
3-6 EAL/D Progression by Mode: Listening 

Beginning Emerging Developing Consolidating 

Learners at the beginning of this phase 
are new to the sounds of English. In 
this phase, they begin to attend to the 
sounds of English and identify 
individual words, phrases, tones and 
inflections. 

Learners at the beginning of this phase 
distinguish spoken English from other 
languages and dialects (i.e. on hearing 
English, they attempt to respond in 
English), they pay attention to the 
speaker and acknowledge being 
spoken to. In this phase, they begin to 
take a more active role in 
communication, such as seeking 
clarification when meaning is unclear. 

Learners at the beginning of this phase 
understand spoken English used to talk 
about familiar and some unfamiliar 
topics. In this phase, they begin to 
follow the main ideas in extended talk 
and discussions, and identify relevant 
information from subject-specific talk. 

Learners at the beginning of this phase 
understand spoken English used to talk 
about familiar and most unfamiliar 
topics, follow the main ideas in 
extended talk and discussions, and 
identify relevant information from 
subject-specific talk. In this phase, they 
will still need support in complex or 
culturally bound texts. 

Students: 

 respond appropriately to clear 
commands (eg Make two lines), 
when others are doing the same 

 identify some known vocabulary as 
single words and sometimes in a 
sentence sequence of sounds 
when the known word is stressed 
(eg Give me your book) 

 are becoming aware of expected 
listening behaviour in the classroom 

 rely on gestures and visual images 
to access meanings in texts 
listened to and read aloud 

 understand a narrow range of 
action verbs (eg sit, run, kick, sing) 

 recognise some common phrases 
in familiar contexts (eg on the desk) 

 listen to texts read aloud and 
identify events and characters 
when supported by pictures 

 use contextual cues and first 
language to follow communication 
in everyday classroom routines and 
sometimes seek help from others. 

Students: 

 follow simple instructions or 
directions where the context is 
obvious and recognise familiar 
words in spoken texts 

 demonstrate understanding of short 
spoken texts, especially those 
containing known words and 
phrases, and respond appropriately 
to familiar formulaic utterances (eg 
Time to pack up now) 

 engage in face-to-face interactions, 
responding to key words and 
phrases 

 demonstrate appropriate listening 
behaviours such as paying attention 
and looking at the speaker 

 participate in group learning 
activities such as games, rhymes 
and songs, joining in appropriately 

 respond to social cues 

 interpret intonation and stress 

 seek clarification and visual scaffold 
to extend their understanding of oral 
texts. 

Students: 

 understand teacher questions and 
can relay messages 

 understand instructions, recounts 
and explanations when supported 
by clear contexts 

 give relevant details of spoken texts 
listened to, such as retelling a 
sequence of events 

 respond to different registers 
appropriately (eg match a formal 
response to a formal request) 

 understand that open-ended 
questions (how and why questions) 
require more than a yes or no 
answer 

 understand common, everyday 
vocabulary and know that some 
words can have more than one 
meaning, and demonstrate a 
tentative understanding of 
vocabulary beyond immediate 
personal and school experiences 

 participate confidently in shared 
texts, such as songs and poetry 

 can take notes if given note- taking 
frameworks and if information is not 
overly complex or unfamiliar. 

Students: 

 understand most spoken and 
audiovisual texts, and can identify 
specific information if questions are 
given beforehand 

 are beginning to use some cultural 
expectations when listening to 
English (eg eye contact, distance, 
gesture) 

 understand the main points of small 
amounts of non-literal and 
generalised information when 
appropriate background is given 

 respond to different registers and 
understand the importance of 
listening for different purposes 

 can interpret meaning and feelings 
from intonation, volume, stress, 
repetition and pacing 

 can respond appropriately in most 
unplanned exchanges 

 can understand subject- specific 
vocabulary in most contexts 

 request repetition or clarification if 
speech contains too many cultural 
references 

 may ask for clarification and extra 
time when participating in complex 
listening tasks, group performances 
or class discussions. 
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3-6 EAL/D Progression by Mode: Speaking 

Beginning Emerging Developing Consolidating 

Learners at the beginning of this phase 
communicate using gesture, isolated 
words and well-known, formulaic 
expressions. In this phase, they begin 
to communicate verbally and 
nonverbally in familiar social and 
classroom situations. 

