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Early Adopter Schools second steps

In this segment following the Early Adopter School first steps, you will read about:
· the Attitude and Teaching Practices survey and analysis
· how schools used the data to set directions
· the key action that was chosen and the planned professional learning
· shared advice at this stage of their familiarisation
· their challenges and successes to date 
· their goals and next steps and 
· shared resources

Reflections
The Early Adopter Schools’ project was launched in December, 2019. The project follows the early adoption journey of a representative group of schools. At this point in the project these diverse schools have commenced in-depth professional learning and received some tailored support. Their journey started with face to face professional learning introducing the policy and baseline data was collected.  
A film entitled ‘Early Adopter Schools first steps’ was produced to provide schools with a guide to their first steps. 
The next two planning meetings occurred during the first semester of 2020. One of the face to face meetings was replaced by an online gathering due to COVID-19. Online PL and dialogue was not the most ideal forum for the Early Adopters project. COVID-19 also affected the schools’ familiarisation and implementation plans. It was important to keep the momentum going in spite of the complex situation in which schools found themselves. 
First planning day
The February meeting focussed on leading change in schools. The participants were introduced to the Evaluation and Planning Tool to guide school planning. 

[image: HPGE Evaluation and Planning Tool cover page featuring 4 students]


The Attitudes and Teaching Practices Survey (ATPS) was shared with the participants as a tool to guide school directions. Schools administered the survey among their staff and the raw data were forwarded to the HPGE team. A report was then provided to the schools and analysed by school leaders. Key findings were explored by schools before deciding the next steps. 

Fig 1: Example of an ATPS graph
Every school should offer learning opportunities across all domains of potential that meet the needs of high potential and gifted students.
[image: C:\Users\mbrewster7\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\A6CB8178.tmp]

Table 1 Attitude and Teaching Practices Survey
	School leaders
	What qualitative data did you extract from the survey? What were the key findings?
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	Libby, Cyrus and Megan from Lindfield Public School
Results after analysis indicated: 
· successes and areas that need attention
· the need to target students with high potential 
· a lack of confidence to cater for students with high potential effectively. 
· confidence in teaching the use of critical higher order thinking skills, questioning and providing group work
· a lack of confidence in the teaching of creative thinking 
· professional learning to build staff capacity and confidence in engaging students with high potential across all four domains. 
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	Trang, Jaclyn and Mark from Penrith Selective High School
Results after analysis indicated: 
· that the individual needs of high potential and gifted students must be met
· a responsibility to ensure effective teaching occurs through ongoing assessment, identification and evidence based strategies
· staff value equally all domains of potential and giftedness 
· staff value professional learning
· concerns around disengagement
· enhancing health and wellbeing through the executive team, wellbeing team and entire student body was necessary.

	
	Glenn and Kylee from Leeton High School
Results after analysis indicated: 
· assessment and identification of high potential and gifted students should be ongoing and based on specific learning needs
· staff offer students choices in presenting ways to show learning
· the use of formative assessment as part of ongoing assessment strategies needed to be used by all staff and with increased regularity
· pre-tests to determine mastery, combined with analysis and comparison of pre and post assessment data could be used to inform teaching and learning.
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	Linden, Sarah-Jane and Helen from Dungog District Community of Schools
Results after analysis indicated: 
· pleasing support for evidence-based practices for teaching HPG students
· concern for the learning and wellbeing needs of high potential and gifted students with inadequacies in this area
· role of responsibility for identification and assessment of students within a class was unclear
· sharing best practice in identification and assessment across community schools could be well received.



Table 2 – Key action and Professional learning
	School
	What is your key action?
	What planned professional 
learning will occur?

	[image: Lindfield Public School logo]
	· Build teacher and leadership capacity through engagement with quality research and ongoing professional learning on effective practices to improve growth and achievement for all high potential and gifted students
	· The nature of domains
· How to develop talent
· Identifying creativity
· Embedding creative thinking in teaching practice
· Building a culture of common language for differentiation
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	· Implement evidence-based procedures, programs and practices that meet the learning and wellbeing needs of all high potential and gifted students 

	· Developing a shared vision. 
· Next steps for each faculty using effective practices
· Implementing action research as a form of professional learning 
· Extending the top students
· Moving students along the continuum, considering all domains 
· Facilitating talent development

	[image: Leeton High School logo]
	· Evaluate school procedures, programs, practices, and analyse student growth and achievement data to inform school planning and policy implementation


