentiating for high potential and gifted students. The department’s differentiation adjustment tool is available to further support this.
When considering the Course Performance Descriptors and Common Grade Scale for languages, to achieve top bands students are required to demonstrate their language skills for a range of purposes, audiences and contexts – in other words, to look through different lenses. 
Let’s look at this wording:
Course Performance Descriptors – A 
-confidently manipulates [language] to convey meaning when exchanging information, ideas and opinions in a range of contexts
-demonstrates a very high level of skill in accessing and responding to information, and accurately interpreting and evaluating information in a range of texts
-applies extensive knowledge and understanding of grammatical and cultural features to compose texts for a range of purposes, audiences and contexts
Common Grade Scale – A
The student has an extensive knowledge and understanding of the content and can readily apply this knowledge. In addition, the student has achieved a very high level of competence in the processes and skills and can apply these skills to new situations.
Other lenses that students could consider in communicating tasks might include:
· tenses
· negative and positive
· singular and plural.
[bookmark: _Toc77168729]Hexagonal thinking
In the department’s Digital Learning Selector, you can find the hexagonal thinking templates.
In a hexagonal thinking exercise, students are given hexagonal tiles with ideas, questions or facts which they arrange so that related tiles are next to each other. With higher levels of understanding, students can explain the relationships between sets of tiles.
Hexagonal thinking can also be used to help plan a project or map out the problem-solving process. Students can fill in their own blank hexagons and arrange them to demonstrate their ideas. They could do this individually and then share with a group or the class, or do it as group work and go around and explore each others’ ideas. As the teacher, move around the room to discuss ideas and encourage students to expand and think through different perspectives.
Different coloured hexagons could be used for adjectives, verbs, nouns, structures, conjunctions.
This could be a great routine when planning communication tasks such as the Stage 4 Italian sample assessment task, ‘Mangiamo! – Let’s eat!’. 
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Students could brainstorm groups of words, using different colours for different groupings such as blue for adjectives and likes and dislikes, yellow for ordering food and pink for negotiating and reasoning. This could be done collectively or individually.
Encourage the students to share their ideas with others and see if they can add more. This could be used to create a class word bank on Quizlet, form vocabulary ladders, stimulate discussion and even become stimulus cards for an impromptu conversation to help develop their speaking skills.
[bookmark: _Toc77168730]What tools can be used to support thinking routines?
[bookmark: _Toc77168731]Tools
You can also use a range of tools to promote thinking, planning, deeper understanding and improved learning outcomes for students. These tools include:
scaffolds
templates
modelled responses
whiteboards
sticky notes
colour coding
mind maps – digital and written
discussion, probing questions, feedback.
[bookmark: _Toc77168732]Templates
Here are some templates which you may find useful.
[bookmark: _Toc77168733]Fishbone diagram
The head of the fish may be a main topic or task and branches of the skeleton can be used to plan different contexts and/or related language. For example, the main topic could be ‘my day’, and each branch of the skeleton could be for school, after school, on the weekends, household chores, eating and a general reflection on your daily life.
[image: Figure 1: A Fishbone Diagram]
[bookmark: _Toc77168734]Concept maps
Concept maps are useful for planning tasks to ensure a broad range of content and structures are included. They can also be used for perspectives with a core element in the middle then other elements surrounding it like verb tenses, adjectives, conjunctions and questions.
[image: ]
[bookmark: _Toc77168735]Connect – extend – challenge 
To use the connect – extend – challenge template:
1. connect – students list vocabulary and structures they know that connect to the topic or task
1. extend – students are encouraged to manipulate these to include other language features
1. challenge – students experiment, reflect and identify areas they might need help with, and plan how to overcome these challenges.
[image: ]
[bookmark: _Toc77168736]Y chart
In a Y chart, use any 3 headings to delve deeper into content.
For example:
the topic may be ‘Technology in today’s world’ and you may have a student’s perspective, a teacher’s perspective and a grandparent’s perspective
you could explore reviews, such as a food review, a movie review and a hotel review. This helps students make connections with their learning.
[image: ]
[bookmark: _Toc77168737]Modelled responses
Modelled responses support students by:
giving a benchmark for excellence
making success criteria concrete
showing the thought processes of experts.
How do we do it?
There are 2 ways to approach modelling:
· Model the creation of products/procedures – show students how to produce a piece of writing, answer an exam question, make a product, make a simple sentence more complex.
· Deconstruct expert examples and use worked examples – start with the finished product and unpick with students why it is so good. What are the steps that they would have to go through to produce something similar?
[image: ]
Some strategies for modelling include:
· Live modelling – start off by producing a product yourself on the board, describing each step you are taking (I do). Then do another example together – perhaps get students to come up to the board and do it with you, or just question them more to get their input (we do). Finally, get students to try it out on their own (you do).
· Comparative modelling – it’s much easier for students to pick out what is good about a piece of work, if they have something not so good to compare it to – so give them a good and a bad example.
· Student exemplars – these can sometimes be more powerful than using examples of ‘products’ that you have produced
A culture of thinking doesn’t develop spontaneously. It takes intentionality. (Tracy Ann Clark)
[bookmark: _GoBack]