Learners at the beginning of this 
phase communicate verbally and 
nonverbally with some success in 
familiar situations. In this phase, they 
communicate with less reliance on 
formulaic expressions in routine social 
and classroom situations, attempting 
to modify their English in response to 
a range of familiar classroom and 
social purposes. 

Learners at the beginning of this 
phase communicate and learn through 
English in predictable social and 
learning situations. In this phase, they 
develop independence in selecting 
and using a small range of English 
features, while still relying on others to 
restate or suggest vocabulary and 
sentence structure. 

Learners at the beginning of this phase 
communicate effectively in most situations. 
In this phase, they begin to communicate 
confidently with peers and familiar adults 
in informal contexts, use appropriate 
registers for different situations and 
functions, and an appropriate register 
when speaking to adults. 

Students: 

 sometimes join in oral activities 
involving songs and rhymes 

 begin to express needs and 
respond to simple directions and 
questions using single words or 
nonverbal responses such as 
shrugs 

 distinguish between spoken English 
and first language/ dialect 

 use a limited range of concrete 
home and school vocabulary that is 
high frequency 

 exhibit beginning understanding of 
word order in simple phrases and 
sentences 

 pronounce some English words and 
phrases so that they can be 
understood 

 watch, listen, imitate and repeat 
words and phrases, and rely on the 
English speaker to support and 
interpret their utterances. 

Students: 

 use formulas, well-rehearsed and 
common sentence patterns, and 
short, simple telegraphic 
utterances to make basic 
requests, express basic needs 
and to contribute some relatively 
complex ideas, usually about 
concrete subject matter 

 use speaking behaviours from first 
language to communicate and 
predict meaning of some 
unfamiliar spoken texts by using 
their first language culture and 
personal experiences 

 use vocabulary that is mainly 
everyday, but begin to use some 
technical vocabulary when talking 
about topics more technically (eg 
animals, weather) 

 use utterances with varying 
degrees of grammatical accuracy 

 demonstrate limited control of 
primary tenses (past, present, 
future), simple linking conjunctions 
(and, but) and a small range of 
pronouns 

 use comprehensible pronunciation 
and attempt to approximate 
English stress and intonation 

 rely on an attentive interlocutor 
who is prepared to fill in gaps and 
predict meaning 

 make use, when available, of first 
language speakers to provide 
words, clarification and translation 

 imitate oral language conventions, 
such as taking turns and speaking 
at a volume suited to the situation. 

Students: 

 initiate and participate in casual 
exchanges with English- speaking 
peers, and contribute information 
and express ideas in group tasks 
and classroom discussions using 
politeness conventions 

 recount news (giving details 
involving where, when, who and 
what in a time sequence) and can 
give a short prepared talk on a 
familiar topic 

 use an expanding range of 
common, everyday vocabulary 
with confidence and a limited 
range of technical vocabulary for 
operating in the curriculum 

 begin to use some colloquial 
language 

 use basic English features 
including intonation, and combine 
and manipulate learned speech 
patterns, although errors are still 
apparent (eg I don’t know where is 
it) 

 identify and describe people, 
places and things using simple 
vocabulary, and use basic time 
markers, common prepositions, 
some common contractions and 
simple negative forms 

 choose linking conjunctions (eg 
and, then, but, or, so) to form 
compound sentences and a small 
range of conjunctions (eg because, 
when, before, after) to form 
complex sentences 

 use pronunciation that increasingly 
approximates the English they 
hear around them, discarding first 
language features in their 
pronunciation 

 speak with greater fluency and 
fewer hesitations, structuring 
utterances through appropriate 
word order 

 use SAE dictionaries 

 rehearse oral productions. 