	· Introduction to policy via ‘canapé’ training
· Review of current practises and programs identifying HPGE strategies across all four domains
· Implementing new HPGE strategies while considering synergies with other areas - numeracy and literacy, differentiation and formative assessment
· Self-assessing the effectiveness of policy implementation through consideration of effective change management procedures.
Fig 2 Annotated PL plan
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	· Implement evidence-based procedures, programs and practices that meet the learning and wellbeing needs of all high potential and gifted students 


	· Familiarising staff with the policy
· Implementing strategies to meet the needs of identified students in all domains
· Identifying staff expertise in teaching high potential students for network sustainability
· Identifying which issues are school-specific and which issues are network-specific



Second planning day
After six months into the project, the early adopter schools were asked to reflect and consider advice they would give to other schools at this point in their familiarisation journey. 
Table 3 – Advice and guidance
	School leaders
	What advice would you give to other schools  at this stage of your journey?
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	Megan from Lindfield Public School
· Audit what is currently being done in high potential and gifted education, in all domains and celebrate 
Fig 3 Audit
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	Mark from Penrith Selective High School
· Map what is happening at the school across the four domains to determine where the need for future focus is - backed by evidence-informed research. 
· Make policy implementation relevant to school needs and ensure staff buy in through consultation and the development of a shared goal.
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	Meagan from Leeton High School
· Allow staff time to reflect on their new knowledge and rethink how high potential and gifted education will fit into their context. 
· Build the premise that meeting the specific needs of high potential and gifted students is part of best-practise teaching and therefore, should be a focus for every classroom teacher every day. 

	
	Sarah-Jane from Paterson Public School
· From a network perspective, set up the structures. Allocate representatives from each school to be responsible for attending meetings, delivering the messaging back in their own schools and the professional learning.
· Put the steps into place to clarify and strengthen the roles of these representatives so they feel confident in leading the implementation of this new policy in their home schools.



Table 4 – Challenges and successes
	School
	At this stage of the journey, what are some of the challenges?
	At this stage of the journey, what are some of the successes?

	Lindfield Public School
	· Consideration of what constitutes an engaging curriculum 
· Understanding that students find it difficult to engage with concepts that have already been mastered
	· Grouping strategies that are fundamental  to differentiating the curriculum
· Open-mindedness about advancing students to higher curriculum levels 

	Penrith Selective High School
	· The quick shift into blended learning (also a success)
· Collecting enough evidence and appropriate evidence to record/track student progress effectively  
	· Strong staff buy in regarding HPGE (core business based on school context)


	Leeton High School
	· Practising an ongoing cycle of feedback, monitoring and adjustments
· Developing a structured approach to the HPGE policy delivery 
	· Purposeful articulation of linking the work in HPGE to the school’s vision statement of inspiring, engaging and challenging all students to succeed


	Dungog District Community of Schools
	· In a network, it is important to ensure communication is clear between sites. 
· Aligning the policy with student wellbeing 

	· During the Covid19 period, accessing online communication, made professional learning easier
· Momentum and recognition that the HPGE policy supports rural and remote students 













Table 5 – Next steps
	School
	What are your goals and what next steps are planned based on the survey data and analysis of your context? 

	Lindfield Public School
[image: C:\Users\llovett\AppData\Local\Microsoft\Windows\INetCache\Content.Word\Cyrus.PNG]
	· To ensure that teachers feel confident to differentiate lessons using the Differentiation Adjustment Strategies tool to modify core lessons and units. 

Fig 4 Domains of potential



	Penrith Selective High School

	· To explore implementation strategies, across faculty professional learning communities focussing on teaching practice within the four domains of potential. 
· To shift teacher practice from proficient to working with the APST descriptors at the highly accomplished/lead levels. 

	Leeton High School
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	· To build teachers self-efficacy and leadership capacity to implement evidence based procedures, programs and practices.
· To accurately identify high potential and gifted students and then tailor our practice to cater to the specific learning and wellbeing needs of these students.


	Dungog District Community of Schools [image: https://lh4.googleusercontent.com/3oThThgZjmkvmlhf4OeWIyY7QoteMtOlVeSbFqQ36jrGnphjNnuQpX2r6DvdeWdI070Ate1PdqNUCa2fWXOv5cS1KYI-RrtbXZMqYH-lPn5D13cNzmpBaEtqFzzWXJOE7VLz-0egLw]
	· To complete the canapé courses 
· To align HPGE professional learning with rural and remote strategies, STEAM initiatives, wellbeing, whole child best practice and community engagement  



Shared resources
0. Differentiation adjustment strategy implementation – Lindfield Public School
1. Dungog District Community of Schools network plan
2. Implementation model used by Dungog District Community of Schools
3. Action research project topics – Penrith Selective High School