[bookmark: _Toc77168738]Reflections
[image: ]
To reflect on what you’ve learned in this document, let’s use a thinking strategy you might like to try with your classes.
[bookmark: _Toc77168739]Roll the dice
In the classroom, put a 6-sided dice at each desk (or students can use an online dice roller). At the end of class, each student rolls and briefly answers aloud a question based on the number rolled. 
For now, pick a number between 1 and 6 and consider your answer to the appropriate prompt.
If you choose 1 write, A takeaway from today is …
If you choose 2 write, During the next unit of work I will try …
Use this as a springboard to find 1-2 ways you can incorporate thinking routines into your lessons.
[bookmark: _Toc77168740]Extra support
Games, feedback and assessment for learning are all essential parts of creating a thinking classroom. 
Our YouTube channel has recordings of previous statewide staff meetings, and you can see we have held sessions on games, feedback and assessment for learning.
[image: ]
The units of work referenced in this document are on the department’s languages website. You’ll find them under support for Stages 4 and 5, together with assessment tasks (including marking guidelines) and sample scope and sequence documents.
[image: ]
Finally, you can contact the Languages and Culture team if you still have questions – via the statewide staffroom, or by phone or email.
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Project Zero's Thinking Routine Toolbox

Welcome to Project Zero’s Thinking Routines Toolbox. This toolbox highlights Thinking Routines developed across a number of research
projects at PZ. A thinking routine is a set of questions or a brief sequence of steps used to scaffold and support student thinking. If you're new
to thinking routines and PZ's research, please click here to explore more about thinking routines.
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See - think — wonder

@0 The Land Owns Us

A
Mutujulu, U

Ulurt
wore vocos | ML)M;J‘ 1 Elder;

This material has been copied and communicated in accordance with the educational use
provisions of the Copyright Act. Any further reproduction or communication of this material by
you may be the subject of copyright protection under the Act. Do not remove this notice. Image
from Global Oneness, The Land Owns Us; videos may contain the images, voices and names of

people who have passed

» O

What do you see/think/wonder?
Why do you believe that...?

Where do you see...?

What do you mean when you say..?
That's an interesting statement because...
Could you repeat that?

Bob Randall, Elder
bush living, living off the
land

passing down of stories
and ways of living

land, trees, grass, rocks,
earth

he is proud of his land
being connected to land
as ‘one’ is beautiful

we have a lot to learn
from our traditional
owners

* what the world would be like if we
connected to land and country as our

traditional owners do

GOVERNMENT
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See - think — wonder
Reading activity — building skills to the assessment task

MODELLED RESTAURANT REVIEW

Suggested assessment task — including variations

Rumah makan yang saya paling suka adalah Bob’s Bar and Grill. Di
mana? Bob’s Bar and Grill di Tuggerah. Bob’s Bar and Grill ada ayam,
sayur, salad, kentang dan daging sapi enak sekali.

Create a 2-minute virtual tour introducing a favourite restaurant
OR a local supermarket.