Students: 

 choose between ways of expressing 
statements, questions, offers and 
commands, and use them accurately 

 prepare and present talks to an 
audience, construct brief oral 
arguments and can take on the role of 
welcoming, introducing or thanking a 
visiting speaker 

 experiment with how meanings are 
varied by changing volume, intonation 
and emphasis when speaking and 
reading aloud 

 enter and exit conversations using less 
formulaic initiating and closing moves 

 negotiate and participate successfully 
in group work 

 seek information by using a range of 
questions with varying degrees of 
accuracy 

 use a growing range of everyday and 
specialist vocabulary in all learning 
areas (eg subtract, calculate), and can 
identify multiple meanings of many 
familiar words (eg a space between 
words, outer space) 

 Reproduce a range of colloquialisms 
and idioms with confidence (eg who do 
you go for?) 

 use phrases of time and place to 
expand information, longer noun 
groups to expand descriptions, 
conjunctions to construct compound 
and complex sentences, and a small 
range of linking elements such as 
pronoun reference across sentences 
(eg My mum has a new computer. It’s 
a …) 

 rephrase difficult vocabulary or 
structures. 
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3-6 EAL/D Progression by Mode: Reading / Viewing 
Beginning (SPL in FL) Beginning (LLB) Emerging Developing Consolidating 

Learners at the beginning of this phase 
understand that print transmits and records 
ideas and events, although they may have 
had little or no previous experience with print 
texts in English. In this phase, they begin to 
decode short texts and correctly interpret the 
literal information in visual texts with teacher 
scaffolding. 

Learners at this phase are 
beginning to understand that 
print and images transmit and 
record ideas and events. They 
have had little or no previous 
experience with print texts. 

Learners at the beginning of this phase decode 
texts with varying success and begin to 
recognise some common subject-specific words. 
As they reach the end of this phase, they are 
beginning to read independently and understand 
that texts may have different communicative 
purposes, and that these purposes may be the 
same or different from texts they have 
experienced in their first language. 

Learners at the beginning of this phase understand 
the purpose of most texts and are beginning to 
understand the gist of most class texts independently. 
In this phase, they independently read and 
understand a range of more complex and lengthy 
texts with predictable structures and familiar 
vocabulary, but they continue to rely on illustrations to 
construct meaning. 

Learners at the beginning of this phase are 
beginning to apply learned reading strategies and 
their knowledge of English to make some sense 
of unfamiliar text. In this phase, they 
independently read and understand a range of 
familiar and unfamiliar imaginative, informative 
and electronic media texts, and use key 
organisational and language features to interpret 
these texts.  

Students: 
 show interest in gaining and sharing 

meaning from print and pictures 
 may show comprehension of texts 

through the construction of diagrams or 
images 

 can differentiate between first language 
print and English print 

 bring their previous cultural and linguistic 
experiences to the task of reading in order 
to make sense of print 

 need scaffolding to interpret images 
 that are culturally specific or unfamiliar to 

them 
 recognise the difference between letters, 

numerals and illustrations 
 are learning the basic features of English 

print, including left-to-right directionality, 
spaces between words and return sweep 

 are beginning to understand some sound– 
symbol relationships of English 

 read along with the teacher (or slightly 
behind), using the teacher’s intonation and 
phrasing, and use memory and picture 
cues to reread familiar texts such as 
rhymes and repetitive texts 

 recognise their own name in writing 
 begin to develop a small bank of common 

sight words. 

Students: 
 begin to understand the 

sound–symbol relationship 
in English and how to 
sound out short, phonically 
decodable words 

 begin to understand the 
directionality of English 
print and trace under words 
with their finger or a pen to 
demonstrate this 

 begin to understand 
elements of books – the 
cover, the title, the pages 
and the way these are 
turned 

 use their home language to 
describe a visual image in 
general terms and attempt 
to infer the general 
meaning of this image 

 attempt to follow the gist of 
a plot in film or television 
by interpreting the body 
language and action they 
see on the screen 

 may have beginning 
awareness of information 
and communication 
technologies (ICT) and 
their use in learning in a 
school. 

Students: 
 attend to texts read aloud, following the print 

and understanding some of the main ideas 
 bring their previous cultural and linguistic 

experiences to the task of reading in order to 
make sense of print 

 differentiate between first language print and 
English print, and follow English print 
conventions of reading 

 left to right and top to bottom 
 read familiar print around the classroom such 

as posters and signs, and accurately read 
back their own writing 

 interpret texts at a literal level 
 have a foundational knowledge of predictable 

English sound–symbol relationships and some 
common letter patterns (graphemes) 

 can differentiate between informative and 
imaginative texts 

 read short texts with predictable structures 
and everyday language, and reread more 
complex, well-known texts using appropriate 
pauses and intonation 

 benefit greatly from the use of first language 
with peers and teachers’ assistants 

 use graphophonic knowledge to attempt 
pronouncing new words 

 choose books to look at and read, decoding 
the print by using the illustrations to assist 
meaning. 