Differentiation adjustment strategy implementation 
(Lindfield PS)
	Goal(s):
By the end of 2020, ensure that all teachers have engaged with the professional learning surrounding the HPGE Policy 
By the end of term 3, ensure that teachers feel confident to differentiate lessons using the Differentiation Adjustment Strategies tool to modify core lessons and units. This will be measured at a ‘Teach Meet’, in week 5, where teachers will share and explain a learning adjustment used as a result of the PL.
Implementation date:
20/07/20 - SDD term 3
10.15 - 11am Megan introduces domains, giving authentic examples from our school. Cyrus and Libby present to revise understanding and nature of the domains.
Staff brainstorm and celebrate strategies currently in use at LPS that foster talent development in the four domains
11.30-12.30pm - Carmela from HPGE team explains the Differentiation Adjustment Strategies tool. Model annotations, then participants modify a unit of work they have brought with them to be taught in next few weeks.
Term 3, Week 5 Under the guidance of school leaders, a ‘Teach Meet’ occurs where small groups of teachers share an adjustment strategy recently trialled. Work samples and examples will be shared, evaluations made and plans made for future directions. 



Dungog District Community of Schools network plan

Dungog District Community of Schools employed a teacher with expertise in the technology area, who developed a digital literacy transition project, involving film-making. The network used a rural and remote funding initiative. As a result, teachers identified and met the specific needs of students who demonstrated high potential in skills such as script-writing, filming and editing techniques, producing and directing, stage management and acting. There is a commitment to sustainability and challenge, creating a perfect talent development program. 

Fig 5 Implementation model used by Dungog District Community of Schools
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Action research project topics – Penrith Selective High School

	Name
	Focus Area
	Focus Question

	
	Creative thinking
	[bookmark: _GoBack]Does the use of divergent and convergent thinking lead to higher levels (numerous and varied ideation) of creativity (in toy design)?

	
	Deliberate Practice
	To what extent does the deliberate practice improve depth and clarity in Year 8 English thesis development? 

	
	Academic Writing
	Does explicit instruction in functional grammar enhance student-identified efficacy in subject (English) related assessments?

	
	Creative thinking
	To what extent does the use of a choice board encourage creative risk taking in Year 7 visual arts presentation on the conceptual framework?

	
	Formative Assessment
	To what extent does student choice of format affect formative assessment outcomes?

	
	Academic Writing
	To what extent does cognitive apprenticeship pedagogy help under-achieving students gain more confidence in essay writing and conceptual thinking?

	
	Critical Thinking
	What is the impact of dialectical reasoning on improving understanding in Year 8 history?

	
	Critical Thinking 
	To what extent can the explicit teaching of NESA’s Glossary of Key Terms, by way of Bloom’s Taxonomy, improve the critical thinking of Year 7 history students?   

	
	Formative assessment
	To what extent does the use of peer/self-feedback as formative assessment improve skill development in Year 7 PDHPE? 

	
	Academic Writing
	How will gifted underachieving students’ perceptions of their ability in academic writing change following a specific writing intervention?

	
	Creative Thinking
	To what extent do open-ended questions in regards to volume and surface area, with choice board activity selection, improve student outcomes for the topic? Could this be an alternative assessment task?

	
	Creative Thinking
	Can the use of SCAMPER lead to more creative ways of communicating scientific concepts?

	
	Creative Thinking
	To what extent does the use of a choice board encourage students to be creative in designing their own modified sport to improve their performance and confidence?

	
	Formative Assessment
	In a gifted context, do students get the same motivation or satisfaction from a formative task compared to a summative task?

	
	Formative assessment
	Does informal formative assessment promote greater student growth than formal formative assessment?

	
	Formative Assessment
	How effective is the use of Google forms as a formative assessment tool in ascertaining Year 8’s understanding of scientific concepts?  

	
	Formative Assessment
	To what extent does the use of peer/self-assessment improve a student’s awareness of areas for development?

	
	Creative Thinking
	Can students be taught to be creative while still demonstrating knowledge and understanding of content?
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		 LEETON HIGH SCHOOL 

 Professional Learning Agenda v1 

 Term 1 2020



		Week

		 Item 

		School  

Plan

		APST 

		Leader



		1 

Whole  

School  

SDD

		SEF>Teaching domain>Data skills and use>Data literacy>Data analysis>Data use in teaching Collaborative practice is embedded in the HPGE policy Collaboration is one of five key actions. 