Saya dan teman saya suka ke Bob’s Bar and Grill karena makanan
enak. Walaupun sedikit ramai dan pelayan ramah. Harga makanan tidak
begitu mahal dan saus kurang pedas. Juga ada dessert manis seperti es
krim tetapi saya paling suka kueh sticky date.

In your presentation: Saya pikir Anda juga suka Bob’s Bar and Grill i Tuggerah.

e encourage the audience to visit the location
Key for vocab types
e include what foods and drinks are available, what they are like adverb adjective  reason/opinion  conjunction  sentence starter
and the prices

e say what foods and drinks you like and don't like to eat at the
restaurant/supermarket

Vocab helper

ada = has/have

yang = which
e say what you recommend, and why adalah = is
e include audio in Indonesian ramai = busy

seperti = like/such as

e include English subtitles.

. A 97

walaupun = although

. Images from Open Clip Art Library at CLKER.com
00,
L] [ ]
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5 whys

A communicating perspective — speaking and writing

Why do | like to go to the beach?
| like to go whale watching in winter. Why?

| really enjoy taking photos of whales. Why?
| think they are interesting animals. Why?

Whales are unique and | want to be a marine biologist.
Why?
| want to help animals and the environment.

22
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5 whys

An understanding perspective — reading comprehension .
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Oh no! This week is very busy!

This week our helper is going back to their
village. | have to help Mum at home. Wow, how
tiring and boring! Every morning after my
shower, | have to sweep and after school | have
to do lots of chores and | have lots of homework
from my teachers. How can | do all these
chores and school work? | won’t have time for
vgBatching TV or playing computer games. .

mbo i n
capai 430 me anlagi - 2
ak 1y

wah. as rum aktu
ada DanYy m ga“,, Tidak ada W
s
dan tug?

Why is the speaker annoyed?

Their helper is going back to the village and they are
unhappy. Why?

Their mum is making them help out and they will be
busy. Why?

They have to help with chores which is tiring. Why?

They have to do lots of homework too and are
unmotivated. Why?

They would rather have time for TV or video games.

O

oy
| 3

GOVERNMENT
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Question organiser

Reading and writing

When?__Why?

Who'

Where?,

Your friend's family is moving to Indonesia for a year and is looking for a
place to live. They have filed out a short online profile about themselves,
in Indonesian, to help rental property owners to determine i their property
would suit the family. The family has now requested your help i finding a
suitable rental property for them.

Part A: Read the short online profile (DOCX 1.3MB) the family has
‘completed. Then research dotproperty.d (Ifthis link does not open please
‘copy and paste into your browser) to find 2 possible rental properties
which would suit the family's needs. Submit these 2 properties to the
family for consideration, with ot points in English, outlining why you think
these are suitable for them. Include all relevant details

Part B: Write an email, approximately 100 words in Indonesian, to one of
the selected property owners introducing your friend's family and
expressing why their property is suitable for the family. In your email,
outline your reasons considering location, facilities/inclusions, size and
suitabilty.
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Peel the fruit The German class is preparing a stall for Harmony Day on 21

7 A : March. A part of the stall,you will perform a role-play to
Resdbaland "u""’“ showcase your German and create a bilingual infographic about
your classmates' family backgrounds. You may also want to
dress in your national costume orin orange, signifying social
communication and meaningful conversations.

Part 1

In pairs, perform a role play, asking and sharing:
* names

- ages

« where you are from

+ where your family is from.

Part 2
Using an online platform, design a bilingual infographic
summarising where the students in our class (and their
parents/grandparents) come from.
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Jigsaw strategy

Communicating activities

Image: NSW Department of Education

26

iSeamos amigos! — Let’s be friends!

You have decided to join a social media website for a
Spanish-speaking online community. Create a profile with
photo/image in Fakebook, introducing yourself in Spanish
including:

e your name

e your age

e a detailed description of you — looks and personality

e 2 likes and a dislike relating to sport or free time with
detailed descriptions

e atleast 3 reasons why people should want to ‘friend’
you.