Students: 
 understand and enjoy texts read aloud, identifying 

characters and retelling sequences of events 
 identify the main idea in a paragraph or text, find 

specific information and make some inferences 
based on their prior knowledge 

 continue to use first language, culture and 
experiences, when given the opportunity, to 
compare and contrast text types and meanings, 
and thus enhance their comprehension and 
cognitive abilities in both languages 

 identify some unfamiliar cultural references 
 use a range of strategies for working out words 

and their meanings, including their developing 
knowledge of everyday and specialist vocabulary 
and their knowledge of sentence structure and 
sound–letter relationships 

 use appropriate intonation when reading 
statements, questions and dialogue 

 Can read many irregular words and can recognise 
and read more complex, but still common, letter 
patterns (eg -tion). When instructed, can 
recognise common suffixes and prefixes, and use 
these to construct meaning (eg -ed for past tense 
of regular verbs) 

 use their growing oral language to extend their 
reading and understand how to use morphemes to 
identify word meaning (eg big in bigger and 
biggest) 

 use a growing range of strategies to extend their 
reading, such as adjusting their reading rate 
according to the task, skimming, scanning and 
reading on. 

Students: 
 read a range of texts, including imaginative 

literary texts and informative texts (eg longer, 
more complex illustrated sequential 
explanations, such as life cycles and flow 
charts) 

 participate in class and group discussions to 
interpret texts, giving their own opinion and 
comparing it with those of others 

 identify the purpose and intended audience of 
texts 

 identify main ideas and specific information in 
texts, and demonstrate understanding of the 
storyline when retelling, paraphrasing and 
answering questions 

 find specific information or detail from 
informative texts to answer ‘how’ or ‘why’ 
questions, and draw conclusions and make 
decisions based on information gained from 
different sources 

 continue to use first language, culture and 
experiences, when given the opportunity, in 
order to compare and contrast text types and 
meanings, and thus enhance their 
comprehension and cognitive abilities in both 
languages 

 use knowledge of grammar to decode 
complex sentences and reread texts to 
confirm details if the information is 
incompletely understood 

 apply and integrate strategies to comprehend 
and learn at the text, sentence and word level, 
including using illustrations, prior knowledge 
and making inferences with scaffolding. 
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3-6 EAL/D Progression by Mode: Writing 

Beginning (SPL in FL) Beginning (LLB) Emerging Developing Consolidating 

Learners at the beginning of this phase 
are new to written English, although 
they have some experience with writing 
in another language. In this phase, they 
begin to communicate simply in writing 
using a small range of familiar words. 

Learners at this phase are 
new to writing, although 
they understand that print 
conveys messages. 

Learners at the beginning of this phase 
understand some basic purposes for writing, 
initiate writing for their own purposes and 
communicate their ideas and experience simply 
through writing, drawing or copying. In this phase, 
they experiment with common classroom text 
types with varying grammatical accuracy. First 
language influence is still evident in text 
organisation and language features. 

Learners at the beginning of this phase reproduce basic models of 
most classroom text types, but not at the expected levels of the 
achievement standards. In this phase, they can write a variety of 
texts in different curriculum areas with some accuracy in text 
features, organisation and cohesion, provided that this has been 
adequately modelled by the teacher. 

Learners at the beginning of this phase can 
produce a range of types of texts for different 
purposes on a range of topics, demonstrating 
knowledge of the topic and control of text 
structures and key grammatical features. In this 
phase, they begin to approximate the writing of 
native speakers, although grammatical 
inconsistencies and influence of first language 
are still evident in their writing. 

Students: 
 may communicate ideas through 

drawings, symbols and early writing 
attempts, and produce and copy 
symbols, letters, words, labels, lists 
and sentences 

 draw pictures in a sequence to tell or 
retell simple stories or a sequence of 
actions 

 show awareness that speech can be 
written down and know the 
difference between writing and 
drawing 

 begin to demonstrate awareness that 
certain letters in English represent 
certain sounds, with a growing 
understanding of sound–letter 
relationships, and identify some 
letters in words, including those in 
their own name 

 may use inconsistent letter formation 
and may mix upper- and lower-case 
letters in writing 

 learn to use the basic concepts of 
print in English, including left-to-right 
directionality, spaces between words 
and return sweep 

 make use of classroom models to 
reproduce letters, words and short 
sentences 

 contribute ideas, words or sentences 
to class or group shared texts, or 
dictate sentences about a drawing or 
experience for others to scribe. 