 Professional standards>Literacy and numeracy focus 

 Learning and development>Collaborative practice and feedback>Professional learning 

School/system improvement targets 

∙ NAPLAN class creation/analysis and 2020 planning 

SEF>Learning domain>Learning culture>Transitions and continuity of learning 

SEF>Teaching domain>Learning and development>Professional learning 

Year 7 2020 – Support strategies Transitions from Stage 3 to Stage 4 is a focus.



NCCD-Disability Standards for Education Part 1 

SEF>Learning domain>Wellbeing>Caring for students 

SEF>Teaching domain>Learning and development>Professional learning 

Mandatory training 

∙ Code of Conduct: 

∙ Child Protection 2020 

Requirements: Laptop

		Excellence in  Teaching 

Excellence in  Learning 

Excellence in  Teaching 

Excellence in  Learning 

Excellence in  Teaching

		5.1.2 

5.4.2  

6.2.2  

6.4.2 

7.2.2 

7.1.2 

7.2.2

		Meagan 

Simone 

Naomi 

Meagan



		2 

		Faculty 

		7.2.2 

		Head  

Teachers



		3 

PLC/TIL

		SEF>Teaching domain>Learning and development>Collaborative practice and feedback; Expertise and innovation SEF>Leading domain>Educational Leadership>Instructional leadership; High expectations culture 

Professional Learning Community/Teacher Identified LearningHPGE policy statement point 1.1.1



		Excellence in  Teaching 

Excellence in  Leading

		6.2.2 

6.3.2 

7.4.2

		PLC  

Leaders



		4 

Whole  

School

		SEF>Teaching domain>Data skills and use>Data literacy; Data analysis; Data use in teaching 

 Professional standards>Literacy and Numeracy focus 

Learning and development>Professional learning 

Minimum Standards Data is used to assess and identify, know the ’where to next’ for each student. Pre-tests produce data that indicate student mastery.  



SEF>Teaching domain> Professional standards>Literacy and Numeracy focus 

 Learning and development>Professional learning 

Literacy Talk: Strategies to support school/system targets 

▪ Writing - correct use of punctuation

		Excellence in  Teaching

		2.5.2 

6.2.2 

6.3.2 

5.4.2 

		Meagan 

Kerrie



		5 

		Faculty 

		7.2.2 

		Head  

Teachers



		6 

PLC/TIL

		SEF>Teaching domain>Learning and development>Collaborative practice and feedback; Expertise and innovation SEF>Leading domain>Educational Leadership>Instructional leadership; High expectations culture 

Professional Learning Community/Teacher Identified Learning

		Excellence in  Teaching 

Excellence in  Leading

		6.2.2 

6.3.2 

7.4.2

		PLC  

Leaders



		7 

Whole  

School

		SEF>Teaching domain> Professional standards>Literacy and Numeracy focus Support materials and professional learning show how the HPGE policy supports system targets.



 Learning and development>Professional learning 

Literacy Talk: Strategies to support school/system targets 

▪ Writing - correct formation of sentences including joining techniques with greater complexity 

SEF>Teaching domain> Professional standards>Literacy and Numeracy focus 

 Learning and development>Professional learning 

Numeracy Pathways Update

		Excellence in  Teaching

		2.5.2 

6.2.2 

6.3.2 

		Haley 

Damian









		

		SEF>Learning domain>Learning Culture>High expectations The beginning of the implementation journey.



 Wellbeing>Individual learning needs 

High Potential and Gifted Education Policy and Pilot Program

		Excellence in  Learning

		6.2.2 

6.3.2

		Glenn  

Sally 

Kylee 



		8 

		Faculty 

		7.2.2 

		Head  

Teachers



		9 

PLC/TIL

		SEF>Teaching domain>Learning and development>Collaborative practice and feedback; Expertise and innovation SEF>Leading domain>Educational Leadership>Instructional leadership; High expectations culture 

Professional Learning Community/Teacher Identified Learning

		Excellence in  Teaching 

Excellence in  Leading

		6.2.2  

6.3.2 

7.4.2

		PLC  

Leaders



		10 

Whole  

School

		SEF>Teaching domain> Professional standards>Literacy and Numeracy focus 

 Learning and development>Professional learning 

Literacy Talk: Strategies to support school/system targets 

▪ Writing - appropriate writing structures; a broader range of vocabulary  Implementation of the HPGE policy increases effectiveness by improving classroom practice, resulting in higher achievement of all students.  