Ensure that you:

e format your homepage so that your profile is
attractive, engaging and informative
e include adjective agreements, accurate verb
conjugations and connectives.
e®® ce,
L]

L ] ‘."
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10 x 2 visual thinking strategy
Vocab building

This material has been copied and communicated in accordance
with the educational use provisions of the Copyright Act. Any further
reproduction or communication of this material by you may be the
28  subject of copyright protection under the Act. Do not remove this

notice. From the film The Nightingale (2013). L)

Compose a film review of the Chinese film you have watched
for a film review website.

Write a review in Chinese that discusses the following:

title and characters

information about the plot, without spoilers
your opinion

who you would recommend this for

how many stars you give the film.

Write approximately 70 Chinese characters (ji), using correct
stroke order. Include a broad range of vocabulary and
linguistic structures including transitional words and
conjunctions. This review should be your own work and
translators should only be used for occasional words.
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Lenses

Look at context, audience and purpose through different lenses

Assessing: Communicating outcome LXX5-3C

Read the reviews of all the films at the [language] film festival. Text

message your [nationality] friend to discuss and decide which film you
will go to watch.

Scripted language Non-scripted language
Understanding outcomes Understanding outcomes
LXX5-5U LXX5-5U
Q Q LXX5-6U
LXX5-7U LXX5-6U
LXX5-8U LXX5-7U
LXX5-9U LXX5-8U

29 Image: NSW Department of Education . *
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Hexagonal thinking

Vocabulary building — word associations.

Image: NSW Deparimont of Edution

In groups of 3-4, imagine you are planning a M
friends and want to order pizzas. Using an Italian men
provided to you, discuss what to order with your group and
why. Place your order. Film or present the interaction in a
role play.

In your role play, you will be required to:

- express and negotiate preferences, for example, what
you don't like and the pizza and drink that you like/want
to order

+ order enough pizzas and drinks for the group, based on
the menu provided, taking into consideration your friends’
preferences

+ use language with clear intonation and pronunciation

+ use a range of grammatical structures and sentence
Pajierns
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What
language do |
know that |
can use?

Whatcan |
add to this
language to
make it more
complex?
Conjunctions,
sentence
starters.

How can | use
thisina
different way?
Different
scenario,
change tense,
different
audience.
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MODELLED RESTAURANT REVIEW

Rumah makan yang saya paling suka adalah Bob’s Bar and Grill. Di
mana? Bob’s Bar and Grill di Tuggerah. Bob's Bar and Grill ada ayam,
sayur, salad, kentang dan daging sapi enak sekali.

Saya dan teman saya suka ke Bob’s Bar and Grill karena makanan
enak. Walaupun sedikit ramai dan pelayan ramah. Harga makanan tidak
begitu mahal dan saus kurang pedas. Juga ada dessert manis seperti es
krim tetapi saya paling suka kueh sticky date.

Saya pikir Anda juga suka Bob's Bar and Grill di Tuggerah.

Key for vocab types

adverb adjective reason/opinion  conjunction  sentence starter

Vocab helper

ada = has/have

yang = which
adalah = is
ramai = busy

seperti = like/such as

walaupun = although
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What is something
you have taken from
today that you will
use to nurture a
culture of thinking in
your classroom?

‘Dice image from Open Clip Art Library at -

1. Atakeaway from today is. .
2. During the next unit of work | will try...

3. One word to sum up how | am feeling is.
4. Something | already knew.

5. I'm still unsure about

6. An “aha” moment that | had today
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Key learning areas Q

Home ) Cumiculum ) Keyleamingareas  Languages

Languages

Students develop communication skills leam about languages as systems and explore the relationship between language and culture.

Early Stage 1 to Stage 3 - Stageséand s - stage6 -
Lanquage teacher networks - Nihongo Tanken Centre - Professional learning -
‘Support for head teachers - Statewide staffrooms - Important updates -

InNSW primary schools, the study of a language is optional. In NSW secondary schools, languages is a key leaming area. The study of a
language is compulsory for 100 hours in one school year in Stage 4 or 5, but preferably in Stage 4. In Stage 6, a wide variety of languages is
offered in NSW schools, catering for beginning students to background speakers.
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