Students: 
 are beginning to 

understand the 
directionality of English 
print 

 begin to differentiate 
between numbers and 
letters 

 represent letters as 
images rather than as 
symbols, and so letters 
may be poorly or 
inconsistently formed 

 need to be taught how 
to use ICT 
independently 

 may have little or no 
experience with pencil 
and paper, and may 
have difficulty with 
pencil grip 

 may have difficulty 
setting out writing 
clearly and organising 
work in their exercise 
books 

 begin to recognise 
simple punctuation, 
differentiate between 
this and letters, and 
attempt to use this when 
copying written text. 

Students: 
 write simple sequenced texts (with explicit 

instruction) about topics of personal interest 
and  for a number of school purposes, 
including recounting an event, writing a 
simple description or a set of instructions 

 engage in joint shared writing, both as 
observers and participants, offering some 
ideas and options 

 follow text models for text structure and some 
language patterns (eg a long time ago …) 

 tend to use speech-like sentence structures 
based on simple repetitive patterns (eg I play 
…, I go to lunch …, I go home …), and may 
use drawings and diagrams to scaffold their 
communication 

 use mainly familiar vocabulary, including 
articles (a, the), a narrow range of 
prepositions (on, in), common conjunctions 
(and) and a narrow range of adverbs (very) 

 use grammatical features that are variable 
and can include run-on sentences, varying 
levels of subject–verb agreement, tense 
consistency and phrases of time and place 

 increasingly use standard English spelling 
patterns and demonstrate knowledge of some 
sound–letter relationships and common sight 
words 

 use basic punctuation to separate ideas (eg 
full stops, question marks, capital letters) 

 continue to use formulaic expressions when 
writing. 

Students: 
 plan and write conventional texts, including informative texts 

and imaginative texts, sequencing information for specific types 
of texts, such as information reports 

 present information appropriately (eg diagram, graph) 
 show understanding of the structure and function of paragraphs, 

including topic sentences 
 use a number of common conjunctions and relative pronouns 

to combine simple sentences into compound and complex 
sentences 

 use pronoun reference with noun/pronoun agreement (eg Mary 
… she … her) 

 use appropriate time sequencing (eg first, next, finally) 
 use subject–verb agreement with some accuracy 
 use present and past tense verbs, although they may 

overgeneralise past tense endings (eg drinked, buyed) 
 use an expanding vocabulary, including subject-specific 

vocabulary, and select suitable words to enhance descriptions 
(eg huge instead of big) 

 edit with growing success to enhance fluency, accuracy and 
readability, and present their writing appropriately in print and 
electronic forms 

 continue to use their first language and previous learning 
experiences as they develop an understanding of the 
differences in text types and linguistic features between first 
language and English in order to construct texts 

 participate in shared writing, brainstorming and conferencing as 
pre- and post-writing activities 

 engage in planning and writing, accessing vocabulary and 
spelling knowledge to edit their own work. 

Students: 
 use text models to assist with text structure 

and sources to provide essential content 
information 

 plan their writing with particular audiences 
in mind 

 use some formulaic expressions (eg I will 
now discuss …) and employ structural 
features such as headings and subheadings 

 are beginning to use phrases of time at the 
beginning of sentences to foreground 
particular elements of the text (eg At the 
beginning of the year …), and use the 
passive voice as part of science reporting 
(eg The leaf was put in the sun … rather 
than We put the leaf in the sun ...) 

 demonstrate control over grammatical 
features such as tenses, different types of 
verbs, phrases of time and place, 
compound and complex sentences, and 
pronoun reference 

 demonstrate a growing vocabulary, 
including technical vocabulary, for creating 
texts in a range of learning areas, and are 
beginning to understand how vocabulary 
choice is linked to the tenor of the texts (eg 
abdomen, stomach, belly) 

 employ a range of modal elements and a 
small range of evaluative vocabulary in 
evaluative texts, and are becoming aware of 
the cultural sensitivities associated with 
certain words (eg a fat man) 

 edit for accuracy of content, text structure, 
spelling and grammatical correctness. 
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