SEF>Learning domain>Wellbeing>Individual learning needs; Behaviour  

SEF>Teaching domain>Effective classroom practice>Classroom management 

Berry Street Education Model Domain 4 Engagement 

Motivating students with strategies that increase their willingness to learn. 

https://learning.berrystreet.org.au/focus-areas/berry-street-education-model

		Excellence in  Teaching 

Excellence in  Learning

		2.5.2 

6.2.2 

6.2.3 

4.1.2 

6.2.2

		Bec 

Alanya 

Simone 

Dan



		11 

		Faculty 

		7.2.2 

		Head  

Teachers
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  LEETON HIGH SCHOOL       Professional Learning Agenda v1       Term 1 2020  


Week    Item   School     Plan  APST   Leader  


1    Whole     School     SDD  SEF>Teaching domain>Data skills and use>Data literacy>Data analysis>Data use in teaching      Professional standards>Literacy and numeracy focus      Learning and development>Collaborative practice and feedback>Professional learning    School/system improvement t argets    ·   NAPLAN class creation/analysis and 2020 planning    SEF>Learning domain>Learning culture>Transitions and continuity of learning    SEF>Teaching domain>Learning and development>Professional learning    Year 7 2020  –   Support strategies    NCCD - Disability Standards for Education Part 1    SEF>Learning domain>Wellbeing>Caring for students    SEF>Teaching domain>Learning and development>Professional learning    Mandatory training    ·   Code of Conduct:    ·   Child Protection 2020    Requirements: Laptop  Excellence  in   Teaching    Excellence  in   Learning    Excellence  in   Teaching    Excellence  in   Learning    Excellence  in   Teaching  5.1.2    5.4.2     6.2.2     6.4.2    7.2.2    7.1.2    7.2.2  Meagan    Simone    Naomi    Meagan  


2   Faculty   7.2.2   Head     Teachers  


3     PLC/TIL  SEF >Teaching domain>Learning and development>Collaborative practice and feedback; Expertise and  innovation  SEF>Leading domain>Educational Leadership>Instructional leadership; High expectations culture    Professional Learning Community/Teacher Identified Learning  Excellence  in   Teaching    Excellence  in   Leading  6.2.2    6.3.2    7.4.2  PLC     Leaders  


4    Whole     School  SEF>Teaching domain>Data skills and use>Data literacy; Data analysis; Data use in teaching      Professional standards>Literacy and Numeracy focus    Learning and development>Professional learning    Minimum Standards    SEF>Teaching domain> Professional standards>Literacy and Numeracy focus      Learning and development>P rofessional learning    Literacy Talk:  Strategies to support school/system targets    ?   Writing  -   correct use of punctuation  Excellence  in   Teaching  2.5.2    6.2.2    6.3.2    5.4.2   Meagan    Kerrie  


5   Faculty   7.2.2   Head     Teachers  
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Talent Development 
Opportunities at Lindfield Public 


School







ICAS Competition


Extension class


KSP Enrichment 
opportunities
●
Maths Olympiad


STEM tasks


Debating


Genius Hour
Passion Projects (HIP)


Talent Development - Intellectual Domain 
Differentiated Learning 
opportunities


Project Based Learning


Spelling Bee


Challenges and 
competitions (‘Bebras’, 
Coding)


Lunchtime Coding Club 


Writing competition


Peer learning


Maker model – Reading 
and History tasks


Interdisciplinary learning


Reading groups


Maths Problem Solving 
Groups


‘Beebots’


Robotics


Individualised learning 
goals and conferences


Wonder walls


Higher order Interest 
Projects


Dorothy McKellar poetry 
competition


Visual learning


Classroom differentiation


History Challenge


Inquiry learning


Expert Hour
Computational thinking


Enrichment groups


News topics


Classroom discussions


Open ended 
questions and 
tasks
Assessment


Blooms 
Taxonomy


6 Thinking Hats


Gardiner’s 
Multiple 
Intelligences







Talent Development – Social Emotional Domain
Friendship Room


Sport


New student buddies


Growth Mindset


Year 5 Kids Helpline 
Sessions


ROAR expectations


Playmates


Resilience project


Friendship groups


Special jobs and 
responsibilities (group 
leaders, class jobs)


Group work


STEAM projects 
(organisation, 
collaboration)


Student Representative 
Council


Class Captains


PDHPE lessons – tasks, 
discussions and group 
work


Mindfulness


All and any 
collaborative 
program or project


SLSO support


Buddy classes


Sport – team work


School Counsellor
PALS


Wellbeing


Be You


Collectors


Circle Time


Resilience project –
embedded in programs


Mufti days to raise money 
for less fortunate groups


Leadership team


PBEL


Garden Club







Talent Development – Social Emotional Domain
Peer Tutoring


PE Program


Connections (in History, 
Geography and Science 
programs)


Groupwork


Speeches


Student leaders attending 
Parliament


ROAR card system


Assembly leaders


Education week


Orientation Day


School tours


Public Speaking


Debating


Enrichment groups


Lego verandah


Project based learning


City- Country Alliance


PALM Re-design committee


Harmony Day


Video Conferencing


Sister school activities – pen pals


Camps







Talent Development – Creative Domain
Music program


Drama program


English programs and 
units


History programs


Science programs


Geography programs


Maths programs


Band


Debating


Public Speaking


Open ended design 
projects 


Coding


Drawing (Sketch Up)


Games / Animation


Art projects (Archies
and Wynne)


Red Ed Dance 
program


Dance Troupe


STEAM and 
STEM


Art rotations 
Stage 3


PBL (Project 
Based Learning)


Ipad programs


Harmony Day 
poster 
competition


Writing Extension 
groups


Grandparents 
Day Showcase


Friendship 
room and Lego


Claymation


Assembly 
items


Passion 
projects


Class Art display 
board


Whole school art 
projects


Beebots


Choir


Hands on 
design and 
make activities







Talent Development – Creative Domain
School Spectacular


Mothers’ day Portrait competitions


Father’s day Portrait competitions


Drama and Music specialist 
teachers


KSP Workshops


Homework tasks 


Genius Hour


PBL Showcase


RAW Art


Projects –
‘Marvellous me’, 
‘My amazing Life’, 
‘Time to Teach’, 
‘My Amazing 
Future’


Enrichment 
groups


BYOD – creative 
design tasks


Visual arts


Artist mentors


Disco Dress Ups


Developmental play


Speaking and Listening 
tasks


Choice of presentation 
mode – ‘Student 
choice, student voice’


Open ended projects


Hour of Code


Bebras


Grok Learning







Talent Development – Physical Domain
Skipping program


PSSA sport (games 
and training)


Selection trials


Stirling Mortlock Cup 
(versus Lindfield 
East PS)


Maths in Movement


Highlander Shield 
Interschool 
competition (soccer 
and rugby)


Student versus Teacher 
end of term games


Handball competitions


Dance


Carnivals – School, zone, 
Area, State


Carnivals – swimming, 
cross country, athletics


Holding Athletics and 
Cross country carnivals at 
sporting arenas


PALS program


Rec. Sport program 
(basketball, table 
tennis, rock climbing, 
tennis)


Aboriginal and 
Torres Strait Islander 
performer teaching 
dances


Dance program


Dance troupes and 
competitions


Buddy classes


Specialised PE 
program with 
specialist teacher


Swimming pool 
and swimming 
program


‘Seahorses’ 
swimming club


Swimming Finals 
night


‘Colour Run’







Talent Development – Physical Domain
Go Noodle


Cosmic Yoga


PSC (Premiers Sporting 
Challenge)


Recess and lunchtime play


Playmates program


Sportsmanship 


Netball (Lindem community)


Camp challenges


Jindy overnight skiing 
excursion


Ku-Ring-Gai Sports 
representatives


Mini Olympics
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I would like to begin by acknowledging and paying my respects to the Traditional Custodians of the land on which we are gathered today. 

I would like to pay my respects to their Elders, past, present and emerging, and acknowledge all Aboriginal and Torres Strait Islanders here today, also paying my respects to your Elders, past, present and emerging.”





Domains of Potential















Libby

Thanks survey, helped us to guide our directions

We realised many wonderful learning opps, classrooms, aross school for developing talent without really knowing it.

Areas to work on include professional learning for implementing this policy,  the development of creative thinking activities (and an attitude shift about the regular curriculum being safisfactory for HPGL - Carmela to mention)

Today an audit and celebration of what is already happening at LPS





Supporting Educators









Libby

While implementing the policy we are encouraged to follow 5 key actions being….

Our activity today falls under the umbrella  of evaluating the procedures, programs and practices at our school and to identify current  practices that develop talent across the four domains.

In addition Build capacity





HPGE Policy Attitudes and Teaching Practices Survey 

















As a starting point, we asked staff members to complete the HPGE Attitudes and Teaching Practices Survey report. Thank you to all staff members who took the time to complete this survey.

The survey results validated many attitudes and practices that we though were being done well at LPS. We show strengths in using evidenced-based practices to engage HP students such as teaching thinking skills, asking great questions and providing opportunities for critical thinking. We use a great blend of independent and collaborative learning and rigorously differentiate experiences, using formative assessment.  

The results indicated that, as a school, we should provide our students with more opportunities in the creative domain. It also indicated that many of us here feel that they do not have specialist experience in teaching HPGE students. We hope today to make you realise that many of you actually DO have the skills necessary to engage all of your students, including HP students!

And now to the 4 domains…. 

















Libby

As a reminder, high potential students are those whose potential exceeds that of students of the same age in one or more domains: intellectual, creative, social-emotional and physical. 

Gifted and highly gifted sub groups where potential vastly exceeds

Potential in these four domains



Intellectual

capacity for greater analytical depth

fewer repetitions needed for mastery

greater capability in abstract reasoning

relative ease in making connections between disciplines

advanced reading ability and comprehension

knowledgeable in areas of passion

processes information in complex ways

enjoys hypothesising

thrives on complexity and can see many points of view

thinks in analogies

NB: These learning characteristics should be used as only one source of evidence to assess and identify student needs. This is not an exhaustive list nor is it a checklist.









Cyrus

Re cap the characteristics of each domain

Intellectual

Familar, core business, we see this potential in test results but it is not limited to this.

-capacity for greater analytical depth - give why

fewer repetitions needed for mastery

greater capability in abstract reasoning (eg no longer need concrete material in maths)

relative ease in making connections between disciplines 

advanced reading ability and comprehension (seen quite strongly in K-2 when reading takes off)

knowledgeable in areas of passion (Henry in 4A - favourite element in the periodic table, proceeded to tell me his and why)

processes information in complex ways (eg. ability to critically analyse sources of information)

enjoys hypothesising (what if ...

thrives on complexity and can see many points of view (necessary for developing a fuller understanding of History)                                                                         

thinks in analogies





Social and Emotional

advanced organisational and management skills

advanced social and communication skills

emotional stability

empathy

demonstrated leadership and decision-making skills

resilient and self-aware

foresees consequences and implications of decisions

respected by peers

self-confident

task analysis and backwards mapping abilities

social justice advocacy

NB: These learning characteristics should be used as only one source of evidence to assess and identify student needs. This is not an exhaustive list nor is it a checklist.









Social emotional

I love that this domain has become so important. As stated in NB: this is not an exhaustive list. We hope to develop some tools which will assist teachers for identify these students and give them opportunities to develop their social and emotional ‘talents’. 

advanced organisational and management skills (homework on time, always materials for project)





advanced social and communication skills (Megan will talk about a girl in Year 6, who is a great example of how strengths in the social-emotional can help students succeed. This student struggles academically, however possesses great social skills, empathy and emotional stability. These strengths were validated by her peers & teachers electing her to a school leadership role, which she is carrying out with great success)

emotional stability 

Empathy (student  a couple of years ago crying because best friends fish had died)

demonstrated leadership and decision-making skills

resilient and self-aware (the need for this is reflected by our ongoing focus on student wellbeing) 

foresees consequences and implications of decisions

respected by peers

Self-confident (We are trying to show our students that a Growth Mindset involves a fearless approach to making mistakes. I am sure we can all think of those students who are ‘crippled’ by their fear of getting things ‘wrong’) 

task analysis and backwards mapping abilities

social justice advocacy (the year 3 girls who want to have a fundraiser for the koalas) (Events that we mark such as NAIDOC Week, ANZAC Day should teach students not just about what happened, but also about what we learn from History. As part of our philosophy of developing the ‘whole child’, we want our Year 6 students to depart as aware, global citizens)





Physical

subtlety in movement and control of body

self-disciplined

coordinated, balanced and confident in physical activities

high energy levels

superior understanding of spatial relationships

endurance, stamina and persistence in physical activities

suitability of body build for area of physical high potential

demonstrates prowess in physical activities common amongst age peers

competitive

‘hands on’ learning preference

NB: These learning characteristics should be used as only one source of evidence to assess and identify student needs. This is not an exhaustive list nor is it a checklist.









Libby

This is Tim’s strength area. He notices these characteristics in students every day.



subtlety in movement and control of body Girl in 3R, Lucy Matthews, Scott pointed out to me the ways she moved quickly and with great agility. She recently stood out to us at netball trials for her alertness and confidence and superior ball skills.

self-disciplined

coordinated, balanced and confident in physical activities

high energy levels

superior understanding of spatial relationships

endurance, stamina and persistence in physical activities Talk to Tim about students with endurance, stamina and persistence. He will speak with admiration and pride of our zone swim team, his PSSA soccer team  and individuals across the school

suitability of body build for area of physical high potential

demonstrates prowess in physical activities common amongst age peers

competitive

‘hands on’ learning preference







Creativity

educational risk-taking

tolerance for ambiguity

makes unusual associations between different ideas

demonstrates creative thinking across domain areas and in the different disciplines

demonstrates novel thinking in written and oral expression

flexibility and divergence in thinking

unusual ability for expressing self through art, dance, drama, music

creates several solutions to a given problem

synthesises a variety of ideas in original ways

NB: These learning characteristics should be used as only one source of evidence to assess and identify student needs. This is not an exhaustive list nor is it a checklist.









Libby

Creativity includes the visual and performing arts plus more.



tolerance for ambiguity Tolerance for ambiguity refers to the ability to adapt and flourish in uncertainty. Open ended tasks, tasks have to persevere with

makes unusual associations between different ideas

demonstrates creative thinking across domain areas and in the different disciplines

demonstrates novel thinking in written and oral expression Approaching tasks in unexpected ways.

flexibility and divergence in thinking

unusual ability for expressing self through art, dance, drama, music

creates several solutions to a given problem Jonah, in my class, solves complex   Maths problems in the most creative ways and when prompted will use a completely different approach.

synthesises a variety of ideas in original ways highly creative year 3 girl called Katie. Bright red wild hair, completely disorganised and messy! STEM playground environment. Erosion GAs car on oval, seed in tyre tread. Solution was to make tyre sleeves embedded with grass seeds for GAs car.







Across Domains



challenging authority

difficulty with group participation

questioning others’ ideas

frustration when expectations are not met

impatience and boredom with learning experiences that do not provide challenge or interest.

These learning characteristics require educators, coaches and instructors to implement evidence-based talent development programs, procedures and practices that meet the learning and wellbeing needs of high potential and gifted students.

Adapted from Vialle, W. and Rogers, K.B. (2009) 'Educating the gifted learner'. Macksville, David Barlow Publishing.













Libby

High potential and gifted students can also exhibit characteristics and behaviours that challenge teachers and mystify their classmates. 

Some may demonstrate anxiety and unhealthy perfectionistic traits. This is caused partly by the asynchronous development of high potential and gifted students.

 Some of the characteristics that may be counterproductive to learning include:



B R A I N S T O R M



















Cyrus



ACTIVITY

Spend about 5 mins at each poster, jot down the programs, provisions, activities currently in place at our school that foster talent development. It could be in your classroom, the next door classroom, a grade or whole school initiative

Actually, jot down anything you think of regarding that domain, 

Two big pieces of paper for each domain - socially distance. Hear drum move on in a clockwise direction.





Celebration!









I know many people a bit dubious about implementing yet another new policy but you can see by these long lists that we are already well on the way to implementing the HPGE policy. We already have a broad range of amazing learning opportunities happening in classrooms, across grades and across the school. 

This exercise has not only been an audit but a celebration of what we are already doing.



If you have ideas for where to go next, jot on post it on way out
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5 key actions

Evaluate [ school procedures, programs and practices, and analyse student growth
and achievement data to inform school planning and policy implementation._ [

Assess and identify [4' the specific learning needs of all high potential, gifted and
highly gifted students.

Implement [ evidence-based procedures, programs and practices that meet the
learning and wellbeing needs of all high potential and gifted students and facilitate
talent development.

Collaborate [ with families, school communities and the wider community to
enhance growth and achievement for all high potential and gifted students.

Build teacher and leadership capacity [ through engagement with quality
research and ongoing professional learning on effective practices to improve growth
and achievement for all high potential and gifted students.
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Dungog District Community of Schools - Strategic Plan 2018-2020

and work in the world.

Seamless and purposeful integration of
technology into future-focused learning
and teaching to provide opportunities
for students to think independently and
develop skills that will enable them to
flourish in a world driven by
technology.

Effective integration of information and
communication technologies (ICT)
across the curriculum, so students learn
to collaborate, globally connect,
construct, apply knowledge and reflect
on learning.

Awaiting Strategic Direction related to
Virtual GATS Grant

DDCoS Strategic | Management Plan Direction What are we going to do?
Direction Practices, Products, Processes
To develop a high level of digital
Technology literacy in order for students to thrive Dungog HS has employed Gillian Manning as a project

manager and leader of Technology and Innovations. She
will be based at DHS and will develop a Strategic Plan that
involves work with the DDCoS, such as:

e Developing a Needs Analysis of Professional
Learning linked to the implementation of our plan

e Forming an LMG Team, conducting a skills and
equipment audit

e Involving the LMG primary schools in PL and
activities at the HS

e Mentoring

e Evaluating, improving and developing the Virtual
Enrichment Program, in conjunction with the Virtual
Enrichment Focus Group

Virtual GATS Grant Activities — Presenters, equipment and
programs
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